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FOREWORD 


The aim of this book must be made clear from the 
beginning, lest anyone should think that the Notes 
of Lessons are presented to students either to be used 
for their own class teaching or to be copied as " Models.” 
Since the most perfect adaptation of a lesson to the 
immediate requirements of the pupils is fundamentally 
essential for good teaching, the use of ready-made 
class preparation or of stereot5q)ed models can have 
little meaning or value. As, however, the very nature 
of the teaching process requires careful foresight and 
reflection, it may be a help to the student to study 
the preparation made by experienced teachers. With 
this end in view, the following Lesson Notes are given 
for anal5d;ical and comparative study. In them can 
be seen the statement of aim, the summary of matter, 
the preparation of method, the selection of lesson 
form. A deeper realisation of the process of teaching 
may perhaps be gained by students from this study 
than from the reading of method books, which, dealing 
only with abstract theory, appeal to the maturer mind. 
For beginners, at least, there is something more 
stimulating in the practice of an art than in its theory, 
and this holds true of the art of teaching as much as 
of any other. True, there is danger that the unoriginal 
may attempt to copy the models slavishly, but this 
risk must be run for the sake of those for whom they 
will prove a stimulus. It is as suggestions, then, that 
these notes are offered, and as suggestions merely of 
ways of preparing for teaching. They embody, not 
a rule of thumb, nor short cuts, nor clever tricks, but 
an attempt to give concrete expression to living 
principles. Kindly contributed by nine different mem- 
bers of the Staff of St. Charles’s Training College, 
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these lessons, given under very varying circum- 
stances and to different types of classes, have been 
collected together with no attempt at sequence 
or completeness of matter, but as showing varied 
methods of preparation or different ways of meeting 
the child-mind. From them the student may 
glean some ideas of the points to consider or to 
emphasise in teaching, what to pass over lightly, how 
to grapple with difficulties. 


Experience shows how hard beginners find the task 
of drawing up these notes. Conscious though they 
are that the period of training includes a more or less 
elaborate and intensive study of method, they are 
o ten strangely powerless to give shape to their ideas 
an are apt to fall back upon stereotyped forms of 
or essons, neglecting all other ways of making 
teaching effective. Nor can they always find help 
irom those who supervise them. Older teachers have 
some ™es forgotten the necessity for such preparation, 

reaping the fruit of experience 
fppf+i, the exercise. Moreover, people are apt to 
that th^ caching methods are so individual a matter 
Th^ ct^^ ^ rink from suggesting their own to another. 

Swtln her method of 

precionc t?’ s^rgue. True, but meanwhile much 

by with lUUe 

from accrues to the average student 

have the carp study of method, few who 

Mbl other Teaching, 

perfect devplo depends much for its fuU and 
iaVo tUr^™”* P^ectice and reSection. It 
practice” that ^ period of '' teaching 

that time some pro ^e cf interest, for by 

■mesone groundmg tviil have been acquired of the 
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essentials of educational psychology and hygiene, and 
this knowledge will add point to the andysis, com- 
parison, and discussion of the notes of lessons. The 
student null view in the light of this study how the 
teacher has adapted the method and form of the 
lesson to the matter in hand, the steps of her exposition, 
the co-operation she demands from her class. It is 
not expected that any one reader will like all the 
notes given in this book. Some may like none, yet 
even these can derive advantage from its perusal. 
To know what methods do not suit one is to have 
made one step along the road to good teaching, and 
that person is the more original who has a wider field 
of choice. The " born teacher ” makes much use of 
the experience of others, shaping and reshaping it to 
suit his individuality, while a vigorous mind often 
gladly gains time by adopting some simple framework 
for living ideas. 

It is essentially at living teaching that this little 
book aims, teaching which has a form, clear, effective, 
and beautiful, and a spirit which uplifts and ennobles 
in proportion as it rises above the waste, unrest, and 
aimlessness of unskilled work. 
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INTRODUCTION 


TEACHING AND LEARNING' 

By “ teaching,” let us understand " causing to learn,” 
whatever form the process may take ; by " learning,” 
the assimilation of facts, ideas, ideals, the acquirement 
of manners, habits, skill, the deepening and direction 
of emotion, the training of appreciation, the formation 
of a balanced character. It is in the widest sense that 
the two words are to be understood in these pages, so 
that we are justified in sa3nng that the teacher should 
always be teaching. The children, indeed, are always 
learning, if not from her, then from one another. In 
the first case they acquire knowledge that makes for 
life, in the second they pick up at random information 
generally valueless and often pernicious. By skil- 
ful direction of interest and activity children may be 
made to assimilate, even unconsciously, that which will 
be of use to them. 

THE INFLUENCE OF THE TEACHER 

Any teacher who has seriously faced her respon- 
sibility knows that she is bound, by her profession, to 
exercise upon children, each time she comes into 
contact with them, an influence which uplifts them. 
Intercourse with her must give them some refine- 
ment, whether in speech, or thought, or manner, some 
greater familiarity with noble and gentle things, some 
width of outlook and interest, some loftiness of purpose. 
Of a certain person it was once said ; ” Her manners 
are an inspiration.” As a teacher ponders over the 
coming day's contact with her class, she may well find 
matter, for personal immediate preparation, seeing in 
what practical way she can aim at her ideal. A 
resolve to exact better order and taste Jn the arrange- 

II 
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ment of a room or a quieter tone among the children 
would mark a step in the right direction. This kind of 
preparation is certainly a private and personal matter. 
It is, none the less, a necessity. 


DISCIPLINE 


By the quiet influence of her personality a teacher 
win very largely shape the class discipline, a matter 
that reacts so vitally upon all concerned. A free, 
^^PPYi peaceful classroom is not obtained without 
paying the price of earnest thought and care. It is 
weU. worth patient observation to find out what makes 
for order and efficiency, for there is one type of freedom 
which promotes genuine activity and another which 
produces only bustle and distraction. To discriminate 
between what to encourage and what to suppress is not 
easy. Mannerisms of the teacher are often the cause 
of a vyant of discipline in the classroom. A habit of 
speaking loudly and aggressively, of repeating orders 
without seeing that they are carried out, an irritatmg 
repetition of words or phrases, a patronising tone, a 
s ovenly carriage, or bad voice-production, are all 
indrances to good teaching, which can only be 
corrected by thought and watchfulness. 


distribution of time 

question of discipline is 
Alfhm organisation and the management of time, 
as schools try to minimise as far 

bv^of^ rr, restless and unnatural efiect produced 
neverthel^^f^ violent changes of occupation, 
that different ‘he fact 
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essential to successful work. For all thes. 
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reasons we have taken lesson-periods for granted. 
The term will bear a different meaning in the case of 
a school having a highty organised, dovetailed scheme 
worked by specialist teachers from that which it would 
have in one where form mistresses spend the whole 
morning in contact with a class. Even where the 
I^alton plan is most thoroughly carried out, there is 
generally some modification in the direction of group 
work and oral teaching. 

VARIETY OF WORK 

The planning of these lesson-periods calls for both 
fact and judgment, for much may be done to avoid 
fatigue by varying occupations, so that the alternation 
of oral and silent work, of individual and group 
activity, may make the learning process more natur^, 
and therefore more fruitful. The teacher must fit in 
'rith the general course of the day's work, and must 
ada.pt her plans to those of others. Thus, if her lesson- 
period comes directly after one which has called forth 
much thought from the children, she will not be able 
fo demand the same effort of attention, but must use 
fhe time in some quiet work, involving drudgery, it 
be, but less mental strain. Or, again, if she 
succeeds a teacher who has exacted strict silence and 
rigid immobility, she is likely to obtain better results 
if she can introduce into her period useful activities 
which allow some -freedom of speech and movement. 

actful preparation is obviously needed to prevent 
this freedom from degenerating into mere play. 

knowledge of the syllabus 

Success in the preparation of these lesson-periods 
must depend largely upon knowledge of the different 
syllabuses as well as of the time-table. The more the 
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class schemes are made clear to the whole school, the 
more efficient is the work likely to be. Examples of 
such schemes are given on pp. 36 to 51, where care is 
taken to show what points will be treated in oral 
lessons, what wiU be studied in groups, what left to 
private effort, suggestions for reading opening up the 
way for original enterprises. Knowledge of one 
another’s plans helps the teachers to correlate and 
systematise their work, while the children learn from 
the syllabuses to see a course of study as a whole, and 
when they thus look upon the process of learning as 
an individual responsibility they gain in interest and 
self-reliance. It may be well to stress this point, for 
teachers are not seldom reluctant to hamper their 
freedom by scheme or schedule. It is sometimes 
thought to be less commonplace, more artistic, to be 
free to act or teach upon the inspiration of the moment, 
Md many like to add the charm of the unexpected to 
the other qualities of their lesson. Certainly, there is 
something to be said for this opinion, and no one 
suould be deprived of a reasonable latitude to modify, 
a ap , and even omit certain points of a scheme. 

o t e extremists, however, always realise what 
restraint to the children’s liberty is entailed by this 
° teacher ? There is, indeed, no slavery 
whfmt ^ which makes one dependent upon the 
a ° nothing more likely to stifle initiative 

unknown. When the syUabus 
with a hn pupil, it draws them together 

work toF^h ° ®y™P^thy.^ They discuss it, plan their 
other Tf i kuowffig what to expect from the 

the rational ’ iu itself enlightening to see 

-bjS S "’Site? " 

children who v ’ expenence proves that 

to expect in each class 
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exercise, are glad to get on with the body of their 
work. Teachers do well to encourage this attitude 
of mind by talking over the syllabus with the class 
and by facilitating reading and attempts at private 
research work according to individual interests. 
Periods of free study when each one is at liberty to 
make up arrears, memorise facts hitherto imperfectly 
mastered, or engage in some original work, are most 
profitable, once the class has learned how to use such 
opportunities.^ 

THE PLANNING OF A LESSON PERIOD 

Broadly speaking, then, we may truthfully say 
that the syllabus leaves the young teacher com- 
paratively little freedom in the immediate choice of 
subject. Nevertheless, within certain limits, a selective 
work is necessary when planning a lesson. It is for 
each one individually to decide what to emphasise, 
what to illustrate, what to neglect. The subdivision 
and distribution of the matter, the method and form 
of any lesson, are aU left to the discretion of the 
teacher. Each of these three points claims attention 
and consideration. 

AIM OF THE LESSON 

In order to plan a lesson with shape and coherence, 
the teacher must be clear as to her aim, both general 
and particular. The general aim shows the principles 
upon which the study of any subject is based, and the 
direction taken by the teaching throughout the year ; 
the particular aim varies with the different types of 
lessons. Thus, in a course on English History in the 
Middle Ages, the general aim may be to rouse a vivid 
interest in the past, to show the origins of present-day 

‘ See p. 176. 
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institutions, to create a habit of historical thinking ; 
but the particular aim will be, now the conveying of 
an idea, now the portrayal of character, now the 
unfolding of a sequence of events. It is well for 
beginners to formulate their aim or to show it clearly 
by the title of their lesson notes. Compare, for 
instance, the nature-study lesson, p. 138, with the 
one on p. 140. In the first, the aim is stated : " to 
make the children reahse that the pistil of a flower 
forms a fruit, and that the structure of the fnut 
depends on that of the flower " ; in the second, the 
aim is clearly inferred from the title. 

The aim of a lesson must largely be taken into 
consideration when judgment is passed on the greater 
or less success of the teaching. It would, moreover, 
be very enhghtening, after a term’s work, to reflect 
upon the whole series of aims for the lessons on any 
subject, and to compare these \vith one another and 
mth the results achieved. The teacher would then 
see if her efforts are being rightly directed, if they are 
successM, if her teaching is systematised and well 
proportioned. 


matter : NOTES OF PRIVATE STUDY 

Wien once clear as to the aim of a lesson, the 
teacher must study or revise the question to be treated, 
as she must know a great deal more than she will 
of ^ Notes of reading taken in the course 

, ^ personal preparation should certainly be kept, 

Sn f " 'Vhich, being 
strovpfl + special occasion, are best de- 

howpvpr^ f ^ ^ school year. The possession, 

study, together ivifh that of 

of consri’p^-^^^’ other helps to teaching, is proof 
nscientious and hving work. Here, indeed, we 
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touch the bedrock of honesty, for- no one has a right 
to profess to teach that wliich he has not mastered. 
To slur over the necessity of study and reading is a 
fault uglier than it is sometimes painted. 

MATTER : SUMMARIES OF LESSONS 

Some people prefer to keep the summary of a 
lesson apart from teaching notes, these latter, they 
contend, being best confined to method and form of 
class organisation. For beginners, at least, there are 
many advantages in succinctly drawing up on paper 
an outline of the matter they mean to teach, whether 
on the same sheet as the method notes (as on p. 112) 
or separately (as on p. in) is of little importance. 
Such summaries are often written on the blackboard 
as a help to note-taking and revision ; moreover, they 
help the teacher to select wisely and draw up in a 
rational system the points upon which she means to 
dwell. If balance and proportion are to be kept in 
teaching, it is of first importance that the s^ent 
features of any subject be stressed rather than those 
that are of passing interest or that appeal merely to 
personal taste. The drawing up of these summaries 
helps this wise selection, and by giving the teacher a 
firmer grasp of the subject lends to her exposition a 
certain lucidity and balance. Again, it is probably 
only by seeing the plan on paper, and by comparison 
with other notes, that a fair estimate can be made of 
the amount of matter to be treated in a given time. 
Many a seemingly wed-planned lesson-period, spent 
most agreeably by teacher and children, is largely 
wasted owing to the paucity or the triviality of the 
matter upon which attention has been concentrated. 
Time is very precious, and its use or misuse depends 
largely on skilful planning. 

2 



INTRODUCTION 


l8 


matter ; RECORDS OF WORK DONE 

These notes of the matter tauglit are also useful 
or revision, for testing the children, and planning 
new work. They are, lastly, indispensable to the 
ea mistress in the case of an enforced absence of 

ipct pupils will certainly suffer 

can be given, together with the 
syUabus, the record of the work already done. 

method : CHOICE OF METHOD 

teaching includes, in the second 
new "iri ^ ^°^sideration of methods used in exposing 

^kill. We speak here of 
class orfra^^ niethod as distinct from the form of 
have eenTraif treated later. Students 

ally such ac ^tu^ed some books of method, especi- 

and writing and ^ psychology of reading 

such fundamp + themselves familiar with 

‘"ose of perception 

habit ^thev hr, ’ ^^^Sestion, the formation of 

^ .y hnow somethin? nf tHp i 


gi37d:i“ “! "'“’'al skm, fie pedage 

tested in the^ study ^viU be largel 

methods city's?™. the character of tb 
subject treated a-nH + suitability both to th 
of the class. TRp individual characteristic 

can only have mpoTs- method and fon 

to an end that ic + ""hen looked upon as a mean 
the teacher knows th^f the^^??^ learning. Thus i 
from private stndir + 1 , children -will learn les 

which she brings to H ^ ^ clear oral lesson t^ 

of her mind, she shn^m ^ vigour and originalit; 

' " hesitate to teach oraUy 
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She may, on the other hand, balance against the 
advantage of her more mature presentation the in- 
attention and forgetfulness of her particular class, 
and so judge that they will learn more by their own 
effort and inductive work, however imperfect this 
may be. 

METHOD : EXPOSITION 

“ Exposition,” says Sir John Adams,^ ” consists 
essentially in producing among the elements of the 
mental content of the pupil a combination that coin- 
cides vdth the combination existing in the mind of 
the teacher.” The preparation of exposition is of 
first importance, whether in treating of new matter 
or in attempting to broaden or deepen ideas already 
familiar. This preparation is as necessary when 
planning individual work as when drawing up the 
scheme of an oral lesson, with this difference, that in 
individual teacliing we approach each mind from one 
particular side, according to its pecuhar characteristics, 
but in class teaching we have to show our subject 
from many different points of view in order to make 
ourselves intelligible to all. With due regard to the 
nature of the subject, the circumstances, the very 
mood and atmosphere of the moment, the teacher 
must prepare questions, suggestions, examples, sym- 
bols, and illustrations, both verbal and concrete. She 
must place herself mentally in the position of the 
children, and must try to realise what the ideas 
presented will convey to them. Some teachers have 
an almost miraculous power of foreseeing and avoiding 
misconceptions ; others, on the contrary, waste time 
over examples or pictures which serve only to confuse 

' Exposition and Illustration in Teaching, a book that should be 
familiar to every student. 
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children unfamiliar with the ideas they convey. From 
the knovTi to the unknown, from the simple to the 
complex, from the concrete to the abstract, along auy 
direction in which nature or experience points will 
the teacher seek the avenue to the cluld-mind. Appeal 
is made to the senses, to what the child knows, lihes, 
is thinking about. Where possible, the pupil is given 
something to do, the very act of manipulation being 
often an " open sesame ” to the mind. Illustrations 
are chosen to stimulate the visual type of imagination, 
verbal summaries to impress the audile. Use is made 
of repetition and comparison, with due regard to the 
r ;^hmic character of the children’s power of attention 
and the need of variety. 


METHOD : ILLUSTRATIONS 

It seems of practical use to remind the beginner 
not to separate the idea of pictorial iUustration from 
110^ notion of the elaboration of ideas. The 

being to make more vivid and complete 
anri ^ actual notion, or to impress the imagination 
thmr memory, only those likely to attain 

should be selected. It is not always 
modpk suitable illustrations, specimens, or 

diagram ^^acher Avill probably find a simple 
more ornfit ^ picturesque description 
convevsa inferior illustration which 

is the desire injudicious 

pkture, no 

^vith the subiect remotely connected 

enthusiasm “ The Ch^ ®^amp}e, a class studying Avith 
generally speSL^^!?" ^ight Brigade ” will, 
shown a Dortraif little benefit from being 

Rather would int° Tennyson in this connection, 

would interest be stimulated by a very simple 
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diagram of the battlefield of Balaclava. If, however, 
after several months of study of Tennyson’s poems, 
that same class has come to have some idea of their 
general literary characteristics and of the mind and 
life of Tennyson, it may well be that the study of his 
features would become a matter of interest and profit. 

Some simple questions to ask oneself when choosing 
illustrations might be : 

(1) Does this picture convey a true notion ? 

(2) Is it likely to be understood by the children ? 

(3) Will it strengthen or broaden ideas ? 

(4) Is it likely to aid retention ? 

(5) Will it appeal ? 

(6) Is it worthy of the children ? 

Never let us show them anything ugly or vulgar ; 
we owe them too much respect. 

METHOD : SEQUENCE 

Because the teacher is dealing with rational minds, 
she will find the need for some logical or psychological 
sequence in her methods. The rational appeals to 
rational beings, even when these are still immature, 
and, moreover, investigations into the function of 
memory point clearly to the connection between a 
systematised grasp of ideas in their various aspects 
or inter-relations, and their retention. Good, coherent 
methods are necessary, then, in every type of teaching, 
the quality of the explanations being of first import- 
ance. Perhaps it is most necessary to remember this 
when planning indmdual work, for random answers 
to desultory questions given by a much-harassed 
teacher " going round the class ” are not very con- 
ducive to logical grasp. Often a difficulty common 
to several children is better treated by a weU-planned, 
collective explanation than by brief, spontaneous 
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answers to each query, the very atmosphere of leisure 
being a help to understanding. 

The need for sequence in the presentation of ideas 
^vill itself shape the framework of the oral lesson, 
though this wU vary somewhat wth every teacher. 
Some take three headings : matter, method, co- 
operation of class. Others use the Herbartian stepS) 
or a variation of their owm making. A good simple 
scheme can be made of four points given as helps for 
essay writing to J. Mozley when an undergraduate at 
Oxford. 

(1) What is the case ? Definition — aim — introduc- 
tion. 

(2) Why or how is it ? Elaboration — illustration. 

(3) What follows ? Discussion — solution of 
problem. 

(4) What then must I do ? Co-operation of class-— 
general application. 

Whatever the framework, the notes of lessons 
should contain the statement of some clear, particular 
aim, and some method of introduction, by which to 
Wne the mind, as it were, to the subject treated. 
The steps of the exposition can then be set out in any 
way that makes the lesson clear, well-proportioned, 
balanced, and artisticaUy complete. 


method . CO-OPERATION OF THE CHILDREN 

, must also be made to elicit from the 

X 3 -u intelligent co-operation mth the teacher, 

fhni- +vf taking an active part in the work 

co-ODpr^v obtain a grasp of the subject. This 
answprin form of a discussion, the 

uroduptin ° fi'^ostions, the solution of problems, the 
production of ongmal work. Hand and head should 
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be employed in the task, for the more all-round the 
grasp, the better; and active physical work on a 
subject can make the nervous system a powerful ally. 
The wise teacher will not neglect opportunities to 
enlist the help of sight and hearing, of touch and the 
sense of rhythm. The task set must be neither too 
easy nor too difficult. It should be varied and chosen 
to suit the circumstances and the time. This last 
point is important, for few things are more deadening 
to the interest children take in their occupations than 
to be hurried off at the sound of a bell, leaving work 
unfinished and unnoticed by the teacher. How often 
does this not happen, in these days of our overloaded 
time-table ? Children have been invited, for example, 
to make a collection of illustrations to some subject, 
and when they bring them the teacher leaves herself 
no time to look at them, or allows but a few minutes 
for glancing at what has perhaps been the object of 
intense and loving care. A teacher who understands 
the working of a child’s mind \vill rather set her own 
plans aside than risk the evil effect of such a dis- 
appointment. It is, indeed, of the utmost import- 
ance to keep alive the children’s interest in their work, 
for the bulk of the school time must necessarily be 
passed in individual study, which under an unsym- 
pathetic teacher may become mechanical and irksome. 
The exposition of new matter constitutes a relatively 
small proportion of the learning process. Practice, 
manipulation, reading, memorising, composing, solving 
problems, these are the means by which the pupil 
converts knowledge into faculty. Now, good methods 
are essential to all these processes, in order that valu- 
able habits may be acquired with the least waste of 
time. The preparation of these method notes should 
therefore be earnest and careful. 



24 


INTRODUCTION 


METHOD : MEMORISING 

It has been said above that the clear grasp of facts 
is a step towards their retention ; some direct effort 
is, however, also needed, in order to commit any matter 
to memory. At present, most schools are suffering 
lamentably from the neglect of such efforts. We seem 
to have so overstressed the truism that children should 
not be made to learn what they do not understand, 
that there is hardly any matter which they really 
make their own. Elementary mathematical tables, 
certain simple facts and statistics of geography and 
story, some formulae of the physical sciences, some 
e ementary rules of grammar, are vitally necessary to 
e earner and should be memorised as soon as their 
grasped. The teacher must select 
mth discnmmation and present with tact the matter 

Iparr? Above all, she must teach how to 

am by heart and must insist that each child clearly 

to individual capacity. 
Dart nf memory forms an important 

should nic^ cental eqxiipment of every teacher, who 
Sd utet^ to test work, hL to draw up 

in order ^^^ords of progress. The effort needed 

a standard .strengthens character and gives 

stimulate foromia ° effort the teacher must 
and they need heln '"^-power is still undeveloped, 
is involved. Thp ^^^ouragement where drudgery 
joy in work stimulus can come from 

successfully has the^t^^^ the more 

is better to use somp her part ; but it 

as competitive +u ^^thy external stimxilus, such 
to become superfici;i md unm^''^ learning process 
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METHOD : CONSCIOUSNESS OF METHOD 

Lastly, it must be remembered that consciousness 
of a method used adds much to its effectiveness. 
Some interesting investigations have recently proved 
that older children, at least, profit markedly by the 
realisation of the process gone through in any work, 
whether intellectual or practical. It is always a good 
sign when children can give a clear account of what 
they have done ; it is a still better sign when they 
know how they have achieved their aim. In the 
Arithmetic lessons, pp. 146 and 148), and in the 
Spelling lesson, p. 82, care has been taken to make 
the method perfectly clear to the child. This is also 
attempted in the Reading lesson, p. 72, the aim being, 
in each case, to teach not only the given subject, but 
" how to study,” and thus to form habits and power 
of work and to give a standard of achievement. 

FORM : CHOICE 

We now come to the question of the form which 
shall be given to the children’s activity, since the 
planning of a lesson-period involves the choice it may 
be of an oral lesson, of individual or group work, or of 
other forms of activities. There is much food for 
thought on the inter-relation of form of class-organisa- 
tion and of method of teaching, the one being of use 
only in so far as it helps the other. We have indeed 
made much advance of late years, in England, by the 
greater freedom, interest, and vitality which better 
understanding and a more human spirit have brought 
into the classroom, but perhaps we have sometimes 
sacrificed good teaching to pleasant class management. 
No one should forget that since organisation is only 
a means to an end, the insistence, under unfavourable 
circumstances, on any special form of activity, such 



'introduction 

as “ group work ” or the " Dalton plan/' excellent 
as these are in their right setting, may be a very short- 
sighted policy. 

form : THE oral lesson 

^ybjscts will always be best treated orally, 
ose, for instance, that make an appeal to the ideal 
and the aesthetic or those w'hich involve difficult, new, 
or very abstract explanations. Human speech must, 
a a tunes, be the most impressive rvay of influencing 
^ convincing, and w^e should never undenmlue the 
^ personality and prestige of the 
tearL mere reading of a poem by the 

, opinion in a discussion, her appreciations, 

than those of any companion, a fact 
It miicf ^ teaching so potent an influence, 

its frequent, however, if it is to retain 

The selprfi^” prepared with the greatest care, 

alreadv P^^P^^ation of teaching method have 

S? “"ly to remind 

he foreseen if i * i practical details that must 

all to bp v> ' ^PP^^atus, pens, and pencils are 

at hand when required. 

roR^: HEMrsTK work 

the procra™, exmitT'’‘'i’ properly belongs to 

take an heunkti^ -r class work can also 

solve a problem children attempting to 

co-operation ivith ^ guidance of and in close 
■will largely considf i ^ Preparation for this 

children, and in fnro the task possible for the 

The teacher must what is likely to happen, 

fhe children will hav/^f^J ground which 

fhe reasoning process: ° traverse, noting the steps of 
& process and preparing her questions 
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accordingly. It is not easy, on the one hand, to 
prevent the children from making random guesses, 
and on the other, to refrain from suggesting so much 
that independent reasoning is stifled. An estimate 
has also to be made of the time likely to be required 
for the children’s work. Books and apparatus must 
be carefully chosen, the character of the teacher’s 
preparation becoming more individual as she realises 
the various types of reaction that will be shown by 
diflerent members of the class. 

FORM : INDIVIDUAL WORK 

The habit of foreseeing what is hkely to happen is 
of the greatest use in planning individual work, which 
necessitates, obviously, a different kind of preparation 
from that of class work. In general, it may be said 
that the more individual is the activity contemplated, 
the more individual must be the preparation, teaching 
notes often taking the form of observations concerning 
certain children who should be followed up with particu- 
lar care. Foresight as to explanations and apparatus 
required, knowledge of individual capacity, a quiet 
manner, and much resourcefulness are needed when 
conducting work of this kind. Indeed, one may say 
that, however advantageous individual work may be 
in theory, it is, when badly conducted, one of the blights 
of the modern school. It is not uncommon to find a 
young teacher standing aimlessly among children 
whom she is neither leading nor guiding, because she 
has not understood how necessary it is for her to be 
perfectly clear both as to her aim and the means she 
must adopt in order to obtain a desired result. In 
very large classes only a certain proportion of the 
children can faU under the notice of a teacher in one 
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lesson-period, but the rest must know that she is 
following up their progress by means of records, tests, 
and other devices, and above all they must feel that 
her attention is distributed fairly, and according to 
some rational plan. 

Individual methods well carried out are the strength 
of a school, and should be given a large share of the 
time-table. Granted some liberty in their choice of 
occupation and a reasonable freedom of movement, 
children often look upon these quiet lesson-periods as 
the happiest in the day. Little folk will hum quietly 
to themselves in sheer contentment at a relatively 
ong, uninterrupted period of interesting work, while 
o er children show their appreciation by silent 
earnestness. 


Unfortunately, students in training are apt to 
+v price to be paid in order to establish 

tms happy atmosphere. With a class of children 
X w oni they are not yet familiar and over whom 
• ^ httle control, they sometimes try to achieve 
success by methods which the experienced 
months to perfect. In order to 
control ^^^’^^stly to work, a class has to be in good 
The cramped by too rigid a discipline. 

taught and 

wavs of y. that is, they must know the several 

the material”^ different tasks, and how to find 

tave ca^e. They must also 

and quantitv standard both as to the quality 

e«« anittte'ntSr 

course be taV« - I children will, of 

such individual planning 

need not hear th^ ”?' pupils, though they 

the better scholars bv^^ ■ 

y a simple psychological explana- 
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tion of such ideas as those represented by the terms : 
thought, imagination, memory, habit, attention, wll. 

FORM : GROUP WORK 

Closely connected with individual study is group 
or team work. The stimulus that comes from contact 
with other minds and the many lessons of unselfishness 
and adaptability wliich this kind of activity affords 
have made it deservedly popular. In planning such 
work the teacher must be clear as to the advantages 
she expects from it — for instance, she may rightly 
judge that a wearisome piece of drudgery would be 
much facilitated by team work. Where, however, 
there is a need of expert teaching, she will not leave 
the children to pick up at random from their classmates 
confused and incomplete explanations. Children need 
much training before they can give one another help 
in any way comparable to that which would be obtained 
from an adult. If the teacher bears in mind the 
importance of the quality of the teaching, she will not 
hghtly run the risk of the waste of time, slovenly work, 
and desultory habits which result from Hi-conducted 
group work. She will make every effort to train team 
leaders, by showing them how to frame a good question 
and how to exact sufficient attention and effort. 
Where the individual work of a class has reached a 
high standard, group work becomes easy. The student 
must realise that this is a matter of training and careful 
study, not to be achieved in a day. Both for group 
and individual work a certain amount of leisurely class 
routine is necessary ; sudden changes of method, 
unexpected organisations and plans being most puzzling 
to children, who will sometimes spend a lesson-period 
trying to find out exactly what the teacher requires 
from them rather than in mastering the matter in hand. 
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FORM : DRAMATIC 

The dramatic is another form of class 
M'hich by its appeal to the children is very e p 
the learning process. Students, however, are 
infrequently known to unite notes of lessons, 
example, on the study of a poem, which, af er a 
remarks relative to literary points, conclude wi 
words " Dramatise the poem,” as if there were no n 
of foresight for this exercise which can be^ so 
teaching when well planned. Comparative y 
children will spontaneously throw themselves in o 
acting of a story or poem with vivid understanding 
the plot and characters, rvith perfect ease and 
bility of voice and gesture. If the teacher has ta "e 
thought beforehand, she will be able to make sugges^ 
tions opening up literary horizons which no amoun 
of explanations can make clear. The kind of ch 
who suffers " from having thinp explained ’ often 
profits enormously by the dramatic method. She 
and understanding comes. Ideas on character can be 
conveyed by practising a walk, a bow, a laugh ; ideas 
of form by discussing the position of the actors on the 
stage. The value of words is realised when one hears 
the difference of meaning conveyed by a change o 
stress or pitch. The teacher must plan the lessom 
period so as to bring out points of importance, and 
must make all the children take part, if not as actors, 
then as most active critics. 

There is perhaps no occasion more fruitful for pro- 
ducing dishonest or unfair work in the classroom than 
dramatic exercises, especially where these are n 
preliminary to any kind of public performance. For 
instmce, who does not know by experience the waste 
of time so often occasioned in the foreign language 
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class when the better scholars are brought forward 
and elaborately practised for a play, while the weaker 
ones are neglected ? Yet the dramatic method would 
produce excellent and speedy results if all were given 
an opportunity for speaking ; but for this more regard 
must be had to the quality of the teaching than to 
that of the production. Once the desire for showy 
results in any department enters a classroom, the 
teaching is doomed. The weaker children have a right 
to, at least, as much attention as the brighter ones, 
and, therefore, dramatic work which is merely pre- 
paratory to a performance should be produced outside 
the school hours. 

FORM : VARIOUS 

Debates, discussions, mock trials, lectures given by 
the children, excursions, visits to museums and 
galleries, are other forms which can be a help to the 
learning process if carefully planned and carried out. 
Rigid adherence to a scheme is never demanded of a 
teacher ; rather is adaptability the saving quality of 
the classroom, but in order to be adaptable one must 
have something to adapt. A vague, undecided attitude 
of mind cannot generate resourcefulness. 

adaptability 

Having emphatically stressed the necessity of 
planning one’s teaching, it may seem contradictory to 
assert that very often the only use to be made of lesson- 
notes, even one’s best, is to put them aside and do the 
opposite, or at least something very different from 
what was planned. This is less a matter of surprise, 
however, if one considers how many factors have to 
be taken into account when dealing with people, and 
how necessary it is, if one wishes to influence others, 
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to come into direct contact with their thoughts, their 
moods, their feelings, with every fibre of their conscious 
life. Thus if a teacher finds, owing to tmforeseen 
circumstances, that her plan will not meet the needs 
of the pupils, she must modify it and adapt herself to 
the conditions of the moment. 

It is perhaps not too far-fetched a metaphor to 
hken the attitude of a teacher to that of a general 
on a battlefield, constantly adapting his plan of 
action to every move of the enemy, clear as to 
his aim, but ready to drop the unessential and to 
make use of every circumstance. Or again, one may 
take a lesson from the wise doctor, who studies the 
nature of the illness he is treating and knows in what 
direcUon to look for favourable symptoms. Neverthe- 
^s, he makes his patient’s constitution his first con- 
si era ion, prescribing only those remedies suitable to 
e pa^rticular case. He is always cheerful, always 
S i depressed by meeting 

a.-. ^ response, he looks upon the weakness of 

ne patient as a chaUenge to his skill. The power to 
eerfuUy the small hardships and disappoint- 
aiftpr? ^ that the weak and less 

brio-bt b special care, would give a 

and ope ifi character to the teacher's influence 
the tor good. It is hard for 

considfrpS to believe, on the one hand, that careful 
SSl and to the planniW of every 

teaching except the nothing is vital tn 

doxes ivhich Wrs He!' 

self-criticism 

for its indhecr"^^^^ Preparation is of very real worth 
ticurect influence on the quahty of ^he teaching 
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and for the experience it gives in the use of methods, 
which later on will come spontaneously, nevertheless 
the student must not expect to find a direct connection 
between the value of the lesson-notes and that of the 
class for which they were %vritten. So many factors 
have to be taken into consideration when estimating 
the worth of a lesson ; the teacher's manner, tone, 
resourcefulness, adaptability, and understanding of the 
class, all count for so much, that it is impossible to 
prophesy from written notes the quality of the lesson. 
Immediate and tangible results are less to be expected 
from preparation, however careful, than a steady rise 
in the general level of the teaching. 

The following questions are offered as a guide to 
self-criticism. Some may be a help at one time, 
some at another, or they may suggest other points 
which it would be well to examine : 

(1) Did this lesson fit into a coherent scheme, or 
was it isolated ? 

(2) Had it a definite beginning and a definite end ? 

(3) Did I teach what I intended to teach ? 

(4) What facts did I teach, or what training did 
I give ? 

(5) If I did not teach what I set out to teach, why 
did I fail ? Was the matter too easy or too difficult ? 
Did I know it thoroughly ? Was the method at fault ? 
Was the discipline defective ? 

(6) What were the most successful parts of the 
lesson ? Why did they succeed ? 

(7) What was the best answer given by a child ? 
By what question was it elicited ? Did the children 
ask spontaneous questions ? 

(8) Did the children do any personal work ? 

(9) What were the weakest parts of the lesson ? 
Why were they weak ? 

3 
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(10) If the lesson developed on different lines from 
those I had anticipated, was I able to adapt myself 
to the altered circumstances and to make use of them ? 

(11) If I could give the lesson again, how would I 
alter it ? 

(12) Have I gained some insight into the children s 
minds, or have I grasped some principle of teaching ? 

CONCLUSION 

In the light of the thoughts given in this intro- 
duction let the student now study the lesson-notes, 
keeping always in mind that they are presented as 
suggestions of ways of preparing. 

Many of these notes have been used in lessons, 
whether given privately or as demonstrations. The 
result of these lessons has been recorded, but nothing 
can reproduce here the living qualities, the vitalityi 
which made them a success. The student is asked to 
concentrate on the method of d^a^ving up the scheme, 
various forms used, on the different presentations 
o e subject. As has been said, there is no attempt 
sequence of matter, neither is one 

e 0 given as being better than another. Variety 

TT-^ aimed at in the choice, for, to quote one of 

vnn ® Inspectors ; " Use any method or notes 

dn to get there.” And where 

our souls and the minds of 

to Trial- and harmonise and uplift them, 

to make them happy and good. 
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NOTE 

Except where the contrary is expressly stated, the Schemes and 
Notes of Lessons, even when treating of the same subject, have 
no relation one to another. 



ENGLISH SCHEME 


Q. ^ Age 12 

IX Veeks Work in English. Four Periods each week. 
Tennyson’s "Passing of Arthur" and C. Yonge’s 

LitUe Duke 


Oral Lessons. 

Sifent 

Composition 

Oral Heading 
■ or Recitation. 

Individual 
OY Group Worh. 

1 First reading of 
poem ivith the 
minimum of ex- 
planation. 

j 

1 

^ J-ire SSn n 

(I) "The 
Passing of 
Arthur " to 
P- X. "Then 
rose the 

King." 

(?) LiU/e 

■DuAgf chs, I 
and 2. 


(1) Poem; 
twelve favour 
itc lines 
from first 
verses. 

(2) Prose; 
dramatised 
reading of 
chs. I and 2. 

: Answer short- 

- ly in writing, 
from your 

books : (1) 

Who 

Arthur ? 

(2) Wence 
did he come? 

(3) How did 
he spend Im 
life? 

(4) WTiat do 
you know 
about Merlin? 

(5) mat do 
you know 
about the 
Holv GraiU 

ru on 

Chivalry, idea of 
Knighthood. 
Esquire. 
Vigu. 

tourna- 
ments, etc. 

His hfl 
and work. 

^e poem •■Hound 

Camelot 


Composition 

on 

" Knights." 

Prose ; 

Little Duke, 
The Hall, 1 
pp. I and 2. 

Answer oral- 
ly: (I) How 
did the Nor- 
mans hudd 
their houses ? 
(2) How and 
what did they 
hunt ? 
f3) What IS a 
pupil in 
chivalry ? 

(4) What 
armour dm 
the Normans 
wear ? 

(5) Did the 
nobles g° 
to school r 
What did 
thev learn ?_ 

U) V 0 e m : 
P*^ to p. V. 

sequei 
of to-day." 

W PrSse: 

3 and 4, 


Heading 
aloud of 

essays. Dis- 
cussion. 

Who were 

Sir Bedivere, 

Launcelot, 

Galahad, Sir 

G a w a i n » 
Guinevere ? 
Who 'vas 

Duke Roho ? 
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Oral Lesson. 

Silent Reading, 

Composition, 

Oral Reading 
or Recitation. 

Individual 
or Group Work. 

4 Lesson : *' The 

Quest of the Holy 
Grail.” Latmcc- 
lot, Galahad, 
Guinevere, etc. 
Merlin. Ideas of 
endurance, purity, 
courtesy. Cf. 

Poem and Little 
Duke, 

(t)Poem;p.y 
top.z. "Then 
murmured." 
(a) Prose: 
chs. 5 and 6 . 

A Conversa- 
tion with the 
Little Duke. 
^Vhat would 
you like to 
ask him ? 


Make a list 
of new words 
met with in 
the t w 0 

books, also a 
list of phrases , 
and sentences 
you liked. 

5 Lesson : The 

Story of the 
Sword ; its inner 
meaning. The 

word-pictures of 
the poem. The 
most musical 

passages. 

(t) Poem : to 
the end. 

(a) Prose : j 

to the end. 

1 

Sir Gala- 
bad. 

j 

1 

Look up the 
meaning of 
the folloiving: 
feudal sj^- 
tem, baron, 
vassal, serf, 

1 fealty, hom- 
age, cathe- 
dral, abbey, 
chapter. 

6 Re-read the 
greater part of 
poem. Talk over; 
Avilion. “ The 

old order 

c h a n g e t h.” 

" More things are 
wrought by 
prayer." Excah- 
bur. Bring out 
the spiritual 
meaning. 

Finish poem 
or prose or re- 
read favour- 
ite passages. 

Avihon as 
you picture 
It. 

(i) Poem : 

" and slowly 
answering 
Arthur " to 
" my wound." 
(a) Prose : 
Reading 
from chs. 5 
and 6. 



NOTES FOR STUDENTS 

The working of this scheme would obviously depend upon the 
teacher’s appreciation of King Arthur and of the idea of Chivalry. 
She would be successful in so far as she made the fascination of 
the poem and the interest of the story take hold of the children. 

The divisions of time correspond to what the teacher thinks 
she will be able to do in each week. She wll, of course, alter her 
plans as need arises. 

Lists of new words, phrases, and ideas which are being presented 
to the class should be kept in a record book, so that repetition 
may ensure their mastery. 

Some of the better reading and recitation should be done 
before the class. The less good could be heard individually during 
the periods for individual work. 







SS PREPARATION FOR TEACHING 

AN ENGLISH SCHEME. SHOWING CORRELATION OF 
READING AND COMPOSITION 

Agi 14 

Typical Ballads 


Sufpesliotis for 
Individual Work. 

1 Make a list o£ ballads 

■which have a refrain, 
and write the ■words 
of the refrain beside 1 
the title. I 

2 Note all the instances 1 

of question and an- 
swer Mhich you can ' 
find in the ballads. 1 
especially instances in j 
ishich the same ques- 
tion IS repeated sev- j 
eral times. j 

3 Note any other in- 1 
stances of “ repeti- ! 
tion " that you can j 
find. Are they all on 1 
the same patt ern ? 

4 Write a list of des- 
criptive phrases rela- 
ting to colour (such as 
__ grass-green cloak,” 

blood-red wine '’), 
and note any allusions 
to gold and silver and 
je-wcls. Can you think 
of any other tj-pe of 
story that resembles 
. ® ballads m colour- 
ipg? 

5 Make a collection of 
phrases relating to 
number, and note the 
numbers most fre- 
quently used. Do 
these remind you of 
any other t\-pe of 
Sto ry > ^ 

groups— 
those which are purely 

^hicb make use of 
dialogue. 


Group .Activity, | Oral Lessons. 


I. Dramatise the bat- ' 
lads that appeal to you ! 
most, especially those | 
which have a refrain. | 
Let one person take the j 
part of each speaker, 
let two or three ” tell 
the story ” m chorus, i 
and let everyone join I 
in the rcfrairi. If anv ' 
■■ dance - movements '* i 
occur m the ballad, be i 
sure to carry them out 
in the acting ; for in- 
stance, in ■' Fordic " 

! the robber goes in turn 
j to each of the sisters, 
t.akcs her by the hand 
and “ turns her round 
and makes her stand . " 
The ballads should be 
said fairly rapidly, and 
with a swing. Tlic 
" narrators ” must be 
on the alert, to come in 
111th the words '* she 
said,” ” said he,” etc , 
in the midst of the 
dialogue. 

2. Group the ballads 
according to their sad 
or happy ending. No- 
tice which list is the 
longer. 


1. Tlie subject might 
be introduced by read- 
ing a ballad and allow- 
ing the children to 
dramatise it. tne 
Bailiffs Daughter 01^ 
Islington ” is an cas> 
one to begin with, as 
the actions are verj- 
definite. 

2. The qualities th^ 
make an eftectis e short 
stoiw are well worth 
studying in the baj- 
lads. -Most balla^ 
open with the slightest 
possible indication 01 
time and place, and 
plunge straight mto 
the heart of the narra- 
tive. They deal watn 
a simple situation and 
arc pervaded bv a 
single mood. The) 
move swiftlv towards 

aclim.ax. Every word 

has a direct and ntai 
part t o play. 

3. The form of th® 

ballad should also be 
studied, a distinction 
being drawn betirren 
the older ballads with 
refrain and tlie later 
ballad metic^ 

4. Lastly, when the 
children have workea 
through all the ' sug- 
gestions,” it will ho 
easy to draw from them 

the cluef characteristics 

of the ballad : the 
dramatic dialogue, the 
constant repetition, the 
conventional phrases, 
the fairy-tale colour- 
ing. the tragic themes. 


SCHEMES 


39 


Macbeth, in an abridged edition, such as Blackte’s School 
Classics or Blackic’s Clear Text Shakespeare 


1 


2 


3 


4 . 


5 


Suggestions for 
htdividnal 


Group Activity. 


Ora! Lessons. 


Read the play through 
quickly, and make a 
Bummarj' of each act, 
showang how Macbeth 
succeeds in his evil 
plans until Act III, 
Scene 3, and how. 
from the escape of 
Fleance in that scene 
until the end, retri- 
bution follows him. 

Learn your part in 
one of the scenes to 
be dramatised. 

Study the character 
of Macbeth under the 
following headings . 
(n) What his friends 
say of him 

(6) WTiat his enemies 
say of him. 

(c) Wliat ho says of 
himself. 

(d) How his actions 
a^ee (or disagree) 
with what is said of 
liim by himself and 
others. 

Give instances to 
prove that Macbeth 
had a strong imagina- 
tion and a weak will, 
and that Lady Mac- 
beth had little imagi- 
nation and a strong 
will. 

Make a list of all the 
words in the play (in- 
cluding stage direc- 
tions) that speak to 
you of darkness and 
dread. 


1. The play might be 
introduced by a dra- 
matic reading of the 
opening scenes, sup- 
plemented by what- 
ever explanations 
seem necessary to 
arouse the interest of 
the children and intro- 
duce them to the chief 
characters and to the 
story. 

2. When the children 

have carried out the 
first of the suggestions 
for individual work, 
they will be ready for 
a class on the form of 
the drama . They may 
be introduced to the 
terms " c.sposition,” 
" rising action," " cli- 
max,” " falling ac- 
tion " and “ catas- 
trophe ” 

3. When the third and 

fourth “ suggestions " 
have been carried out, 
one or more oral lessons 
should be given to a 
study of the characters 
of Lord and Lady 
Macbeth. The child- 
ren should be able to 
realise and account for 
the fact that Shake- 
speare has made these 
figures stand out in 
hi gh relief. 

4. Lastly, a study of 
atmosphere should be 
undertaken. “ Dark- 
ness, even blackness 
broods over this tra- 
gedy," says Dr. Brad- 
ley. By what means 
has Shakespeare pro- 
duced this effect ? 


Divide yourselves into 
groups, and let each 
group act one of the 
following scenes ; 

Act I, Scenes i and 3 
The witches on the 
heath. 

Act II, Scene 2. The 
murder of Duncan. 

Act III. Scene 4. The 
banqueting scene. 

Act V, Scene l. The 
sleep-walking scene. 
Discuss, first among 
yourselves and then 
with the teacher, the 
costumes and scenery 
that would be suitable 
for a public perform- 
ance of the scene which 
you have chosen. 
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Kidnapped, by R. L. Stevenson 



1 Make a list of the 
most telling descrip- 
tions of persons and 
places, and trj' to see 
what it is, m each 
case, that makes the 
picture -vav-id. 

2 Set down in parallel 
columns the names of 
the cluef characters, 
the qualities they dis- 
play in thought or 
action, and the pas- 
sages that may be 
quoted to illustrate 


these quahties. Head 
the columns ; (i) 

Name, (2) Characten- 
sation, (3) Illustra- 
tions and References. 


3 Do we learn most 
about the characters 
m Kidnapped from 
what they say, or 
from what they do, 
or from what Steven- 
son says about them 1 
Give examples to lUus 
trate your a nswer. 

4 How much do wc 
Ram about Uncli 
Ebenezer from thf 
house he lives in, hi: 
furniture, clothes, anc 
general appearance S 
Name other charac 

ters m the book whosi 

quahties are suggested 
to us by their sur 
roundings. 


1. Make a class scrap- 
book of loose leaves of 
brown paper laced into 
a stiff cover. Collect 
and paste in pictures 
frommagazinesorpost- 
cards to illustrate Kid- 
napped. Try to show 
the sort of house you 
imagine *' The House 
of Shaws ’* to have 
been — ^the sort of ship 
in which David would 
have travelled. 
Search for pictures of 
eighteenth - century 
sailors. Highlanders, 
and wild Highland 
scenery. Try to get, if 
possible, a spng of 
dried heather. 

2. Let one group make 
a map of all the places 
\Tsited by David, and 
let another study the 
Rebelhon of 1745 and 
give an account, to the 
rest of the class, of all 
that throws light on 
the novel (what is 
meant, for instance, by 
the terms " Jacobite," 

Whig," " Red-coated 
gentry "), 


The oral lessons on 
Kidnapped would proh- 
ably take the form of 
preparation for, pr 
cussion of, the indivi- 
dual work sugge^ 
for the children. The 
children should be al- 
lowed to enjoy the 
book in their outi way, 
and to read it at th^r 
own rate in or outside 
class hours. Some 
passages may, however, 
be read aloud if it adds 
to the interest, 
children may be asked, 
for instance, to read 
aloud what seems to 
them the most exciting 
incident — the best con- 
versation, the most 
realistic description, 
the most interesting 
revelation of character. 
Such readings should 
be prepared before- 
hand, and the children 
should be encouraged 
to do full justice to the 
author in their render- 
ing. 
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NOTES FOR STUDENTS 

S(»iE people prefer to teach poetry, drama, and fiction separate^, 
others like to do the three simultaneously. In the latter case it 
may he desirable to establish some sort of connection between the 
works to be studied. In the above scheme Typical Ballads, Mac- 
octh, and Kidmppcd can be linked together by their Scotch setting, 
and. besides possessing an intrinsic fascination, form an interesting 
basis for work in composition. 

Ballads are considered by man3' as the best approach to literary 
for they embody story, song, and action, the three elements 
which underlie all literature. In the scheme for the dramatic 
work in connection with the Ballads, the children are encouraged 
to reproduce the actions clearty indicated in the text. Thus, in the 
Bailiff's daughter of Islington the youth comes forward and kneels 
to the maiden in the first verse — ^the maiden tosses her head and 
turns on her heel in the second . . . etc., etc. It is easy to point 
out how character is indicated by action and thus to prepare the 
way for dramatic study. 

The Ballads also illustrate the qualities which make a good 
story, e.g. the strict economy of material and swift movement. 
After considering these two points, action and story, the children 
are more ready to appreciate Macbeth and Kidnapped. The idea 
of literary form or shape may be simply explained. [Gervinus 
describes that of Macbeth as a perfect arch with a turning point in 
the centre.] From the study of a short story the children can pass 
on to that of the longer prose narrative. In the individual work 
suggested in connection \vith Kidnapped, question r brings out the 
qualities of a good description ; question 2 aims at a simple study 
of character, and questions 3 and 4 deal in an elementary way with 
the author's method of characterisation (whether dramatic or 
analytic, formal and exhaustive or suggestive). 

The teacher would probably not wish to leave out the song 
element to which the Ballads also formed an introduction — Scotch 
lyrics,^ ancient and modem, wth or without refrain could find a 
place in the term's reading. 
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NOTES TOR STUDENTS 

The foregoing sdieme aims at broad and rapid treatment, rather 
than at a study of detail ; and it is assumed that the greater part 
of the reading will be done privatelj' by the children. Tlie too 
prevalent practice of reading plaj’s and novels aloud from beginning 
to end in class involves much waste of time, and leads to loss of 
interest ; for even older persons lose interest in a book the reading 
of which extends over a long period of time — much more so children. 

The teacher of literature should aim at guiding her pupils 
through a fairly wdc course of reading, which is impossible when 
many months aVc given to the study of a single work. The essential 
is that the children should be taught to read Uiklligcntly, and to 
form a taste for what is best in literature. These objects will be 
secured by putting the children into direct contact w'ith the great 
masters, and allowing the works to speak for themselves. The 
teacher should be at baud to answer questions, to cleat up diffi.- 
culties, to direct the attention of the children to qualilies of form 
and style, to guide their judgment and taste as to ethical and 
artistic values, and to increase their power of appreciating beauty, 
but she should never thrust her impressions upon them before tliey 
have had time to form their orvn. Much of the above is better 
done by questions to stimulate individual thought and research on 
the part of the children, than by direct teaching. Oral lessons wll 
usually be required ; 

(1) To arouse interest in a new subject. 

(2) To suggest methods of thinking out and arranging answers 
to questions that present some difficxilty. 

(3) To sum up and systematise the individuabwork done by 
the children. 

(4) To teach something that they would be unable to find out 
or appreciate by themselves. 

If the time-table allows i hour or li hours daily for English 
{including preparation), the teacher should be able to fix the dates 
lor the giving in of individual work in such a way that the class is 
ready for one or two oral lessons each week. Group activities 
should be encouraged whenever it is advisable to vary the interest 
or break the monotony of study. 
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HISTORY SCHEME 

A Term’s Work in English History, 1066-1189 
References : 

Any simple Outline of English History, History 
Readers, Quennell's History of Everyday Things in 


England, etc. 


Oral Lessons. 

Class or Group Work. 

Individual lEorA and 
Reading. 

1 Discussion. " Before 
the Conquest." Ro- 
man occupation — | 
Danes. State of 
country- under Ed- 
ward the Confessor. 
Hereward. i 

Drawing. Costumes of 
Anglo-Saxon warrior. 
A Viking's ship. Im- 
plements used in eveiy- 
day life. 

Read the story of 
Hereward the W^e in 
Blackie's School Edi- 
tion. 

^ The Conquest. The ! 
^^rug’&le. Hereward ; 
the Wake. Norman 
methods Strong- 

holds. Map showing 
progress of conquest. 

Drawing. Norman 

armour and ships 
from pictures of 
Bayeux Tapestrj'. 

Read Hereward the 
Wake. Mark on blank 
map the places men- 
tioned, so far, in y'our 
lessons and reading. 

S Results of conquest. 
Our relations wath 
France, The change i 
m England. The 

feudal S5’stem. The 1 
Domesday Book. 

Drawing. Norman 

architecture — some 
simple details— label 
models and diagrams. 

Begin reading Ivanhoe. 
Tell in writing the 
story' of the Domesday 
Book. 

^ manorial sj'stem. j 

The life of the idl- 
lagers. | 

1 

5 The towns and bor- 
oughs. The gild 
system. 

Make a detailed plan i 
of a manor. Write 
explanatory' key. 

1 

Read Ivanhoe. Do you 
like" better Rowena or 
Rebecca ? What does 
the book tell you about 
Norman customs ? 

Huiidwork. l^aper 

models of costumes 
of period, nobleman, 
monk, etc. 

Write a dialogue be- 
tween a villager and an 
apprentice, comparing 
their lives. 

6 the Norman Kings 

to Hcniy II. xhe 

Court. Dress. Man- 
ners. The Barons. 

Reference work. Study 
the meaning of the fol- 
lowing terms: rounded 
arches, pointed arches, 
slender columns, 
tracery', fan tracery, 
clerestory, choir. 

Finish reading Ivan- 
hoe. Make a table of 
all the Plantagenet 
Kings, and also a time- 
chart, 1066-11S9. 

< theChurtdi. Its place 
m Uie world. Spiri- 

'rith kings. St An- 
selm, 

1 Draw up in headings 
, thedetailsoffood.dress. 

' implements, etc., con- 
nected with the life of 
^^Uagcr and townsman. 

Make a list of all the 
farnous buildings of the 
period. Write short 
descriptions. 
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Oral Lessons. 

Class or Group IVorh. 

Individual Work and 
Heading, 

8 The monastic ideal. 
Life and work in a 
monaster)'. Plan of 
a monastery. 

Draw the plan of a 
monastery. Label all 
its parts and write | 
explanatory key. j 

Make up a list of 
definitely Norman 

words and names of 
places. 

Write the history of 
six of these. 

9 Henry II. Our 
Government. Origins 
of some institutions. 

Reference work. Look 
up the explanation of 
folloiving terms : ten- 
ant, overlord, squire, 
sheriff, alderman, bur- 
gess, etc. 

Begin reading the Lt/s 
of SL Thomas of Can- 
1 ierbury by K. H. Ben- 
son. 


NOTES FOR STUDENTS 


In connection Avith this scheme see the history lesson, " A Visit to a 
Monastery,” p. 112, and the handwork lesson on historical 
costumes, p. 178. , - ,1, 

Note that the scheme is based on the reference books found m the 
class library. The teacher has made sure that the matter necessary 
for the work is accessible to the children. _ Oral lessons will si^ple- 
ment the material found in books, besides explaining and co- 
ordinating it. 

Quennell and many Readers will supply^ the necessa^ 
illustrations. Postcards giving details of architecture^ can be 
obtained without much difficulty. An etymological dictmnary 
would be helpful for the exercise on the history of words, though 
much can be learnt from the books mentioned in the scheme, 
especially from Ivanhoe. , ... , ,, 

To bring the study of history into intimate touch with life is the 
aim of the plan. Religion, life in town or village, bu3ang Md 
selling, buildings, boote, laws — these form the matter m ^he 
thoughts of aU peoples. Daily experience offers a hundred 
comparisons which the teacher can profitably use. 

The reading of Ivanhoe should be indirectly prepared by ex- 
planations of terms and ideas likely to present difficulty, ine 
class or group work \vill afiord plenty of opportimities for free 
discussion, and this, together with the children's indmdu^ produc- 
tion. will reveal the notions they have formed for themselves 
and will show the teacher what she has to correct and what 


amplify. , . x- 4 , 

Oral lessons should be impressive and ev^ 
this they must be rare, vivid, true, and expressed in fitting langu g . 
The children ivill forget many of the facts they learn from s 
scheme, but it is possible to give them for hfe a true histoncal 
interest and a wider ^d more sympathetic outlook. 
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GEOGRAPHY SCHEME 
A Term’s Study of South-east England 
n'u ^ ^ 

e study considers chiefly the three following 
points : 

(1) How do the people hve ? 

(2) How is the life of the people related to the 
physical conditions of the area ? 

(3) How are the hfe and work of the people of the 

region related to those of others within and with- 
out the region ? 

Principal textbook : 


Leonard Brooks's New Regional Geographies 


Monday. 
Oral Lessons. 


The Basin of the 
'\ash. Conditions of 
life of the people in 
relation to the facts of 
relief, climate, etc. 
(Illustrate by pictures 
or lantern slides.) 

The Fens. Descrip- 
tion. Read and dis- 
cuss. -nrith pictures. 
Uie scenery of •' The 
r^dy of Shalott." 


conditions on life and 
e ork of the people. 

geological map 
cO^e built up with 


Wednesday, 
hidividtial IForit from 
Textbooks and Refer- 
ence Books. 

Reasons for facts about 
lives of people, as seen 
in last period. Per- 
tment facts of relief, 
sod, climate, etc. 


Make a list of towns on 
raised ground, towns 
on gravel islands, 
^"■“s along coast. 
Read Hcreicard the 
It ake, abridged edi- 
tion. and note all 
refere nces. 

AtTiat towns are con- 
nected -nith agricul- 
’'pnl. silk, boots 
and shoes, fishmg ? 

Make a map on tracing 

paper and lay this over 
gTOlogical map. See 
tte reasons for the 
d^tabutionofoccupa. 


Friday. 
Group Work. 


The internal and ex- 
ternal relations of the 
area. AVork out the 
facts by means of ques- 
tions and help the 
children to map out 
the result. 

Collect pictures and 
descriptions of Basin of 
Wash. Teacher ■ndll 
judge which group has 
best collection. 


Make the raised geo- 
logical map of Thames 
Basm from memorj'. 
Compare with original. 
Map practice on work 
already done. 
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Monday, 

Ora! Lessons. 

H'ednesday. 

Individual Work from 
T extbooks and Refer- 
ence Hooks. 

Friday. 

Group Work. 

4 The wheat farmer. 

Study with help of 
stereoscope the collec- 
tion of pictures of S.E 
England. These arc 
numbered, not marked. 
Find out the part of 
the region shown in 
each picture. Consult 
the key. 

tVhy did London grow 
up in its present 
position ? What is the 
oldest part ’ What 

are the oldest build- 
ings ? 

5 I.ondon. Position, 

historically and com- 
mercially. 

Study the pictorial 
map of London. Make 
a small map. inserting 
the twenty places that 
interest you the most 

\Vhat are the chief oc- 
cupations of the Lon- 
don Basin ? Jfake a 
list of toivns on water 
gaps. 

6 Actmtics on Lon- 
don's river. 

On the blank map of 
world trace the most 
important shipping 

routes to London, 
showing nature of im- 
ports. Use your atlas 
and textbook for this. 
Cf. result afterwards 
with given map. 

Make a list of all you 
know about the port 
of London. (This will 
be done after an ex- 
pedition, or from 
Handbook of Ship- 
ping Companies.) 

7 The Scarplands. 

From flat geological 
map of Weald make a 
raised model in col- 
oured plasticine. Make 
a list of chief occupa- 
tions. Compare relief 
and soil with the map 
showing chief occupa- 
tions. 

Make out together the 
route of London and 
Brighton railway. 
Show its ups and 
downs, and the reason 
for the direction taken. 

8 The Hampshire Basin 

A study of some of the 
chief toivns. 

What can you find out 
about tides in con- 
nection with this part 
of the coast ? What 
holiday resorts belong 
to it ? Account for 
their climate. 

Free period for making 
np arrcatB. 

9 Revision by means of 
imaginary journeys. 

Make maps of chief rail- 
ways, showing routes 
and towns. Revise the 
geological and phy- 
sical maps you have 
made this term. 

General map practice. 
Relief, rivers, towns, 
railways, occupations. 

Go through textbooks. 

10 Revision. 

Written tests. 

Exhibition of hand- 
work, maps, illustra- 
tions, etc. 


For Notes for Students see next page. 
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NOTES FOR STUDENTS 

In this scheme the teacher has followed the textbook closely. 
Success \\ill largely depend upon the training given to the class 
in its use and in intelligent individual work. 


The teacher will have to be definite in testing the pupils’ work 
and in keeping records of progress. 

The questions set can be answered from the textbook, or from 
the class reference books, or from the facts given in the oral lessons. 

Notice the use made of the stereoscope (see <^th week), and the 
t^t bj' means of numbered postcards, which the pupils must 
identify. This makes them visualise their facts, an important 
matter in the study of geography. 

. , group work is planned to promote interest and exchange of 
Ideas, to encourage originality and self-expression. 

_ individual work should be earnest and personal. If it is done 
in cl^s, the teacher should not allow incessant questioning or inter- 
ruption. \Vhere there are only two class periods for geography in 
a week, the mdividual work may be given as homework. 


m ''vorldng of this plan, and, indeed, of any one that involves 
uc mdmdual or group work, depends very largely upon the 
1 environment. Children crowded into a small 

i classroom, whose rigid desks allow little freedom of move- 
helpless and beivildered when their indi\'idual 
called mto play. Air and light, space and freedom, 
stnrp pniif tidy cupboards, inspiring pictures, a place to 

devplnni'nc^’+i?”^ eiiibit handicraft, are all very necessary for 
a<! a ® po^'er of mdependent work. The young teacher has, 

is wpll pI, % limited control over school conditions, but it 

measure to to attempt, even in a small 

measure, to put them mto practice. 



SCHEMES 


49 


FIVE WEEKS' NATURE STUDY SCHEME 
Birds 

Age II 

Dotty Observational Worh : 

(x) A ■' colour ’’ weather chart, giving also the prevailing -wind. 

(a) A bird chart. A card divided into columns with a picture of a bird 
at the top of each. The children will fill in below their observations of each 
bird, i.e, flight, song, food, habitat, and other general and special habits. 

(3) Birds will be fed at a regular hour every day. Coco-nuts and box will 
be hung up for tits and other birds. 


1 Class Work. 

Introductory talk on birds in general, and more especially on the com- 
monest birds met with m the street and in the garden — viz. house-sparrow, 
hedge-sparrow, starlings, crows, pigeons, blackbirds, thrushes, tits, fly- 
catchers, and swifts. 

Explain use of chart. 

Paper x on the house-sparrow will be distributed. The children will 
try to answer the questions by observing birds during the week. Terms 
on the paper will be explained. 


2 Class Work. 

Get from the children the answers to the questions set on the house- 
spauow. 

Take the class out and let them observe any birds they come across. 
Note especially (a) those of gregarious and solitary habits, (6) shy and bold 
birds, (c) the way they alight and move along the ground, hopping or walk- 
ing, (d) other characteristics, such as quarrelsomeness, untidy and loose 
feathers, etc. 

The second paper of questions will be on the pigeon. 


3 Class Work. 

Discuss answers to questions on the pigeon. Distinguish two com- 
monest kinds of pigeons. From answers to papers 1 and 2 draw children's 
attention to the forms of the beaks of birds. Discuss this in relation to 
their food. 

Let the children watch some caged bird eating, c g. a chaffinch, a bull- 
finch. Study the main form or contour of the birds Invite the children 
to sketch the heads of any birds, wild or tame, that they see during the 
week. 

Paper 3 will be on starlmgs. 


4 
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4 Class IVorh. 

Discuss answeiB to questions on starlings. Give a lesson on the 
of a bird and compare the flight with that of an aeroplane. Very ne 
study of the structure of a feather. 

Paper 4 will be on thrushes, blackbirds, and tits. 

Dunng the week, and when feeding the birds at school, the 
of the children will be drawn to the flight of the different birds, and cy 
will find words to describe each, e.g. the bird flutters, soars, glides, e ^ 
The proportion of wmg and tail to the rest of the body will be pointed on 


5 Class Work. 

Discuss answers to Paper 4 on starlings. Give a lesson on the songs 
of birds. Get the children to pick out the notes of those they know. 

Collect all observations on the foods the birds have been observed to 
eat. Have specimens to show. 

Read from Kearton’s books a description of a thrush manipulating a 
snail. 

Invite children to read up about some one bird and write a short 
essay on it for the final class. These essays will be prepared in groups 
and read by the children. If possible have a picture lantern and illustrate 
the essays. 


«>jiii& jjUK STUDENTS 

Notice how much observational work these questions require* 
toough th^ are all about simple points which may be studied 
y child. Nature Study based upon familiar, everyday 
matenal is very_ valuable for children. It gives them a habit 01 
and of reflecting, as they pass through life. By 
men'll fi beyond what is revealed by the 

a^^alinr nature, this kind of study gives insigW 
and ^PP^^ation and raises the level of intellectual and emotion^ 
trem Watched, ivith interest and love, birds aM 

anTa^ifr nr whole-heartedly to litera^ 

than one whose eyes have never 
ueen opened to the beauty of the world around. 



Pulled a fa^ wor-m out" of ils 
hole in the gnound . 
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EXERCISES AND QUESTIONS ON NATURE STUDY 
FIRST WEEK OF SCHEME 

Birds 

THE house-sparrow 

1. What time do sparrows go to bed and get up ? 

2. Where and how do they spend the night ? 

3. Do they go about in large groups or in ones and twos ? 

4. Where have you seen flocks of sparrows ? What were they 

doing ? 

5. Make a list of things which you have seen sparrows eat 

6. Put out a saucer of water and watch a sparrow drinking an 

taking a bath. 

7. Describe two ways, other than bathing, by which you ha 

seen a sparrow cleaning itself. 

8. What sounds do sparrows make ? 

g. Find out the difference between : {a) a cock and a hen sparrov , 
(6) a house- and a hedge-sparrow, 

10. Why do gardeners dislike sparrows ? 

11. How do sparrows behave rvith other birds ? 

12. Have you seen a sparrow fighting ? What was it figh ' g 

about ? 

13. Can sparrows climb ? 

14. When on the ground, do sparrows walk or hop ? 

15. Give three reasons for calling a sparrow an untidy bird. 

16. Describe a sparrow’s nest and eggs. 

17- Read up about : {a) the family life of a sparrow, (6) the sp 
row’s intercourse with men. 

18. Find three adjectives which describe the character of a spar 
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NOTES ON THE TEACHING OF READING 


A CHAPTER on the teaching of Reading may seem out 
of character wth the plan of this book, just as it might 
appear, at first sight, that the number of reading lessons 
IS disproportionately great. Reflection "will, however, 
show the intimate connection between the power of 
reading and any form of study, and the necessity 
which, in consequence, devolves upon the teacher of 
continually developing a child’s mastery over books. 
A sense of power begets joy in the exercise of that 
power. A child who reads easily will love reading 
^ wfll eagerly turn to books as to the source of 
information and ideas. 


3-ny people, unfortunately, fail to realise how much 
_ ect teaching of reading is often necessary between 
• fourteen, or how greatly 

m VI ual chfldren differ, both as regards the extent 
rea^ng powers and the nature of their 
difficulties. Too often is it taken for granted that 
should be left behind with the kinder- 
^ taught to stumble 

leasTluf how to read,” or at 

arfrive^ ^^e art. Ill-taught readers 

nremrp pn ®^tbook from which to master a passage, 

^ Problem. What does 
or mental . mean to the chUd? What ideas 

concern hprs forming ? The teacher should 

understand^ questions, for to read %vithout 

g an only stupefy and generate distaste. 


I- the mechanics of reading 

nine! ten'^fend f ^hat chUdren of eight, 

long after thev ar^^ often remain ignorant, 

g alter they are supposed to be able- to read, of 
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certain facts or processes which are necessary for ease 
and fluency, or else they retain defects and bad habits 
which can only be cured by intelligent treatment. In 
the first case, the teacher’s work is initial, she must 
actually teach the elements ; in the second, it is 
remedial, she must recognise what is wrong and be able 
to apply the fitting remedy. 

Both cases, then, require a grounding in the psycho- 
logical processes which underlie the mechanics of 
reading. Among these are included the recognition 
of the S5rmbols which represent the elemental sounds 
of the English language, the correct rendering of these 
sounds, and their various blendings, and knowledge of 
the principles of word-formation which give the right 
way of separating syllables. The Teacher’s Book of 
the Beacon Readers gives clear and simple information 
on these points, while Huey’s Psychology of Reading 
makes a more detailed study. From some such books 
the teacher must learn the methods of forming 
connections between sound and symbol, e.g. the " Look 
and Say Method,” the ” Phonic Method,” and the 
various combinations of these two. She must be 
familiar with their use at different stages, and must have 
grasped their several advantages. In order to produce 
fluency and the habit of reading by words and phrases 
rather than by phonic syllables, she should be capable 
of training eye movements by means of slides and flash- 
cards, and should know how to lessen inner speech 
by a variety of exercises. 

The two lessons (p. 62 and p. 64) deal with the 
actual mechanics of reading. Written for backward 
children in a junior form, the one gives practice with 
flash-cards in "Look and Say” reading, the other 
gives training, by means of a phonetic chart, in the 
recognition and combination of certain sounds, Teach- 
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ing of this kind is given only as need arises. It pre- 
supposes, besides the knowledge of general principles, 
a close study of individual children. Probably no 
part of the work in junior and middle forms is so 
arduous or calls out so continually the teacher’s power 
of analysis and discrimination. She has to give the 
nght trmning to each child and to keep back no one. 
Interesting silent work must be planned for brighter 
ch dren, while more backward ones are receiving 
attention; and, again, suitable individual exercises, 
y means of charts and apparatus, must occupy the 
poorer readers when the teacher gives her time to the 
more advanced. 


II. THE HYGIENE 


r A u 1 ri ^ 

Anyone responsible for the reading of children 
he second place, be familiar vith certain 
^ which closely concern it. The 

motnr laborious in its initial stages, before 

the developed ease and rapidity in 

easilv connections. Muscular strain too 

from thp TIP ^ sitting in a bad position, or even 
unwonted movements that so often accompany 

children hold thp H always to be feared if 

or if thev rpnri • a %vrong angle and too near, 

unsuitaWe prinT or fading light or from 

of the lines^+Hp* letters, the length 

lines, the character thf^ " 

sidered when bnnVQ ^ ^P^omg, must all be con- 

Reading Huev fn Psychology’ of 

lesks fi„5r£vf 1 “ O" The 

and should be comfortpm ^ (about i in 4), 

sufflcte light, from 
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III. SILENT READING FOR CONTENT 

In order to be interested in a book, the child 
must understand and take pleasure in the ideas which 
it contains. This is only possible where the words 
are intelligible, and the events, persons, actions treated 
of are in some way familiar. It is the teacher’s 
business to be ever increasing the child's vocabulary, 
ever Nvidening its circle of ideas. Word-work taken in 
connecton with composition and spelling may prepare 
the way for a book, as may also picturesque and vivid 
lessons on the matter of which it treats. Lessons in 
such subjects as history and geography should arouse 
interests that will find satisfaction only in books. A 
great field of work lies before the teacher in actually 
instructing how to grasp the essential idea in a passage, 
how to see an idea in all its completeness (as far as this 
is possible to a child), and how to gather definite 
information. Inaccurate and careless readers often fail 
to read small but important words, or to differentiate 
between words partly similar in spelling. The imagina- 
tive will, on the other hand, read into a passage 
thoughts and facts which are not to be found there. 
The teacher must plan exercises for developing power 
and remedying defects. Simple tests should be given, 
such as One-minute Reading Test of Disconnected 
Words, Ballard’s " Silent Reading Tests ” and others, 
which give practice in completing a sentence from 
memory, in carrying out written instructions, in seeking 
and recording definite facts. Exercises leading up to 
" precis ” writing and the logical analysis of a passage 
will develop the power of grasping an idea and of think- 
ing logically along a given line. The two lessons on 
p. 66 and p. 68 and the study lesson (p. 72) give 
examples of this kind of fundamental training, to which 
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should be devoted a good number of the reading lessons, 
although almost every study period, if properly con- 
ducted, is in itself an exercise in intelligent reading. 

Most of the exercises suggested above are of the 
nature of groundwork or practice ; as soon as possible, 
however, the teacher should aim at putting the child 
into direct contact vdth the book, so that it may read, 
uninterruptedly, from the sheer joy of doing so. No 
number of oral composition lessons will give the rich 
vocabulary supphed by the reading of well-chosen 
story-books. Our efforts to stimulate imagination in 
the classroom \vill compare unfavourably with the 
effect of an historical romance, a dazzhng adventure, 
a colourful fairy-tale. In the land of books the child 
meets a host of friends, whose familiarity makes a bond 
between him and those whom he knows in Ufe. More- 


over, a book often forms a special point of contact 
between a pupU and teacher, affording golden oppor- 
tunities for discussion and mutual understanding. 
The child reveals himself by his appreciations, and the 
teacher is able to connect or complete the ideas gathered 
from the book, to direct attention to sahent points, 
and to guide judgment. 

There must obviously be some plan, giving sequence 
to the reading of every Form ; but as the children’s 
interest in books becomes more individual and inde- 
pendent, so does tact become ever more necessary to 
the teacher, whose work is now chiefly suggestive or 
inspirational. The lessons on The Talisman (pp. 92 
and 94) give a direct study of a book. The preparation 
lor the essay (p. 96) shows a less direct treatment of the 
stones from Homer. The student wfll see that there 
IS need of variety in the conduct of the sUent reading 
pcno s, the time being given now to vocabulary work 
or analysis, now to free, untested reading. 
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IV. READING ALOUD 

As long as the mechanics of reading are being 
mastered, the oral lesson should confine itself chiefly 
to the correct rendering of the sounds and to developing 
accuracy and fluency. For the former point the 
teacher must know the correct position of tongue and 
throat in the production of each phonetic sound, and 
must be ready mth a variety of exercises to cope with 
defects in pronunciation. The second point calls for 
systematic practice, based, of course, on whatever 
method has been previously taught to the child, the 
teacher endeavouring always to perfect eye-movements 
and the power of looking ahead and of reading by whole 
sentences. Exercises in correct breathing and voice 
production also form part of this early training. 

• Once the initial stage is left behind, however, 
reading aloud becomes a subject of more artistic 
treatment. If children have been given power over 
and interest in books, their reading wiU show both 
understanding and appreciation. The dramatic instinct 
is strong in most, though sometimes hampered by 
shyness and self-diffidence. As soon, then, as there 
is sufficient mastery over the technical difficulties of 
the printed page, children should be taught to read 
with feeling and correct expression. They grasp 
readily the simple rules that are necessary to produce 
intelligent reading. The teacher should show the 
value of stressing important words, of pauses, of voice 
inflection, and should give an understanding of the 
various punctuation marks. The atmosphere of the 
oral reading lesson should be leisurely, peaceful, 
interesting, the child who reads facing the audience, 
so as to derive a right stimulus from the attitude of 
the listeners. Often the book or passage may be chosen 
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by the reader, the class commenting on the interpreta- 
tion, offering suggestions or criticisms. Beautiful 
reading is, of course, required of a teacher, reading 
that should be to the children a joy and an ideal, 
never a model to be slavishly copied. Good reading 
is often the best form of an appreciation lesson when 
dealing with a poem or with beautiful prose, the 
teacher interpreting by the charm of her rendering the 
thought or feeling in the writing, while the child’s 
own reading and recitation is often its most fitting 


expression of understanding and response. 

The student wU see readily that preparation for 
oral reading must be on different lines from that 
required for silent reading, and that the two exercises 
should not be confused. She may, indeed, find it 
elpful to give silent work to one part of the class, 
vmue a section are practising orally^ especially where 
ttos practice consists of somewhat elementary " drill." 
If, hovvever, a lesson is meant to deal \vith correct 
expression, the teacher should confine herself to this 
one oim, and not scatter her efforts by stopping to look 
up words, discuss ideas or facts, all of which should 
have been done beforehand. 

conclusion can be given to these few pages 
n y stressing the necessity for clarity of aim and 
mg preparation in all the different exercises that 
enumTr?+!S^ teaching reading. Each of the points 
coherpnf demands a different, systematic, 

of ludmdual treatment. Tests and records 

element"; accessary where dealing with the 

Sem'2 ''^th realng. The 

his proficienrif*^ must be selected according to 

not based nn^ particular point concerned, and 
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READING BY "LOOK AND SAY” METHOD 
Demonstration Lesson in Reading — ■ 

Time, 40 mins. (Backward Children) Agi 8 

Aim. — To get the children to recognise instantaneously certain 
words and phrases that constantly occur in their reading. 

Method. — ^To achieve this aim, the children must 
to look at the word or phrase as a whole and not at the mdiviQ 
letters. Hence any device which makes them look at the wor 
is useful. " Flash-card ” driU is particularly helpful to hackwar 
children. 


Presentation.— (i) Read the extract through to the chh^^"- 
Each child will follow and place her strip of cardboard under ea 
line as it is read. . . 

Every child will have a copy of the first part of " The Li ® 
Black Cock.” The words and phrases in this will form the ma 
of the lesson. The extract will be divided into three parts and tfl 
lines 'will be numbered. 


{2) Ask a few questions about the story. If they cannot answer# 
through again. " mat does the first part teU us ^ 
mat do the second and third parts tell us ? ” " Who liked 
Little Black Cock ? ” ” What happened the first, second, an 
third times he crowed ? 

. (This step, for which the children are not required to read, is 
mtended to famihanse them with the text.) 

(3) Slow recognition of phrases and sentences. Sentences 'vifi 
be ^vntten on blackboard or on cards. "He liked himself. 1 
woke up the morning. I do all the work. Everything wolre up- 
b^M to grow light. He was very, very proud. I like Littl 
R ack Cock, too. The sun came up. Everybody ivill sleep ah 


(4) Recogmtion of individual words and phrases. 

cards one by one and let the children see how 
many tunes the word occurs in the passage : 

Sed .when light work ivake woke hear I Ihce 
nimg proud stood cross every 

e\°ery to ^'^^Ddhing, everybody, every morning. Change 

sentSc«”on S' blackboard and incomplete 

msarv.o'Ss-fS'L S'*™ p'ws 


Wd, ,i. Sr _Te„1ai??T1fke 
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Cock. I like to him Cock-a-doodle. He was very, 

very . I the light. He up and . It began 

to light. The chicks said " .” I \vill not the 

sun. I do the for . The Little Black Cock liked 

List of words ; work, came, crowed, say, proud, grow, bro^vn, 
old, begrm, wake, himself, woke, stood, everybody, going, hear, all. 

(5) Rapid flash'card practice with words, phrases, and sentences. 

This lesson might be followed by one on " Word Families ” 
dealt ^yith phonetically. Many of these backward children do not 
recognise sounds readily, and hence they should be given special 
practice in this. 


Little Black Cock 

1. EVERYBODY LIKED LITTLE BLACK COCK, 

2. AND HE LIKED HIMSELF. 

3- he was very, very proud. 

4 . BROWN HEN SAID *. 

5> " I LIKE LITTLE BLACK COCK. 

6 . I LIKE TO HEAR HIM SAY, 

7 . ' COCK-A-DOODLE-DO I COCK-A-DOODLE-DO 1 ’ ’’ 

8 . OLD FAT HEN SAID, 

9- " 1 like little black COCK, TOO. 

10. I like TO HEAR HIM SAY, 

11. ‘ COCK-A-DOODLE-DO 1 COCK-A-DOODLE-DO I ' " 


12. EVERY MORNING LITTLE BLACK COCK 
13' STOOD UP AND CROWED. 

14- ^VHEN LITTLE BLACK COCK CROWED 

15- IT BEGAN TO GROW LIGHT. 

16 . LITTLE BLACK COCK SAID AGAIN, 

17- " COCK-A-DOODLE-DO 1 COCK-A-DOODLE-DO 1 ” 

18 . WHEN LITTLE BLACK COCK SAID THIS 

19 . THE SUN CAME UP. . . . CtC. 

N.B. — Students are warned against using the missing-word 
t3^e of exercise indiscriminately. Unless carefully thought out 
and made to lead to the completion of sensible sentences, it en- 
courages guessing as well as vague and desultory work. 
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READING BY THE PHONIC METHOD 
Time, 40 mins. ' ^ 

Aim. — (i) To interest the children in certain words so as to lead 
them to read more fluently. 

(2) To give practice in recognising words in passages to be read. 
Special attention Mil be given to " ow ” as in crow and cow. 

(3) To get the children to read fluently a few prepared sen- 
tences. 


Method. Introductory Drill. — Go through the flash-cards 
used in the last lesson. Give sentences to practise cr, gr, over 
which the children had difficulty. 

Use of Reading Sheet. — ^Explain the use of the chart. It is to 
be a g^o^ving thing. All words entered on it must be found by the 
children. 

Hang up the first sheet. Get the children to give sound of 
ow ” in crow and cow. Let them find words in extract read last 
week.^ Write them on chart in ink. Let each child read a sentence 
containing a word given. 

(If any child suggests " oa ” as in goat or " o ” as in no or cold, 
put up a new sheet.) 


New fading Matter. — Ask the children to recite any nurseiy 
r ym^ t ey know. This \vill give an opportunity for noticing 
detects in speech not due to reading difficulties. Give out new 
r<^^ng matter (rh3Tnes). Give the children time to prepare their 

Rh5mies will be read and words added to the chart. 


I^sons summed up on the Sentence Chart.— Show the sentenc 
sentence for the last lesson has been entered 

two oach reading lesson is to be represented by one 0 

two sentences on the chart. 

thev^i!?f sentences for this lesson. Thes 

y might wnte into sentence '' and " word " books. 


Word Chap^ 
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KOTES rOR STUDENTS 


In this lesson certain fundamental language symbols arc taught, 
while practice is given in order to establish a firm connection between 
sound and S5Tnbol. A beautiful and attractive reading chart gives 
interest to the lesson, making drill and seeming drudgerj' a matter 
of enjojment. 

Notice the use of familiar nurserj' rhymes as examples. Tliis 
again gives a pleasant and familiar character to the work. The 
teacher is very clear as to the aim, the method, and matter of the 
lesson. She knows that the children of her class have difficulty 
in reading because the sounds attaclied to some phonetic symbols 
have not been really learned, or because the connections have been 
imperfectly formed. She has made a careful study of the needs of 
individuals, and hopes by this exercise to. remedj'' the defect and 
so make reading easy and pleasant. 

Compare the phonetic method with that of “ look and say." 
Each has its particular use. It is important to continue the same 
method up the school, or at least so to combine different methods 
as to cause no waste of time or effort. 

Note that this lesson has been planned for individual children 
of a class because they have need of it. Those who read easily 
or who need practice in other symbols will be given individual 
Work suitable to them. 

Compare a carefully planned lesson, such as this one, with the 
kmd of reading lesson for Junior Classes, where a book is opened 
at random and the children " just read.” 

Care must be taken not to create a difficulty by premature 
cornparison of combinations pronounced the same but spelt diher- 
In teaching words such as '* here ” and '' hear," " there ” 
and "their," the teacher should connect here with there — they, 
rhem with theirs. 


5 
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READING FOR CONTENT 

Matter. — " Why the Morning Glory Climbs,” Gripfasi 
Books, I, p. I. 

Previous Knowledge. — ^Thesc cliildren are apt to 
by word, though they have had good grounding m pno 
loiow many " Look and Say ” words and sentences. 

Am. — ^To give practice in reading for conte^. _ ,4aTice of 
To secure fluent and clear reading aloud, "nie irnpo 
reading in sentences and not in separate words vill be stres • 

Preparatory Work. — The eight best readers udll 
taught how to study the passage. These children wll 0 
of groups of six children. _ j 

Introduction. — ^Tell the children that they are 
a story about a climbing plant. Morning Glory or {tioW 

a bird, Jenny Wren and her baby Wren. They will ^^^be the 
about Jenny Wren from the nursery rhjune. If not, desc 
little bird and her nest. 

Method. — (i) Let the children read the first page in 
placing their *' strips ” imder each sentence. Watch them an 
those who laboriously soimd out each word. Do not nun, 

rupt them. Those in difficulty will apply to the head of their gr r 

(2) Test for Content. — Children to hold strips under wor s 
answering these questions : 

Where did the Morning Glorj' once grow ? 

\Vhy did the little Wren stay in the nest all day ? etc. 

(3) Let the children practise reading aloud in groups. ^ 
them to look for full-stops or semi-colons and to read whole 
fluently. No child should be required to read aloud until she 

do so unhesitatingly. 

(4) Let the children read to the end of the story in silence. 

, . (5^ fhe foUoiving questions on slips of paper. Eet the 

children read answers to one another in their groups. Then 
on each group in turn to answer one question aloud, so tha 
summary of the story is obtained. 

MTiat did Mother Wren do when she came fljnng home 
at night ? 

Where had she seen the Morning Glory ? 

Mffiy was little Wren filled vdth desire to see the ' 
iNlonung Glory ? . . . etc. 

the each group make a sentence to answer " 

Climbed ? *’ e.g. " The Morning Glory climbed 
e little lame Wren longed so much to see her face. 
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NOTES FOR STUDENTS 


For this lesson to be a success, the leaders of the 

carefuUy trained. It mil usually be « that question gpe 

Sni rrtht^usr^^^ 

’"“'ar or seven .Ms .-n — 

sentences from their books. When all , ^ answers eiving 

which were numbered, were answered eraduallv realised by 

a synopsis of the stor3^ though this was only graduaUy reaiis y 

the children. . . , • j „ ^v,i„ nn 

If the questions set in an exercise f^ ^'^^of children not 

outstanding incidents m the ugnee h is^vell to make the 

troubling to read at all accurately. Hence is 
questions somewhat searching or to reqm 

of tho book to be reproduced m exTSM'"! 

The list of ryords over wto* *?,' £, °id ,viite them on 
difficulty ^vill be given to the teacter, , Each group 

the blackboard and leave them there some days. Eac gr 

should enter theirs in a " Vocabulary B • imnrove 

Note carefully what preparatioi^M to lessen 

the actual mechanics of reading. , . .„hole sentences, to 

inner speech, to make the children read m whole sen 

train eye-movements ? _ imnrove vocabulary. 

Consider also how -ntJof ten find it difficult to 

When beginning to teach reading, st distinctly, or even 

get the children to speak or very necessary 

to answer a question by a complete s iritellirible to all. Even 
to insist that\hat is said or read encouraged to 

when practising in who insists upon this point 

speak as well as they can. The jn dear enuncia- 

obtains it readily enough. A few pe , easily arouses the 
tion, or some simple competitive s ^ constant watch- 

children’s efforts— but it is a matter that cans 
fulness. 
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READING FOR CONTENT 

Time, 40 mins. ^ 

Aim. — ^To give practice in " silent reading for content.” 

Matter. — “ How Diarmid came to Finn,” Gripfasi 
Books, III ; “ The Coming of Arthur,” Tales ihc Letters IM, 
Book III. These stories have been chosen because of the num 
of word-pictures they contain. 

Method and Organisation. — (i) The children will sit in ^oups 
of six. Each group udll read one or other stor}’’ through in • 
Children in difficulty may ask help from the teacher or group lea 

(2) Tell them that the}' are to suppose that their storj' is ^ 
shown in pictures on a magic-lantern. They must now read 
story through again, making a list of the pictures. Let the group 
talk among themselves. 

(3) Let them find a title for each picture, and read passages 
describing each to one another. 

{4) Let each group read the iittes of their pictures to the whole 
class. 

(5) The teacher will then discuss the titles and pictures 
the children. 


The Coming of Arthur. 

(0 The last Victory. Pars, i and 2. 

(“) The King’s Deathbed. Pars. 3, 5, and 7. 

(hi) Hastening to the Council. Pars. 9 and 10. 

(iv) The Challenge in the Churchyard. Par. ii. 

(v) He that is bom King of Britain is not here ! Far. 12. 

(vi) The Three Horsemen. Pars. 14 and 15. 

(vii) The True King or the Victor. Pars. 18 and 19- 

(viii) hlemories of Sir Hector, or lilerlin’s Secret, Pars. 20 
and 21. 

(i-x) The Triumph of Arthur. 

How Diarmid came to Finn. 

(1) The Setting Forth. The Joyous Band. Par. i. 
^ssmg the Torrent. Pars. 2 and 3. 

5. Helpless "). Pars. 4- 


fV Pars. 6 and 7 (see frontispiece), 

f Vision. Pars. 8 and 9. 

/ Finn, or The Dark Spot, Pars. lo and xi- 

{vii) rmn and Diarmid. Par. 12, 
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NOTES FOR STUDENTS 


Notice what steps the teacher has taken in her preparation. 

She has planned a form of lesson that will appeal to young 
children. The group work allows freedom and takes off a feeling 
of strain that might result from hard thinking. The teacher would 
not, however, use this form of class organisation if she did not know 
that her group leaders had some training and knew how to set about 
the work. She will choose the groups carefully and follow up their 
work. 

The teacher has gone over the matter to be read and has 
visualised the chief pictures. She %vill be able to guide the children. 

Reference books and helpful pictures will have been collected 
and marked. Perhaps the teacher has ready explanations whose 
necessit}' she foresees. Notice that this lesson is planned for chil- 
dren of nine. How would you prepare it for older ones ? 

As the aim of the lesson is reading for content, the teacher must 
encourage the children to look up words and allusions they do not 
understand. Information about King Finn will be found in the 
Ossian and Fenian Legends and in many books on Celtic myths and 
folk-tales. 

The exercise of “ making pictures ” is useful for impressing 
the sequence of events, as well as for making children visualise and 
appreciate the beauty of the passages. 

The difference between the power of grasp shown by children 
who have had fundamental training of this kind and those who have 
not is very marked. Only after much experience and careful testing 
will the student realise how superficial is the reading of the average 
school child. Yet this is clearly shown in examinations where 
questions and problems are constantly misread. 

Children who have been taught to make mental pictures in con- 
nection with what they read, will profit readily enough from those 
composition exercises based on some picture, where they are asked 
to do the converse — ^that is, to write a simple story or essay on the 
subject illustrated. Ther' wll be found to have developed a con- 
nection between words and ideas, or jnental images, and so to have 
the greater power of expression. 
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CLEAR AND EFFECTIVE READING 
Time, 40 mins. ^ 

Aim. — To give the children practice in " the clear and effective 
rendering ” of a story. 

Material.—" The Lion and the Mouse." from Tales the Letters 
Tell, Book I; "A Fool's Story,” from Gripfast English Books, i. 
“ Forget-me-Not," from Gripfast English Books, I. These ston 
are chosen because they lend themselves to being divided m 
sections. 

Introduction and Organisation. — ^Divide the class into sw 
groups. Let the children draw for the story they are to prepar . 
Tell them that each group is to prepare to entertain the class ^ 
that the audience will vote for the group which gives the bes 
rendering. There will be two groups taking the same story, an 
the two renderings should follow one another. 

Method. — (i) Silent reading of the whole story by every child. 
Help given by heads of groups. 

(2) Reading of story by head of group — to her own group only. 

(3) Quiet discussion of possibilities of rendering. 

take^^ ^^ding of story in parts or paragraphs. Every child must 

the haiy parts (for this some groups should be sent into 

(6) If time permits, the entertainment or competition will follow, 
as a rule this will take place at a subsequent lesson. 


preparing a story in this way. the two groups 
® same story should not be next to one another. The 
children will be keener if their plans are " secret." They should 
make an introductory speech explaining quite 
For^incto^ words Or allusions they think likely to be misimderstood. 
tor mstance, the meaning of " Thuringian Folk-tale " might be 

theSthree SLte^^notice.*'"*'”"® another, it is useful to give 

-ng.^etc^h utterance (note especiaUy final consonant. 

too^^t^^'^^*'*^^ stumbling or repetition — ^not too slow nor 

tuatmn^^^^^^'°^" includes modulation of voice and pane- 
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NOTES FOR STUDENTS 


In this lesson the teacher aims at making the interest of the story 
grip the children so vividly that the book will teach of itself. She 
herself means to keep in the background. Notice that her pre- 
paration consists in carefully planning the form of the lesson. She 
makes it clear what the children are to do, so that the work 
assigned to them is easy and most interesting. 

Notice especially the six steps given under the heading 
“ Method." The follomng out of these instructions ensures the 
careful reading which is the aim of the lesson. Of what value is 
the dramatic exercise which follows ? What effect \vill it have 
on the children ? Suppose the children had not read the stopr 
carefully nor clearly grasped its meaning, of what use would the 
dramatic exercise then be ? 

In this class exercise the teacher is giving much training to the 
children. They learn how to learn. They are given a st^cmrd of 
correct and beautiful speech. The level of a class which gets 
fundamental training of this kind is bound to be high. 

Some methodical preparation is required for devdoping cle^- 
ness of utterance, fluency, and correct expression. This cannot be 
done in a haphazard way. In this lesson the teacher will probamy 
wish to correct faults sparingly in order to leave uppermost the 
literary and dramatic interest ; but defects must not pass unnoitcea. 
They should be dealt with in subsequent lesson periods by_ speech 
driU, breathing exercises, etc. Uniform and continuous training is 
a necessity, and the young teacher must be prepared to exact a 
certain amount of drudgery. 

Notice also that where a lesson, such as this one, is concerned 
■with really good literature, there is formed in the minds o 
children an association between certain words and noble ideas or 
ffisthetic mind-pictures. Now, this mental association lies at tne 
Very root of literary training. The power of writing wel cann 
develop apart from it. 
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STUDYING A TEXTBOOK 


Time, 40 mins. 


AgeiZ 


stud3dng with the children Chapter IV of Wihnot Bpc* 
^ Crnsrtrfes to teach a good method of reading and mastering 

Method. — Statement of Aim . — Note that in order to master a 
passage ; 

One must understand it. 

One must visualise, or otherwise realise it. 

One must see its shape — the inter-relation of the parts. 

One must learn its main facts, so as to possess an outline. 

through the chapter aloud \vith the children to get a 
general idea. Make with the children a brief summary on the 
i Chivalry, The Crusades and Chivalry, 

The Order of Knighthood, Military Orders. 

children read through again, in silence, making all 
datPB /i'®' up the places on the map, the 

Swegn etc^ different Crusades, facts about Robert the Magnificent, 

show how to glance through the 
chiral nr • important words, such as : Christendom, 

how Discuss these ivith children and show 

at their me^' Pondcr quietly over such words so as to get 

*0* 

children^^^^ljl summarising of each paragraph by the 

Wackboard summaries and ^^te one on the 

Explain^how^n^r^'^ ten minutes for the learning of this summary, 
xpiam how to memorise, connecting facts toglther. etc. 

selves silently say over the passage to them- 

apt ™Sr.„”d Ss.““ “ “■ ““A 

oraily, the other^ Veil '■^.'''^aen attempt to reproduce the passage 
a«e/cy.S;eS £e^j“r”® " Criticise acjuracy, 

»o that the m°elimd°S JSJprtfby S,°* 



KK ABIKG 


73 


notes TOK SnJOEHTS 


This exercise is only oi real wortli if the teacher means to make 
use of it throughout the year. No greater good could be done a 
class, intellectuallv, than to give a power of reading and of mastering 
a book. Tlie teacher has done a lasting work if she has trained her 
pupils in methods of study, and this can be done, not by an isolated 
lesson, but by always maintaining a high standard of individual 
work, and by guiding the children's self-activity. 

The student should notice that a lesson can only be judged 
rightly when seen as part, not only of the class scheme, but also 
of the general policy of the teacher. To go through tins exercise 
and never to refer to it again would be of little worth. It 
might, indeed, only bewilder the children. If, however, it were to 
form part of a continued effort to make the class read intelligently, 
and memorise rationally what they have learned, it would raise 
the general standard of work and be of lasting value. 

_ An exercise such as the foregoing one markedly increases the 
children’s vocabulary and power of self-expression. It gives also 
a standard of attention and thoroughness which may later develop 
into real scholarship. 

The formation of good habits, both mechanical and mental, is 
of first importance in teaching, especially such teaching as is con- 
cerned with fundamental processes. It is requited of those who 
train young children that they be familiar with the " psychology 
of the common branches " as well as with the laws of habit. In 
class work such as is planned here, the teacher is the leader. Not 
only does she direct the work, but she has to supply much of the 
energj’ and interest, and to call back wandering attention. Her 
influence, however, must reach farther than one lesson period. The 
children have to acquire for themselves habits of accuracy, reflection, 
and diligence. Once the teacher has shown how to work she must 
constantly supply the strong motive that will determine effort and 
also, as far as possible, find an efficient method of testing individual 
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treparation for teaching 

COMPOSITION— WORD LESSON 
be correlated wth geography and literature lessons on Gardens — 

Form.— I ndmdual work, mth help of the teacher. 
will ht™'j^xed Spjr"^ Words, of which each child 


Gardetts attractive alluring refreshing 

enchanting beautiful lovelv ^ 

gorgeous cheerful 

ongnt sunny 

grassy verdant 


Water 


peaceful 

floral 


a jot 
a rill 
a basin 
to spout 
trickle 


fountain 

rivulet 

pool 

splash 

meander 


Grounds valley 
glen 


to murmur gurgle 
shining vivid 


View 

Colour 

Trees 

Order 


dale 

X"' , copse 

shrubbery park 

cavern 

grass turf 

avenue path 

scene 


bright 

gorgeous 

foliage 

regular 

Wild 


spring 

stream 

pond 

rush 

babble 

brilliant 

dell 

wood 

chase 

grot 

lawn 

approach 


fascinating 

delightful 

gay 

woody 

mossy 

cascade 
nver 
lake 
issue 

chatter 
sparkling 


shower 

moat 

dribble 


dingle 

weald 


meadow 

lane 


glade 

heath 


grove 


pasture field 
track byway 


scenerj' landscape vista prospect 


intense 
gay 

leaf 

neat 


deep 

mellow 

branch 


fresh 

delicate 

bough 


rich 

soft 

bole 


twig 


, symmetrical trim 
irregular tangled 

Method.— E ach rhiw j- . 

postcards of gardens as three or four picture 

^^'^wned above. ’ discussed in the two lessons 

each postcard. The^eachlt^b'^i^ d^cribing different features of 
To ,>,1 feaciier helps them : 

(2) To M sentences. 

ing ” garden Tnd^a "'beaSfftil'^^®” choosing words, i.e. a "charm- 

( 3 ) To rhnoo “'^auntui garden. 

appropriate. ^ of each group and leave what is not 

fc! SSthTr' 

I'Knptlon of each picture. 
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NOTES rOR STUDENTS 

Note about Flexed Papers. — ^When making use of these the 
teacher should be sure that they are clear, written in large and 
pleasant script and well spaced. Impcrfectl3’^ plexed papers, or 
copies that are not well written, are very bad for the children’s 
eyes. Moreover, the use of such papers tends to deaden interest 
in the matter read. 

Tlie value of this composition lies in the fact that it teaches 
many new words. Some composition exercises result in little or 
no advance of any kind, because the teacher, being rvithout a plan 
of her ouTi, accepts from the children work which is no better than 
that which they produced perhaps three, six, or twelve months 
ago. 

New words or phrases will not be remembered unless they 
express ideas which are of present interest. The teacher has 
selected a matter likely to be uppermost in the minds of all. She 
has called in the help of pictures already familiar to the children. 
They rvill therefore be glad to find new words ready to express 
their thoughts. 

^Trat must the teacher do to ensure the retention of these 
words ? 

Can you think out practical ways of following up the \vritten 
work of children so as to increase their vocabulary and power of 
expression ? 

Compare the lesson carefully with the one on gardens. Notice 
how they are correlated. If the children read some poems or 
essays on the subject of gardens, will this lesson make them more 
intelligible ? 

It is important to insist upon the value of word-work because 
many teachers hesitate to undertake it on account of the vastness of 
the field it opens before them. A good starting-point is found in the 
actual matter of the children’s studies, on which can be built up a 
working vocabulary. Roget’s Thesaunts of English Words and 
Phrases (Longmans) is a helpful reference book for work of this 
nature. From the mere learning of words children can pass on to 
further study, such, for instance, as is suggested by' The Romance of 
W ords, E. Weekly (John Murray) ; or The Study of Words, Trench 
(Kegan Paul) . In all vocabulary exercises children should be made 
to recognise the part of speech to which each word belongs. This 
is a good deductive way of teaching grammar, and one which 
generally makes more appeal than a method based on definitions. 
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PREPARATION FOR TEAClIlN'G 


COMPOSITION— DESCRIPTIONS 

Time, 40 mins. 

Aisi. — ^To give some training in descriptive work of the beautiful 
rather than the exact and scientific tj'pe. 

Introduction. — Refer to an attempted description, given bj 
a child in a recent class ; this description lapsed into ramb mg 
narrative. Ask the child to repeat the dcscriptiv'e part. 

Lesson. — (i) A walk through a picture-gallery (Jandsc^pcs)--' 
Read five or six very short descriptive passages, once, t'vice, even 
three times, that their beaut}' may sink into the childrens 
minds. The passages are from Browiing, Tennyson, Blackmote, 
Bennett. 

(2) Some hints which the great masters give us. 

Leave yourself out. 

Do not overcrowd yoim picture. 

Choose beautiful words. 

(3) Painting your own picture, e.g. a storm at sea, etc. 

(i) Materials. Evening, stormy sea, waves, lighthouse, 
rocks, rays of light. 

(ii) Rough sketch. It was evening. 

The sea was stormy. 

The waves beat high, etc. 

(iii) Finished paragraph. It was evening and the sea ran 
high. The waves beat fiercely against the lighthouse, which 
stood strong and majestic on the rocks, etc. 

Application. — The children will each be given a little book 
called “My Picture-gallery," which will contain several little 
masterpieces and some blank pages. These pages ivill either be 
used for their oivn little word-pictures or for collecting other 
descriptions by great authors. 
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NOTES FOR STUDENTS 


(i) Notice that the teacher docs not expect the children to under- 
stand fully the passages read to them. They will probably appre- 
ciate them vaguely, and thus their taste \vill be gradually trained. 
The teacher must choose her models carefully, thinking always of 
the children's powers of appreciation. She should be prepared to 
read them beautifully. 

(z) The hints on style are sufficient for a first lesson. A series 
of lessons should be given on descriptive work, and at each one 
more detailed teaching should be added. It is important to note 
tWs point, as isolated exercises on forms of composition are of very 
littie use. Indeed, an essential factor in the teaching of oral and 
Written composition is repetition. Children learn fluency of 
speech and command of words by dint of constant practice. Not 
one lesson but many are needed before marked progress is made. 
There are no quick returns in the teaching of composition. Chilmen 
will not seem to benefit much from any one lesson any more than 
a child rvill make marked progress after ten minutes' practn^ on 
the piano. Seven or eight exercises on similar lines should, how- 
ever, result in greater power of observation and expression. 

(3) There will probably be time for only one description 
lesson-period. Further descriptions of the same type coffid be 
taken in the next composition lessons, e.g. street-scenes, portraits. 


N.B. — ^Lessons in description given to young_ children shoidd 
more often aim primarily at exactness than, as in this case, at beauty 
of expression. The power of accurate and vivid portrayal is needed 
as a foundation to beautiful writing and should therefore be nrs 
taught, but the more esthetic side should not be neglected. 
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PREPARATION FOR TEACHING 


ORAL COMPOSITION— LECTURES ON 

Time, 50 milts. 

Form of Lesson. — Five-minute lectures given by the childre 

Matter of Lesson. — ■F olk-tales, to be retold in fitting languag 

General Aim. — Correct and beautiful expression. 

Particular Aim. — ^The power to keep up a narrative coheren } 
and fluently. 

Remote Preparation. — A discussion at a former class 
that make up the charm of folk-tales. Necessity for simp e 
dignified language. Revision of the names, themes, charac > 
and variants of some well-known tales. Comparison of the man > 
customs, " ideals,” and " morals ” of the tales. 

Immediate Preparation. — ^Provide a clock and fix the 
three or five minutes for each lecture. Tell the children to 3 P 
softly or to rap on the desk accordingly as they especially approV 
or disapprove of the lecturer’s words and expression. 

Procedure. — (1) Beginning with the abler children (if 
a first attempt at lecturing), let the stories be told. 

(2) If possible, take representative tales, i.e. a nurserj'’ st 0 i 3 '> 
a saga, a beast tale, a Nature myth, a droll or a cumulative story. 

{3) Discuss lectures with the class. Certain phrases and sen' 
tences may be picked out for commendation or amendment. 

(4) If a child fails, another may take her place. 

N.B. — ^The teacher must do all in her power to keep a high 
level of speech. However, in this first lesson she is aiming rather 
at fluency than beauty. If she can get the children to speak during 
the given time, the lesson period rvill have been successful. 

Application. — If the children go away with an interest in folk- 
tales and a desire to talk about them, the lesson rvill have lasting 
results. 


folk-tales 
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NOTES FOR STUDENTS 


The form of the lesson has been selected because it appeals to 
children and creates in the classroom the atmosphere of simplicity 
and spontaneity so necessary when teaching composition. 

The matter is chosen as being of moral and resthetic value. 
Time is well spent talking over this theme, for folk-tales not seldom 
fom a very good introduction to literature. At the same time the 
children are familiar enough rvith the subject to speak about it 
TOth interest and comparative ease. The general aim could be 
realised only after long and consistent practice. The particular 
aim must be kept in view during the class and rvill guide the 
teacher in her treatment of the lectures. 

The remote preparation must, of course, be very simple and 
healthy. It should follow the course of the children’s interests. 

Procedure, — ^Fluency and coherence are the aim. The very 
desire to go on speaking and not to be superseded by others may 
help the children to keep up the story. Some need many attempts 
and much encouragement before they can speak continuously. 
Obviously, the choice of abler children is motived by the desire to 
stimulate the others. At subsequent lesson-periods the teacher 
wll give her attention to those who have difficulty. It will often 
be found that a stage is reached in which the children become 
fluent, but their language seems in no way superior to their imper- 
fect everyday speech. What steps can be taken to improve 
vocabulary? Is there much use in continuing lectures unless 
some gain is being made in the direction of better expression ? 

These questions are ably treated in The Playway, Caldwell Cook 
(Heinemann) , where the " Littleman Lectmres,’ ’ their subject matter, 
procedure, and methods of correction, are charmingly described. 
No student who has studied this book could fall back upon laboured 
and lifeless forms of oral composition. 
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PREPARATION FOR TEACHING 


Thm, 45 mins. 


SPELLING LESSON 


Ageii 


Matter. — ^T he spelling of the follo'wing words recently niet 
in textbooks. 


parliament 

session 

constitutional 

commumty 

encroachment 

organisation 

intelligence 

commute 

oohte 

alluvium 

carboniferous 


financial 

executive 

tyranny 

feudalism 

mechanical 

barbarous 

description 

preceding 

trough 

boundary 

undulating 


representative 

judicial 

commonwealth 

burgess 

degeneracy 

disapprobation 

valuation 

proscribe 

estuarj’ 

crystallme 

fiord 


goveminent 

association 

president 


circumstance 

superfluous 

technical 

prescribe 

chemical 

industrial 

cataract 


Form. — I ndividual work under guidance. 

Method. — (i) The above words are ready on the board 
groups, tvritten in different colours. The children (who nav 
these words already and know their meaning) silently 
selves to see which they can speU, and learn those thej' d 
know. 

(2) The class spells out the words aloud twice, so as to get the 
spelling by hearing as well as by sight. 

(3) The class reads through, rapidly and silently, passages m 
textbooks in which these words appear. 

(4) The teacher ttims the blackboard to the W'all and dictat^ 
the words. If any child is not fairly sure of the spelling of a word, 
she omits it. 

(5) The children interchange papers and correct from the 
teacher’s reading and from the blackboard. 

(6) The children write out correctly, three times each, the word 
they have misspelt. Those who have few mistakes make up 
sentences using the given words. 

(7) Words which present special difficulties could be studied 
in their " family ” (see Boyd’s Spelling List). 


Conclusion. — The teacher revises the steps of the lesson, 
showng the method of learning. Words learned are hung up in 
the classroom as a possession acquired. Opportunity for using 
these words is given in the course of the next weeks. Faults in 
the spelling of the above words are alwaj's specially noted and 
attention is drawn to the chart. 
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NOTES FOR STUDENTS 


Points to be noticed about this lesson are : 

The words have been selected, not for any linguistic connection, 
but because the children use and are likely to misspell them. If 
they are once learned correctly, the fact that they will be constantly 
met with in the textbooks will ensure their retention. 

The teacher appeals to visual memory, by her use of coloured 
chalk and careful blackboard script ; also by making the children 
visualise the word in print (see 3 above). 

The teacher appeals to the ear, by oral spelling of each word. 

The children are not allowed to write words of which they are 
not sure, so as not to form bad habits. 

Where there is difficulty in memorising, the teacher calls in the 
aid of reasoning and shows the " family ” to which the word 
belongs. 

Notice that the teacher expects the children to be more or less 
familiar with the words. Thus she is making no attempt to explain 
them, and she has selected a larger number than would be included 
were they quite unfamiliar. 

See how much " method of study ” the children learn by this 
lesson. After training of this kind they should be able to teach 
themselves to spell, but it is the teacher’s business to provide them 
mth a coherent and judicious plan of work. Some systematic 
spelling book %vill generally be foimd necessary, such as English 
Spelling : its Rules and Reaso}is, Craigie (Harrap). The teacher will 
find helpful suggestions in Boyd’s Measuring Devices in Composition, 
Spelling and Arithmetic (Harrap). The somewhat despised exercise 
of transcription is perhaps more valuable than is always realised. 
Besides developing power of concentration it gives a standard of 
accuracy and finish, and can be used to improve vocabulary and 
spelling, especially if accompanied by some effort to memorise 
new words. 
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PREPAnATlOK FOR TEACHING 


, SPELLING LESSON 

Time, 20 mins. Age n 

draw the children’s attention to words containing silent 
letters, and so to help them to spell correctly. 

Method. — ( i) Give each child a paper witli the following 
words on it : 


WTath 

caH 

tomb 

folk 

Icnowledge 

chasten 

who 

psalm 

hymn 

Icnave 


two 

chestnut 

alms 

doubt 

weath 

bought 

heir 

deign 

exhort 

succumb 


gnat 

naughty 

subtle 

wholesome 

thought 

sovereign 

yolk 

answer 

bristle 

knuckle 

crumb 

sword 

pneumatic 

exhaust 

rustic 

honest 

wrinkle 

stalk 

autumn 

island 


whistle 

gnaw 

debt 

solemn 

Ptolemy 

soften 

exhibit 

resign 

reign 

gnarl 


(2) Ask the children to examine the spelling of the words and 

l^ave been put together. If this is 
rh.-m °° difficult, suggest “ sorting ” the words into groups. The 

>vithSrt to.S i«crs“."‘ 

to thp^^ grasped that they are to sort the tvords according 

be so 1 “v 'vork alone. The result 

tviu be something like this : 


%vrath 

gnat 

who 

psalm 

heir 

knowledge 

ivrinkle 

wreath 



gnaw 

whistle 

gnarl 

wholesome 



pneumatic 

hour 

knuckle 

Ptolemy 

honest 

knave 



calf 

chasten 

two 

doubt 

bought 

deign 

exhort 

island 

folk 

chestnut 

answer 

debt 

thought 

sovereign 

exhibit 

alms 

bristle 

sword 

subtle 

naughty 

resign 

exhaust 

yolk 

rustle 

tomb 

stalk 

soften 

succumb 


crumb 


The children should keep these lists and ^ 
words which they meet with in their reT^ J^ 
look out for silent letters not included in 
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NOTES FOR STUDENTS 


Compare this spelling lesson with the one given on p. 82. Note 
the different principle in the selection of words. In this lesson 
the words have a linguistic affinity. In the lesson given on p. 82 
there is no such connection. 

The actual method of teaching spelling is the same in either 
case. The children are taught to look at the words and to “ think ” 
them ; then to shut their eyes and to visualise them ; finally to 
write the words from this mental image. As there are, however, 
some children whose auditory memory is stronger than their visual 
memory, it is advisable to let a class spell out the word in the old- 
fashioned way. 

Spelling lessons should never be long, nor need they be formal ; 
but no week should pass without the children’s attention being 
draTO to the spelling of some group of words, and these they 
should look out for in their reading. Something should always 
be going on in a class to improve the spelling. 

It is best when all the words studied can be found in the chil- 
dren's readers, for then they are in sentences the meaning of which 
the children understand. 

In dictation, the words should be in sentences, though the 
whole sentence need not be %vritten. It is important to remember 
that dictation is a means of testing the power of spelling, not of 
acquiring the power. Children should be discouraged from ^vriting 
words they do not know how to spell, as bad habits are formed when 
words are misspelt. 

Spelling lessons on a scientific basis make a good introduction 
to the consideration of word-formation and the history of words. 
Even those children who are not going to pass on to this further 
study may be taught incidentally many elementary facts and 
principles which rvill give them a deeper idea of language. In any 
case, spelling lessons improve vocabulary, 

N.B. — The chief value of the foregoing exercise lies in making 
the children look long and earnestly at the words. 
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PREPARATION FOR TEACHING 


ENGLISH LANGUAGE 


Names and their History . 

Time, 50 mins, * 

General Aim. — T o give an idea of the romance of words an 
their historical import. 

Particular Aim. — ^T o teach the derivation of the place-names 
given in the table. 

Form of the Lesson. — G roup work. 

Matter. — ^The following table (or a fuller one) : 


From {he Celtic 


From the Anglo-Saxon 


ard = high, 
avoa = nver. 

aber = a confluence, river-mouth, 
cir, car = a fortified enclosure. 

From the Latin 

caster, Chester, cester = a camp. 

coin = colony, 

street = *' stratum," a road. 

From the Danish or Scandinavian 

fell = a mountain. 

gate = a passage-road. 

beck = a brook. 

by = a dwelling, a town. 


lar = the army, 
jurgh, borough, bury — a to 
on = a fence, a farm, to^vn. 
vick, wich = a village, 
lam = a home. 

:roft = an enclosed field, 
heap = price, market, 
ninster = a monastery, 
ord = a ford, passage, 
nere = a lake or marsh. 

•veald = a wooded region or op 
country. ,, 

iene, dean = a wooded valley. 
:ombe = hollow between hills, 
itow = a place, 
ild, elt, aid = old. 


Place-names. — Goatfell, Clapham, Aberystivyth, Aldersho » 
Harrogate, Mersey, Eltham, Aldbuiy, Stratford, Ajdock, 
Peterborough, Nanttvich, Wycombe, Doncaster, the Weald of Ken > 
Holbeck, Oxford, Windermere, Shrewsbury, Derby, Chepstow> 
Lincoln, Crofton, Hazeldean, Rugby, Winchester, Benvick, Car- 
narvon, Streatham, Kendal, Sussex, Westminster, Warrington. 


Method. — ^Let the groups consider the above table : 

(i) With the help of a history book, find out the approxiinate 
dates of the period in which the given places might have received 
their names. 

{2) Find out which place-names include more than one of the 
above words or syllables. 

(3) What woTild the table teach a person ignorant of history ? 

(4) Choose three names which appeal to you and write a short 
imaginative description of the places ; one based, not on facts, but 
on what the name suggests. 

(5) On the same principle, make up the names of three ideal 
places ; (n) for a holiday, (6) for a rest, (c) for a refuge in time 
pf war. 
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NOTES FOR STUDENTS 


Note the aims of this lesson. What preparation has been made 
to attain the one and the other ? V^at advantages are to be 
e.xpected from the choice of form ? If some of the places were 
known to individuals, they would be likely to speak about them. 
Would this add interest to the work ? 

Matter. — ^The historical aspect of place-names is most probably 
already somewhat familiar to the class. It has been chosen to 
open up the vista presented by the romance of words. Names of 
persons might be taken next, then names of common objects, 
lastly, miscellaneous words. When many words had thus been 
considered, a little deductive study might be made, giving an idea 
of the history of language and greatly enlarging vocabulary. 

Method. — ^Appeal is made to the puzzle-instinct and to the 
power of visualisation. The children mil be looking at the words 
during the lesson period. They ^vill also be saying them over and 
over again to one another as they work in groups. Learning will 
be helped by these exercises. The children will probably find some 
difficulty in answering question i. This will afford an opportunity 
to show them how to gain information from a book. In what way 
could the teacher help the child without doing the work herself ? 

The imaginative description is at once an exercise and a test. 
Help may be needed here. The teacher mil be ready to go round 
to the different groups and give some examples of imaginative 
descriptions. Interesting discussions may thus be begun ; “ When 
was Eltham an old town ? " These discussions may suggest some 
original research work. If the locality affords opportunity for 
such work, the teacher will do well to avail herself of all the material 
at hand before passing on to the study of names of places farther 
afield, or to any other group of words. It is necessary to follow 
the course of the children’s interests and to obtain vigorous, self- 
directed activity, even if this means omitting something of the 
syllabus. 
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PREPARATION FOR TEACHING 


LITERATURE 
" The Merchant of Venice ’* 

Time, 40 mins. 

Preparation.— The children have read through the play, wth 
some passing discussion of the plot and characters and a le^ 
necessary explanations. 

Aims. — ( i) To bring the children under the spell of its dramatic 
beauty, so that they are gripped by it. 

(2) As a means to this, practise the Trial Scene, with attention 
only to movement, gesture, position, etc. 

Form. — ^A rehearsal of the scene, those of the children who are 
not acting being called upon to criticise the rendering, and noi 
and again to take a part in order to show how they would liko 1 
interpreted. 

Method. — (i) Discuss the position of the actors on the scene. 
This must be decided by what they will have to do and to say. 
What movements will have to be made ? Whence is Portia to 
enter ? Who should be seated ? etc. Place the actors. Let other 
children criticise. 

(2) Discuss the expression of countenance of the different 
characters during the scene, e.g. Antonio, gently melancholy, re- 
signed ; Shylock, triumphant at first, then furious, then crushed , 
Portia, feigning impartial coldness ; Bassanio, eager, desperate, 
etc. 

{3) The movements, gestures, expression of all, during the 
Duke’s speech. 

(4) The reception of Portia. 

(5) The gestures and expressions during the speech “ The 
quality of mercy." 

(6) The gestures, etc., when Portia gives her verdict. 

{7) The court when the Jew is condemned. 

(8) The ring episode. (This may be omitted.) 

Conclusion. — ^The children will learn the parts in the light of 
this dramadc study. At the next reheaisal they will practise 
speaking them. 
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NOTES EOR STUDENTS 


The aim of this lesson is to bring the children under the spell of 
a masterpiece, not to make them grasp that which is clearly above 
their comprehension. It is well to remember, in many English 
lessons, that much has been accomplished if a love of good literature 
has been given. This is a valuable result of sound teaching, but one 
that cannot be directly tested or examined. The children’s attitude 
towards their study rvill in itself give evidence of their progress in 
appreciation. 

In this lesson-period the teacher is preparing to lead, to suggest, 
to open up new vistas. To give such a lesson successfully it is 
necessary to have a thorough grasp of the play, to feel its power, to 
see its shape and colour. Many explanations, much dogmatism, 
are out of place here. The class must be led to think and feel for 
itself, and this is probably best accomplished by the teacher reading 
worthily, again and again, the part of the text under consideration, 
A love of Shakespeare is the birthright of every English child. 
Those children who are placed in contact wth the great master 
enter easily and as by right into their glorious inheritance. 

It is surely a vital part of training for life to teach children what 
to enjoy. Boys and girls must seek some form of amusement, and 
they can only be made to avoid what is unworthy of them by being 
introduced to all that is best in drama, literature, music, and 
pictures. A canon of taste is not to be imposed, but the teacher 
must endeavour to lead children first to understand, then to appreci- 
ate the better thing. Delight in healthy games and in good plays 
and stories is a safeguard from evil. No teacher can neglect the 
duty of bringing out vividly the beautiful, interesting, or humorous 
qualities of some of our greater masterpieces. Perhaps the 
hardest task of all is the development of a refined sense of humour. 
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PREPARATION FOR TEACHING' 


" The Talisman *’ (First Assignment) 

Time not fixed 

Chapter I. — (i) Read the first diapter right through, to 6 ®^ 
idea of the stoI3^ Do not stop over the words you do not un 
stand. Note on your chart the time it took you to do this. 

(2) Go through the chapter again, noting the sentences that 

please you. Look up the following words, and any others 
will help 3'ou to understand the story better. Write on your _cn 
the number of words you add to the list given below : r ’ 

omnipotent, catastrophe, subterraneous, receptacle, nexi > 
poniard, surcoat, antagonist. 

(3) Study one of the following descriptions so as to be able to 
give it in j^our own words ; 

(a) The Dead Sea and the country round about it (pp* ri 2). 

(b) The armour of the ICnight (p. 2). 

(c) The personal appearance and character of the Knigi 
(P- 3). 

(d) The fight %vith the Saracen. 

(4) Read and note the names of any poems you can find dealing 
with the ICnights of old. 


Chart of IVorh done by. 


1. Time taken to read Chapter I 

2. Number of new words added to 

list given 

3. Name of description studied 


4. Number of poems read 


5. Number of pictures found 


6. Date on which Assignment i was 
begun 


7. Date on which Assignment i was 
finished 
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NOTES FOR STUDENTS 


This is the first assignment of a series, prepared to give individual 
work on " The Talisman." 

The principle upon which the study is built, is that the essential 
basis of all work in English consists in ; 

(1) Training in reading — considered as (a) speech training, 
(6) the use of books. 

(2) Training in \vriting, as a mode of clear expression. 

Note what preparation has been made to ensure the careful 
reading of the passage, the learning of new words, training in correct 
pronunciation and effective reading. What in this lesson would 
tend to develop the right use of books as sources of information 
and means of study ? What has been planned to give delight in 
and appreciation of literature ? 

The teacher means to pay special attention to point 2. What 
preparation ^vill this give for composition ? 

Notice that no written work is given in this first assignment, 
yet the teacher very definitely means to supply material, vocabu- 
lary, and interest for the essay which she will ask for next week. 

Suggest ways in which the teacher could test the children's 
knowledge and the quality of their work. 

It must, however, be remembered that the results of much of 
our teaching, especially in the case of literature, escapes the 
possibility of testing or recording. 

Should collective teaching be given in connection with this 
scheme ? See the notes on p. 95. 

In T/te Matter and. Method of Modern Teaching, V. Davis has an 
interesting chapter entitled " The Teacher in the Background,” in 
which are discussed various forms of individual work and ways of 
testing it, e.g. the Dalton Plan, the Problem Method, the Project 
Method, and what the author calls the British Method, a combination 
of class teaching and individual work. This, he says, seems to 
be the most generally accepted form of school procedure in this 
country. 
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pkepakation por teaching 


“ Tlie Talisman " 

Time not fixed 




(i) Read Chapters VI and VII. Skip Chapter VIII. Read 
Japter IX from " Meanwhile events had taken place " (p. 94 ) 
to avoid defeat" (p. 9S) ; and from "mo talks of delay?' 
(P- 103) to tlie end of the chapter. 


(2) You have come across men of many tj'pes in the first nine 
Chapters. Study especially Sir Kenneth the Scot, the Saracen 
Jirnm, King Richard, and Thomas de Vaux. Write dov-n on your 
Chart (or on a larger paper if necessary) all that Scott sa5's about 

3 -Ppearance, and their good and bad qualities. Say 
which of the four warriors you prefer 

(3) Choose one of the following subjects for composition : 

y, ^s<lhire’s Letter " (pretending that you are Sir 

wnneth s sick servant writing home to tell his mother of his 
adventures m the Holy Land). 


^ "ere a Knight " (saying what you would do, what 
you w ould see. where you would go. etc.). 

netVs convpr«^f”^ which are old-fashioned in Sir Ken- 

modem English. Thomas de Vaux. and put them into 


^"chipterT^^ 

Kin^^ Richard (Chapters VI and 

Personal 

•appearance. 

1 Good 

quahttes. 

Bad 

qualiiicSr 





— — 1 



Which do you prefer ? 
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NOTES FOR STUDENTS 


This piece of individual work is based upon the same principles as 
that given for the first assignment, p. 92. Re-read the notes of 
this last lesson. 

The preparation was made by a teacher for a class unknown to 
her. Can you make suggestions for preparatory notes that might 
be added by one who had her ONvn children in view ? 

Would she be likely to expect all to find the work equally 
difficult ? 

How could she prepare to help the slower or less gifted members ? 

^Vhat would she do with children who worked more quickly 
than the bulk of the class ? 

When the work was actually done, it was found that the children 
had derived from their reading some erroneous ideas about the 
Crusades. Moreover, the tale of quarrels, intrigues, etc., had 
tended to obscure all idea of loftier aim. When the teacher realised 
this, she prepared an oral lesson, giving a more balanced and truth- 
ful view. 

What other fundamental questions might have to be treated in 
that way, in connection wth this subject ? 

It is only by making a thorough study of a book that a student 
can rightly grasp in what consists the teaching of Literature. Even 
when she has mastered the subject-matter, ideas, moral or social 
views, characters, style, shape, atmosphere of the book, another 
kind of preparation remains to be done. The subject must be 
viewed from the child’s point of view and, for this, intuition and 
experience are needed. Indeed, as the term’s work proceeds, the 
teacher has constantly to modify much of her original estimate. 
Children reveal their opinions and appreciations, mind reacts upon 
mind, and teaching plans must follow the development of the 
children’s ideas. 
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PREPARATION FOR TEACHING 


THE WORLD OF HOJffiR ^ 

Time, 45 mim. . , 

Work done pjreviously. — ^The duldren have read 
Haven’s lUai and Odyssey. They have dramatised scenes 1 
thoroughly familiar with the storjf. _ 

IjiMEorATE Preparation. — The children have made lis 
similes and double epithets which appeal to them. 

Am of Lesson Period. — To give a reasoned appreciation 
the literary value of the Iliad and the Odyssey. 

Matter. — The immortal character of the works. 

Their clarity bf outline. 

Their simple, elemental, human appeal. 

The treatment of Nature, especially in the similes. 

The character-study, achieved by epithet and repetition. 

The quick movement of action. 

The dear moral views — cf. standards with present day. 

The manners — ^love of home — almost " chivaliy.” 

Note the absence of the sporting spirit. The idea of adven 
ture.” 

Form. — A class discussion preparatory to ^vriting an essay on 
" The World of Homer.” 

Method. — ^Explain the aim of the discussion— not to teU the 
children what to 'write, but to give some ideas of fiow to write 
essa5^ The matter should be for each one, what interests her mo 
in the “ World of Homer.” 

Give idea of scheme and skeleton outline. 

The form of the essay should reproduce some of the charactens- 
tics of the original. 

Discuss the headings given above. Use as examples the 
epithets and similes supplied by the children. 

Show how clarity and form can be given to their essays. 

Show how to select simple, human, representative facts. 

_ Discuss the treatment of Nature : ” rosy-fingered dawm,” " the 
wine-coloured sea,” etc. Show how to reproduce the same atmos- 
phere. 

Discuss character-dra\ving : "To him answered smiling the 
fair-haired Menelaus." 

Compare Keats’s Ode on a Grecian Urn, for " action.” 

Get from the children examples to illustrate the last headings. 

Conclusion. — Read, as a model for style, the description of the 
house and garden of Alcinous from Butcher and Lang's translation. 
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NOTES FOR STUDENTS 


In this lesson the teacher wishes to give some simple literary 
appreciation of the Iliad and the Odyssey. She avoids direct 
“ literary criticism,” unsuitable for young children, by giving the 
lesson-period the form of preparation for an essay. The discussion 
can thus be verj' objective and clear. 

As the children are thoroughly familiar with the story, they will 
be able to suppty examples for the different points treated. They 
will take an active part in the class. Notice how different the 
result would be if the teacher merely lectured and gave her personal 
views on the subject. 

The idea of simile and metaphor is easily grasped by young 
people and forms a good introduction to the study of style. The 
clear outline and human interest of the Iliad and the Odyssey make 
them ver}' attractive to children. The simplicity of the actions and 
motives, the swift movement of the story, the method of charac- 
terisation by individual epithets and set phrases are a delight to 
children. They readily appreciate Greek nature myths and heroic 
legends when once they have been introduced to Greek ideas. 

The difficulty of this study lies in the unfamiliar character of 
the names. With this particular class, the teacher had faced the 
problem from the beginning by making the children master both 
spelling and pronxmdation. The dramatic work done in connection 
■\vith the books helped to make familiar the names and characters 
of the heroes. 

This lesson might well be compared with that on p. g8. It 
would be interesting, after this simple study of Homer, to read 
some English poems treating of classical subjects or strongly infused 
with the classical spirit. New realms of gold would open before 
the children, who would have the joy of finding themselves not 
wholly strangers therein. 


7 
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PREPARATION FOR TEACHING 


LESSON ON THE CLASSICAL SPIRIT IN ENGLISH POETRY 
Twtc, 40 fnitts. 

Aim of Lesson. — T o introduce the class, in a very simple ivaj^to 
some classical ideas and forms of expression, 

•^^•^patus. — S ome pictures taken from Greek originals. Some 
typed quotations illustrating points treated in the lesson. 

_ Method. Conversational as far as possible. By discussing the 
pictures the teacher mil endeavour to ascertain what is knoivn n 
the subject and will thus be guided in the development of pomt 3. 

+T, Lkson.-— ( i) The spirit of any set of people is seen by vhat 
ey thmk about, what they like, how they express themselves. 
Greek spirh legends and stories. Discuss the 

of nnl classical spirit has affected all the thinking world. MaPl 
come from Greece, many of our ways of doing things 

diff£enrs^firr«^if*°^ Authors in Palgrave’s Antholog}^ • Note the 
Tonson in^iration. The classical spirit is evident m • 

Bridges. * ^tay, Keats, Shelley, Tennyson, Arnold, Sivinbume, 

(3) Read and comment on the giyen extracts. 

Jonson’s shows : tone of reverence ; 

balance of form and content ; 
restrained emotion ; 
proportion. 

mw ' description through simile. 

s shows : classic^ treatment of Nature ; 
tove of music ; joy, 

Keats s shows : mterest in human action ; 

description by means of epithet. 

3. TPcnlf- w-'U f 

encouraged to read the whnif. the class might be 

given extracts and to study in Nhem^he^M 

y m the ideas given above. 

"Hymn to Diana" (B. Jonson) 

Qimen and hunriess. chaste and fair 
Now the sun is laid to sleen ' 

Seated in thy silver chair 
State in wonted manner keen • 

Hesperus entreats thy light, ‘ 

Goddess excellently bright. 
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.ENGLISH, LITERA.TUEE 

Earth, let not thy envious shade 
Dare itself to interpose ; 

Cynthia's shining orb was made 
Heaven to clear when day did close : 

Bless us then -with rvdshM sight. 

Goddess excellently bright. 

Lay thy bow of pearl apart 
And thy crystal shining quiver ; 

Give unto the flying hart 
Space to breathe, how short soever : 

Thou that mak'st a day of night, 

Goddess excellently bright. 

From Spenser’s “ Prothalamion ” 

From those high towers this noble lord issuing 
Like radiant Hesper, when his golden hair 
In th’ ocean billows he hath bathed fair. 

Descended to the river’s open viewing. . . . 

From Milton’s "Lycidas” 

For we were nursed upon the self-same hill, 

Fed the same flocks by fountain, shade and rill : 

Together both, 'ere the high lawns appear’d 
Under the opening eyelids of the Mom, 

We drove a-field, and both together heard 
What time the gray-fly rvinds her sultry horn. 

Battening our flocks with the fresh dews of night. 

Oft till the star that rose at evening bright 

Towards heaven's descent had sloped his westering wheel. 

Meanwhile the rural ditties were not mute. 

Temper’d to the oaten flute. 

Rough Sat3Ts danced, and Fauns with cloven heel 
From the glad sound would not be absent long ; 

And old Damoetas loved to hear our song. 

From Keats’s " Ode on a Grecian Urn ” 

Thou still imravished bride of quietness. 

Thou foster-child of silence and slow time. 

Silvan historian, who canst thus express 
A flowery tale more sweetly than our rhyme ; 

What leaf-fringed legend harmts about thy shape 
Of deities or mortals, or of both 
In Tempe or the dales of Arcady ? 

What men or gods are these ? '^^^^at maidens loth ? 

What mad pursuit ? What struggle to escape ? 
What pipes and timbrels ? What wild ecstasy ? 
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PREPARATION FOR, T^jE^AqHlNG 


THE STORY OF THE LITTLE MERMAID 

. Age 10 

Time, 40 mws. 

Aim. — ^T o bring the children under the spell of the story. 

Form of Lesson. — The teacher reads to the children, 
the minimum of explanations, but allowing them to stop an iscu 
if they wish. 

Matter. — Points which the teacher will bring out by 
reading. 

. (i) The beautiful description of ihe Palace under the Sea. • 

as blue as the loveliest cornflower.” 

" Trees and leaves swaying with the motion of every billow. 

” Walls of coral — ^roof incrusted wth pearl-filled shells,” etc. 

(2) The romance of the sisters’ adventures in the world.— 
finding of the Prince. 

(3) The description of the Royal Palace, — Yellow stone walls , 
flight of marble steps ; gilded cupola ; marble figures ; rich apart- 
ments bright with silk hangings and paintings. 

Method. — Careful and interesting reading, lingering over and 
repeating some telling phrase or paragraph. The atmosphere of 
the story is best preserved by explaining only when questioned. 
The three points given rmder the last heading can be made each a 
single unit by pausing slightly after each. 

Vivid and dramatic interest must be given to point 2 by reading 
in such a way that the sequence of the events is easily grasped. 

Conclusion. — ^If the children wish to talk about the story, 
they should be encouraged to do so. They may, if really caught 
by its spell, prefer to say nothing. The teacher should not allow 
much time to elapse before finishing the tale in a future lesson. 
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NOTES FOR STUDENTS 

This is a very simple lesson, for the teacher is merely reading to 
the children ; nevertheless it affords matter for preparation. 

If the children are to feel the fascination of beautiful literature, 
the teacher must herself, first, come under its influence. Much train- 
ing in appreciation would be unconsciously acquired from a lesson 
of this kind, the teacher suggesting without dogmatising. How 
important, then, is the quality of a teacher's reading 1 Here the 
rendering of the story should be a revelation to the children, giving 
an alluring glimpse into the fancy-free world of folk-tales. They 
would not realise the fact of this revelation, but none the less would 
they feel its effects. Ideas and images would colour their minds, 
words and phrases would linger on their lips. A taste for the 
beautiful would make them rightly fastidious and would help to 
keep them from ugliness, vulgarity, and evil. 

Many think that these long, uninterrupted periods of reading 
aloud by the teacher are the most potent means of giving a taste 
for beautiful literature. It is only when children have learned to 
love the sound of good prose or poetry that they will spontaneously 
look for these in books. 

An atmosphere of leisure, of order, and of silence should surroimd 
these readings, but they should be attended by no feeling of con- 
straint. Freedom to use the hands by dra\ving or by some work 
of a mechanical character would probably help, rather than 
hinder, the children’s power of attention. 

The teacher should be careful not to spoil enjoyment by asking 
for a formal recapitulation or summary, vague or general 
questions, such as : “ What was the story about ? ” “ What does 
this make you feel ? ” should always be avoided. 

Teachers should make their own anthology of references to 
books or passages which appeal to children, and should study how 
to make the best possible use of local or circulating libraries. Since 
we cannot spend much time in reading to children, let us always 
give them the very best. 
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PREPARATION FOR TEACHING 


RAIN POEMS ^ g 

Time, 30 mins. ^ 

Poems.—" The Rain,” by W. H. Davies. " A Soft Day,” by W. 
Letts. 

Aim. — ^T o help the children to memorise " The Rain and, m 
a simple way, to make them appreciate both poems. 

Preparation. — ^Torvn children’s experience of rain is 
tmpleasant. Speak of rain in the streets, the steady dnp 
window-pane, the effect of sun on rain. Thus by ^ 
experience put the children in time uith the subject of the p 

Method. — ( i) Hang up a large and beautiful woodland scene^ 
Do not comment on it. The children will probably looK 
during the reading of the poem. Leave the children perfectly 
to listen as they please. 

(2) Read the poem tivdce over to the children. 

(3) Give out copies of the poem, or show it printed on the 
blackboard. 

(4) Read verse i, " the rainy verse,” repeating some lines in 
such a way that the children realise the content and memons 
unconsciously : 

" I hear leaves drinking rain.” 

(This line gives the whole idea of verse i.) 

" I hear rich leaves on top 
Gh-ing the poor beneath 
Drop after drop.” 

(This enlarges on line i.) 

" 'Tis a sweet noise to hear 
The green leaves drinking near.” 

(Comment on the above lines.) 

(5) Read verse 2, " the glistening verse,” in the same wa}’’. 

(6) Let different children read, and then allow some minutes 
for silent study. 

(7) Make a break by reading, or, better still, reciting, “ A Soft 
Day." 

Contrast " Drop after drop ” and " Drips, drips from the 
leaves,” 

(8) Come back to " The Rain ” and let the children recite. 

(9) End with a good recital, by a child if possible. 

Further Work.—" A Soft Day ” to be learned for next 
recitation period. Find and study further rain poems e.a. " April 
Rain ” (R. Loveman). 
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NOTES FOR STUDENTS 


No two poems can be treated exactly alike. Each has an individual 
life of its own. 

Let a poem make Us own way, but prepare the way carefully. 
This is very important. 

Study in the above notes the preparation made to ; 

(1) Awaken memory of daily experience. 

(2) Supply necessary knowledge. 

(3) Stimulate thought. 

(4) Create a mood. 

As soon as the children can read, let them have copies of the 
poems studied. These should always be well printed and clear, so 
that it is a joy, not an effort, to read them. 

Do not force, but encourage, much memorising. 

Encourage beautiful recitation. 

Do not comment too much. 

In the above lesson the teacher hangs up the woodland scene 
to help the to\vn children to understand the poem. She lets it do 
its o%vn work. Tlie analysis of the first verse, in 4 above, is, 
of course, in the teacher's mind. She does not give it to the 
children. 
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preparation for teaching 


A NARRATI\^ POEM 

" How they brought the Good News from Ghent to Aix ’’ 

(Browning) 

Time, 30 mins. 12 

children enter into this finely told stoiy of a 

portent thing ^ 

rouPh Describe this particular ride vividly, drawng a 

rougn sketch-map m the telling : 



that it caUs for.^ whole and entire, with the speed and fir 

th “ '”• 

fM midnight (ver. i). 

% the misty daivn (ver. 3) 

r,\ '■eacner on points of interesf • 

Ught ErigS”?' cSSsfionS™ “iS I o' 

( 6 ) 
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NOTES FOR STUDENTS 

Preparation in this case is all the more necessary because the place- 
names present a great difficulty. In order to give a familiar aspect 
to the story, the teacher can connect it with the history kno^vn by 
the class. Although there is no historical basis for the poem, light 
can be thrown by showing pictures of a rider and discussing the 
costmne. This wU give opportunity to use such words as stirrup, 
girth, etc. 

It is very important to repeat the names or to make the children 
use them frequently, until they are no longer unfamiliar. Note 
the use of the map, before the poem is read. Once the poem is 
being studied, no more reference should be made to the map. 

This poem makes a very fine recitation. It should not be 
dramatised. 

One might here take the opportunity of warning the young 
teacher not to over-stress the dramatic method in teaching ; it is 
often very helpful but not always appropriate. The highest function 
of Literature being a spiritual one, the teacher has to endeavour to 
develop more and more the appreciation of abstract qualities. 
Tact and discrimination are needed, therefore, in planning English 
lessons, especially at those periods of the school course which may 
be called transition periods, those namely in which there seems to 
be a marked difference in mental power between children of the 
same age. 

Suggestions for Further Work. — ^The poem might well 
require two lesson-periods for its treatment ; points 5 and 6 would 
be enough matter for a second lesson. 

Brorvning’s “ Incident in the French Camp ” and " Hervd Riel ’ 
could be read in connection with the ideas here presented. 
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PREPARATION FOR TEACHING 


APPRECIATION OF A POEM 
" The Dead/' by Rupert Brooke 

Time, 40 mins, 


The children know (i) something of the Great War ; (2) the struc- 
ture of the sonnet. 


Preparation. — (i) Paint a vivid picture of some piece of heroism 
such as Avas seen daily in the Great War. 

(2) Let them recite poems they know — “ In Flanders Fields, 
" For the Fallen/’ etc. 

(3) Make the children realise : (a) what " they ” gave up 1 
(b) what " they " left for us (their sacrifice — our inheritance). 

Lesson. — (i) Read the sonnet, the children following in their 
books. 


(2) Read again, with a slight pause at the end of the octet. The 
thought changes here. 

(3) Show the two lines of thought. 

(i) What they gave up : the world, youth, maturit}’, 
serene age, immortality. 

(ii) What they left to us : holiness, love, pain, honour, 

nobility. > • r 


(4) Show beauty of structure— the theme " Blow, bugles,” at 
e beginning of octet and sestet ; the statement of theme at the 

egmnmg, the_ climax of the last line ; the whole thought clear-cut 
and polished like a gem in its setting. 

(5) Silent memorising for 5 minutes. 


Group of 
5 children. 
Leader. 


Chorus. 


Group of 
5 children. 
Leader. 


Chorus : 

Blow out. you bugles, over the rich Dead 1 
Lender on right : 

^ere s none of these so lonely and poor of old 
But, djnng, has made us rarer gifts than gold. ’ 
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The small group on right. Each child to name a thing given up : 
These laid the world awny ; poured out the red 
Sweet •wine of youth ; gave up the years to be 
Of work and joy and that unhoped serene. 

That men call age ; and those who would have been 
Their sons, they gave, their immortality. 


Chorus : 

Blow, bugles, blow I 


The small group on left. Each child to name a thing left to us : 
They brought us, for our dearth. 

Holiness, lacked so long, and Love, and Pain, 

Honour has come back, as a King, to earth. 

And paid his subjects with a roy^ wage ; 

And Nobleness walks in our ways again. 


Leader on left : 

And we have come into our heritage. 


NOTES FOR STUDENTS 

Study this lesson in the light of the notes given on p. 103. 

The quality of the reading is all-important. It should show 
understanding and feeling. 

Point 3. — ^Do not explain the ideas given here, unless there is 
some misunderstanding. Rather suggest, and leave the children 
to think. (The word “ immortality " may present a difficulty.) 

Point 4, — ^The structure should be commented upon, but it would 
be quite out of place to use the poem to teach sonnet form. 

Point 5. — ^The children should have been taught previously how 
to commit a poem to memory. That is, how to analyse its content 
and to -visualise its different mental pictures ; how to connect the 
several dmsions of the poem with certain ideas and phrases. They 
should then memorise the poem intelligently as a whole and not 
mechanically verse by verse. 

Point 6. — ^This should be done two or three times if it can be 
done simply. If not, it is better to omit this step. In any case, 
there should not be a blackboard diagram. 
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THREE MODERN LYRICS 

A lesson for joy, to an appreciative class 
Time, 40 mins. Agi l 5 

— Quieten the children by letting them look long and 
steadily at some masterpiece — a landscape for preference — till its 
lines of peace and strength influence them. Comment as little 
as is necessary. (The choice of landscape depends on the class.) 

The new Music. — ^Thoughts of Life and Death. 

(1) The Lake Isle of Innisfree ” (Yeats). 

Read it once or twice or three times. A thing so simple, so 
oeautiful defying comment. Is it the "escape from life into 
Hie ? Longing for peace. 

(2) " Margaritae Sorori ” (Henley). 

Read as above. 

" A shining peace." 

A sundo^vn splendid and serene. Death.” 

(3) " Ever3'one sang " (Sassoon). 

Read once. 

Is it life or death ? 

Read again. 

Beauty came ivith the setting sun." 


IVUTES FOR students 

A teacher who understands them 
are in touch with ’hkr. ^ understanding to the children, if they 

for any coi^^ents.^Th^Tis^oMnE^"*?^^ 

but mucli to feel. Silence will nftln k* these poems, 

mark of appreciation. children’s strongest 



HISTORY 



no 


I’RCPAKATIOK FOR TEACHIKG 


THE CHAIL^VCTER OF CHRISTOPHER COLU-MBUS 

Time, 45 mins. A^c l 5 

Work P^VIOUSLY Doke— I ndividual studv of the facts of tie 
uie ot Columbus. Oral lessons on Spain in the age of Columbus. 

^ Lesson-period. — C onsider, in tlie light of what pi* 
j c Columbus, whether he is tnil\' great according to this 

greatness there is an in\-indble fibre which 
nn ^^^P^/'’frnent and failure and which from defeat itseli 
can >\Test a final victor}-.” 

all discussion of the above definition, so that 

ton^* ’’invincible fibre,” "nTest a final wc- 

Bouiuon heroes knowm to class, e.g. Godfrej' de 

the^lbW°Sr^ “ such a way as to allow most of 

groups havincr nn discussion alone, the we^er 

amo^thew^fr'^ip^^- 

togitheJ^SiXTeSolSL tte Sn.^ conclusion arrived at, 

diseased. ^ ^ lesson-penod these reports will be read and 

facts, -ft-ant of iud^Ti^nf uP carefully correct inaccuracies as to 

groups to^ <^v wiU encourage the weaier 

definition one by one briskly ; to take the points of the 

\^Eat were the '^°™Pare the ideas with the facts, 

jifg, me disappointments of Christopher Columbus’s 

mat imght be called " final ificW ” ? 

In '^^cter ? 

If necessary-, headings such iRr... 
mar}-, may be suggested to the groups^^ ^ opposite sum- 

For the matter of this study, see opposite. 


HISTORY 


III 


Matter of the Lesson 

Early Life. — ^Native of Genoa. Early dreams. 

Rebuffs from Juan II of Portugal, Henry VII of England, 
Ferdinand of Castille. 

Help from influential Spaniards. Columbus TOns the support 
of Ferdinand and Isabella. 

Demands. — ^Ships wherewith to reach India, Japan, and Cathay 
by sailing westwards. 

(1) He and his heirs to be grand admirals and viceroys of 
unknown lands. 

(2) He and his heirs to have a tenth part of the profits found 
there. 

(3) He and his heirs should have an eighth part in all ships that 
trafficked thither. 

Wishes of Sovereigns. — (i) Lands to be quickly appropriated 
by Spaniards, before Portuguese get them. 

(2) Gold to be brought back to Spain. 

{3) Christianity and peace to be established among Indians. 

Exploration. — xst Voyage. — ^Hardships. Discovery of Ha}d;i ; 
named Hispaniola. 

Columbus takes Cuba for mainland of India. 

Return. Solemn receptions. Gift of gold for churches. 

Bull of Alexander VI. Honour and fame. 

2nd Voyage. — Greater number of men and ships. 

Porto Rico — ^Jamaica — Islands discovered. 

(Hispaniola has been destroyed — ^no time given him to establish 
colonies properly.) 

Illness. Return with slaves. 

grd Voyage. — ^Sails into Gulf of Paria. 

Sends slaves to Spain — is blamed — ^inquiry. 

Columbus brought home in chains — ^broken in spirit. 

4ih Voyage. — ^Little progress. Comes back to die. 

Mistakes. — Columbus thought the world a sphere, but under- 
rated its size. 

He thought Asia much larger than it is. 

He thought he was on the eastern part of Asia. 

Achievement. — ^The discovery of the New World. 

How this immediately affected Spain, and the whole of Europe. 
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prepakation for teaching 


A VISIT TO A FOURTEENTH-CENTURY MONASTERY 
Time, 40 mins. Age 13 

Aim.— -T o give some idea of the part played by mediccval raonai* 

tenes in the social life of England. 

^ description in story form of the visit to Tinted 
Abbey paid by Sir John de Talbot, a Marcher Lord, and his servant. 
E-van Powys, on their waj'' to London. 

Appa^tus. — ^P ictures, plans, and reproductions of illuminated 
manuscnpts. 

Pmsentation.— W hat Sir John de Talbot and Evan Pon|^ 
at the monastery (explain word), where they spent the night 

andpartofthefollorvingday; , 

(x) T/te Guest House, where Sir John stayed, and the Cellarer's 
am, where his servant was entertained. 

bpfori Chapel, where they heard the monks sing Coropliti® 
Its ^ "’®at to bed, and where they went to Mass next da}’* 

follifi c/o/s/srs, where the Lord Abbot took Sir John the 
picturl?^ The monks studjdng in their " Carrells ” 

John’s intprfsf *' ^^^or " having lessons. Sir 

son of thi r^! the time-table, and in Thomas, 

to study loft^SSod!^' ’ 

manuscripts and pictures 
beautifu^lblne, both^f pTctSes^Sd^S^s.^"^*' interested m 

viuimsfrMfSior wef^^^ 

on at '^“eins, at work 

beauty of English bells I ^^R^aking, etc. (The 

Thursday. ® fishing betkuse it \vas 

sanctuary in the'^ch'apd^^ii^^e^'^*^ Smith rvas seeking 
stealing silk from the fair. ^ Justices, who accused him of 

(S) W^lxCTC EVCIK !PoWVS 'TT- 

Chapter Honse^ the 
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(9) Sir John’s Lcave-iaking. Presents for the poor to the 
Abbot. Poorer guests received free entertainment. 

Exercise. — Children to take about a fortnight to wte essays 
or compile little books, with illustrations, on " Life in a Mediseval 
Monastery.” 


HOTES FOR STUDENTS 

Study carefullj’' in these notes the amount of information given to 
the children. Much detail \vill probably be necessary if the subject 
is to appeal. 

Notice how the teaching is conveyed in story form. This 
arouses interest. The headings, which are to be put on the black- 
board, are a help to memory and give a coherent grasp of the whole. 

When this lesson was given, some pictures and simple diagrams 
of monasteries were pinned up in the room. As the story pro- 
gressed, the children were encouraged to get up quietly and study 
these pictures at leisure. They were so much interested that no 
bustle or loss of attention resulted. The slight break in the story 
was restful and gave time for thought or questions. 

Some postcards from the British Museum gave beautiful repro- 
ductions from illmninated manuscripts. These were passed round 
and the children were allowed to linger over them. 

The home influence and social environment of the children will 
greatly influence their appreciation of this lesson. For those im- 
familiar with the idea of monastic life much real teaching will be 
necessary, many examples, comparisons, explanations. The lesson 
will contain many details, but all must go to build up a central idea 
or notion, a true grasp and appreciation. How will the teacher 
give the right valuation, and the fitting atmosphere required fay 
the lesson ? 


8 
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14 


THE REVOLUTION OF 1688 

Time, 40 mins. 

Aim. — T o explain the constitutional importance of the Revolu 


of 1688. 


Method. — P artly deductive, partly exposition. 


Introduction. — ^The meaning of " tn find 

“ changed over " in 1688 ? (Then try to get the chu r 
out for themselves why the Revolution is so ’ 7 /J) 

following questions :) («) How is England governed to y 
How much power has the King in the Government r , 
make or unmake laws, for example ? (c) Has Parliamen 

had this power to make laws, and to govern ? etc. 


Exposition. — (i) Invitation to William and Mary 
and Tories combined. Reasons for this. Who were W 6 > 
Tories ? Ideas of each about the King ? etc. The Tones w 
have liked Mary alone, but William refused to allow this, a 
Tories give in because of religion — ^James II deserted. 

(2) Landing of William at Torbay. Flight of James II. 
latter fact made bloodshed unnecessary. William in Lona 
meets hastily gathered Parliament. 

(3) The Bill of Rights, 1689. Its great importance. The terms 
on which William is offered the Crown, i.e. Parliament has deposea 
the rightful king and is giving Cro^vn to an outsider. Parliamen 
declares what are the rights of the King and what of Parliamenti 
i.e. Parliament is now the chief power in the government of the 
country. The seventeenth-century struggle between King and 
Parliament is over, and Parliament has won. 

(4) What the Bill of Rights actually contained, (a) It declared 
most of James II's actions illegal, especially " dispensing ” and 
"suspending” powers (questions about this), (b) Parliament 
must meet frequently, have " freedom of speech," etc. 


(5) Act of Succession passed at the same time. (Give terms.) 
William and Mary then declared King and Queen, when they had 
accepted Parliament’s conditions. 


Recapitulation. — ^According to the above headings. 



NOTES FOR STUDENTS 


Method. — ^This can be partly deductive, as the cliildren have some 
knowledge of both seventeenth-century English history and of the 
Government of England to-da3f, i.e. most children have at least 
a vague idea that we are governed by Parliament. 

The great difficulty in giving this lesson is to establish real 
notions in the minds of the children. The terms " law," " Bill," 
" Succession," may convey very little, and the names " Whigs ” 
and " Tories " ; while " dispensing and suspending powers," ■will 
need much explanation. The student should think out ways of 
making the children grasp these ideas — ^how, for instance, could 
one give a ■vivid realisation of the necessity for Parliament to have 
freedom of speech ? 

For Homework. — ^The class was given the choice either to 
write an imaginary conversation between a Whig and a Tory noble 
just after the flight of James II or to write an essay on the Revolu- 
tion of 1688, explaining its importance in history. What might 
the teacher look for in either exercise ? 

Notice that the first calls for detailed knowledge and some 
imagination ; the second demands a grasp of significant facts 
together ■with power of judgment. 

It is the business of the history teacher to make the children 
gradually pass on from the close detailed view of things — the only 
one possible to young minds — to the larger, more balanced judg- 
ment of the mature. 

Good history teaching depends largely upon the_ skill which 
discriminates between the work of the memory, the imagination, 
and the judgment, and makes appeal to each at the right moment. 

After reflecting on these notes and studying the lesson, the 
student might attempt to plan this piece of teaching along individual 
lines and to compare the assignment ■work wth the oral lesson. 
What special difficulties would arise ? What steps would have to be 
taken in order to overcome these difficulties ? How, for instance, 
could the child be made to grasp the abstract ideas enurtierated 
above ? Is one form of teaching preferable to the other in this 
particular case ? 
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THE CAUSES OF THE HUNDRED YEARS’ WAR 

Time, 45 muis. 

Aim. — N ot only to describe the causes of the fiaMlis 

idea of its historical importance, as it was one of tne 
for the break-up of media:\*al civilisation. 

Previous Knowledge. — ^A Course of English and General 
Mediaeval Historj’’ from 1066 to Edward III. 

^Iethop. — Chief!}'' exposition. 

Apparatus. — ^Map of Europe — ^notebooks. 

Introduction. — ^The Hundred Y’'ears' War_ a 
because it resulted finally in the ruin of the great cUTiisa 1 , ^ 

Jliddle Ages. By means of questions and brief ctiire, 

the idea of civilisation, i.e. wonderful products of art, 
learning, religion, e.g. cathedrals, crusades, friars, etc. V ~ 
briefly the confusion and darkness of the fifteenth centur}"- 
chief reason for change is the Hundred Y'ears’ War. 

The JLvin Causes. — (The headings on the blackboard. 
Children make notes with the help of the teacher.) 

(i) T/ic Gascon wine trade. Show Gascony on the map. should 
the French or the English King have oumed it ? Edward did no 
want to give it up because of the trade. Discuss the climate o 
Gascony, Describe idneyards. 

{2) The Flemish wool trade. The Flemish appeal to England 
for help against France, Immense importance of trade relations 
between England and Flanders, because of English wool and 
Flemish weavers. Discuss Flemish manufacturing torvns. Fame 
of English wool. 

(3) Alliance between France and Scotland. Explain term 
" alliance.” Discuss relations between England and Scotland in 
the reigns of Edward I and Edward II. Quote Henry V : 

" If that you will France win 
Then ivith Scotland first begin." 

(4} Piracy of English and Frencli sailors in Channel. Great 
irritation on both sides. Letters of complaints. 

Edward decides to force war by CL.AI^^NG the Croiw 
OF FR.VNCE. (He did not do this seriously, yet the English Kings 
called themselves Kings of England and France till 1815.) 

Recapitulation. — ^.According to the above headings. 



NOTES FOR STUDENTS 


This is a difficult (though essential) lesson for young children, 
because it is lacking in the human and picturesque. Tliere.are no 
really relevant pictures that can be shown. It should therefore 
be followed by graphic descriptions of Crecy, Poitiers, and the 
story of the Black Prince, with illustrations of the long bow and 
its great importance in military history. 

Following this, again, might come a lesson on Chaucer, rvith 
pictures of the Canterbury Pilgrims, and simple readings describing 
the latter, such as are given in Mowatt's History of Great Britain. 

After this another hitman lesson can follow in the story of the 
Black Death and the Peasant's Revolt. 

As the class is so young, time might well be allowed for drawings 
in individual notebooks of the long bow or Chaucer’s Pilgrims, or 
again they might be allowed to make up a little “ Group Book ” 
on the Peasant’s Revolt, with any pictorial or poetic illustrations 
that may occur to them. 

The teacher of history has always a double process to consider : 
on the one hand, she must link historical facts with the familiar 
events of daily life so as to make them real and living ; on the 
other, she must try to develop the sense of the past, the power 
of projecting oneself into other times and of seeing things as men 
then saw them. 

Literature and pictures, used as here suggested, help in this 
second process. The children can be helped by them to realise 
that people in the Middle Ages often had a different point of view 
from our own. 

N.B. — ^Helpful information about history textbooks, reference 
and method books, historical fiction, pictures, charts, etc., can be 
found in Dymond’s Handbook for History Teachers, Methuen. 

Each teacher toU probably build up her own handbook con- 
taining references to aU the material accessible to her. 
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SOCIAL LIFE IN TUDOR ENGLAND 
Time, not fixed Age 12 

Aim. — ^To give a vivid idea of social life in the reign of Elizabeth. 


Form. — I ndividual work, %vith free discussion. 

Matter. — (i) Politics. (2) Warfare. (3) Poor Law. ( 4 ) 
Religion. (5) Justice. (6) Social and Personal. (7) 
and Art. (8) Amusements, (9) Dress. (10) Trade and Advertis - 
ments. 


Method. — ^The teacher brings a newspaper into class and dis- 
cusses with the children its place in the lives of Englishmen. l 
represents the chief interests of the average man. Tabulate tnc 
subjects to be found in a newspaper. The headings will probably 
be somewhat as above. 

Newspapers as we have them did not exist in Tudor days.^ 

Supposing they had existed, what would they have contained . 
Discuss various headings for a newspaper in Elizabeth's reign. 

(i) Politics. Elizabeth and her Parliament, Chief Ministers, 
etc. 


(2) Warfare. War in Holland. War on the Sea. Drake, etc. 

(3) The Poor Law. Vagrancy. 

(4) Religion. The Effects of the Reform. Position of Catholics. 

(5) Justice. Persecution of Catholics — ^Famous Trials. 

(6) Social and Personal. Court News. Courtiers. 

(7) Literature and Art. Writers, Musicians, Printing, etc. 

ShakLpere!"Ben”jonsoI!*etc!^"^^ 


(9) Dress. Ladies, Noblemen, Artisans, Peasants, Soldiers, 

(10) Trade. Wool and Cotton. Different Shop Signs— London 


it writlaa ii,Eliaabaa.'a tha 

advertisements, may be illustrated. Tlie children mlv talk freely 
until the teacher and with one another. ireeiy 

Several periods ivill be riven to the mnUniT 4 -u- 
which the better writers ivill transcribe, ^ newspaper. 
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SOCIAL LIFE IN TUDOR ENGLAND 
T%me, nol fixed, Ags K 

Aim. To give a vivid idea of social life in the reign of Elizabeth. 

Dorst. ^Indindual work, mth free discussion. 

Politics. (2) Warfare. (3) Poor Law. (t! 
and Arf " Justice. (6) Social and Personal. (7) Literature 
inents " ° -^usements. (9) Dress. (10) Trade and Advertise- 

brings a newspaper into class and dis- 
represents ftiP Englishmen. I* 

subjects tn ha interests of the average man. Tabulate the 
be somewhat as a^ve" ^ Pbe headings will probably 

^ have them did not exist in Tudor day’s. 
Discuss varim7e h^ existed, what would they have contained. 

^^*“iigs for a newspaper in Elizabeth’s reign. 

etc. ^ Politics. Elizabeth and her Parhament, Chief Ministers, 

(2) Warfare. War in Holland. War on the Sea. Drake, etc. 

(3) The Poor Law. Vagrancy. 

/ » Effects of the Refonn. Position of Catholics. 

(6) • P^i^secution of Catholics — ^Famous Trials, 

fe S. courtier. 

g, g) 

Shakespeare. Ben Jonsonetc^^^*^^' Masques and Pageants. 

^9} ^ress T /I ' 

(10) Tradp txr ^^hlemen. Artisans, Peasants, Soldiers. 
Cries. ^ • Wool and Cotton. Different Shop Signs-London 

above headings, ^d 

advertis^en.^^^heth’s reisn “P!'?ewspaper articles "as 

■''’ith the be espedalJy the 

Severln?'^ 

Which t^iP“*^ods'vwiJi,„ . 

''"riters wilTti^g making of this newspaper. 



NOTES FOR STUDENTS 

This lesson-period comes at the dose of a study of Tudor England. 
Oral lessons have been given, which included sornething on <dl the 
points treated of here. The children have studied an outline of 
the period in the textbook. 

For the making of the newspaper more reference hooks are 
needed — e.g. Quennell's History of Everyday Things in England ; 
Shakespeare’s England (Oxford University Press) ; or Shake- 
speare’s London ” by Ordish Good History Readers ; simple 
biographies such as “ Edmund Campion ” (St. Nicholas Series) , 
story books dealing with the period, such as Benson s By 
What Authority.” Addison’s Essay on " London Cries, etc. 
The teacher will need to guide the children’s work and to make 
sure that time is not wasted ; much freedom is, however, desirable. 
The children will want to help each other, to look at one another s 
notes, to move about and consult the teacher. The ' Newspaper 
may not be a work of art, but by the time it is finished a great 
deal of information should have been assimilated and a real 
interest acquired. 

Compare this lesson with the one given on p. ii6 (see the Notes 
for Students). Is the teacher, here, bringing out primarily the 
points of contact between the Elizabethan Age and our oivn, or 
the many differences between the two periods ? 

It would be well, also, to study the opportunity afforded for 
acquiring new information. Children are likely to remember what 
they have personally looked up or studied. 

See also the process of elaborating ideas already acquired. By 
comparing their work one ivith another, by study of books and 
pictures, even by casual conversation, the children will be deepemng 
and developing their notions concerning the Elizabethan age. 

The form of the lesson is meant to increase interest, and, as a 
consequence, attention. Thus the whole structure tends to make 
the children think historically and teaches them new facts. Une 
might also say that the lesson could be made to give a right idea 
of citizenship. 


Note. — On the Teaching of History, read ; 

Keatinge. Studies in the Teaching of History. A. &C. Black. 
Findlay. History and its Place in Education. London Univer- 
sity Press. 

Memorandum on the Teaching of History. Cambridge University 
Press. 

UyiiOND. Handbook for History Teachers, Methuen, 
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preparation tor teaching 


^ CLIMATE 

VI u work ^given at the end of a term's study of climate 

^ouUe Period, xihoitrs 

fetaf S Sitte JimeSihfc 

maps children require political and ph3'sia! 

( paper, pencils. ^ 

opposite blackboard the table given 

in different order on the second blackboard the nam« 

of the basic^^f a ™ios.). — ^Brief review by means of discussion 

recallingf man^i nf especially of the climate of Europe, 

this term ; therms, rainfall, etc., which have been studied 

'vind, rainf^. • (i) Interaction of pressure, temperature, 

and vvind'beffs!^°” iatitude, relief, position with regard to sea, 

tineStafoSast*® Europe. Oceanic on west, con- 

ocein! temperature falls as we go eastward from vvarm 

exceeding extreme south has a mean temperature 

50° f J^y only extreme north has a mean temperature beloff 

experienced in Iklecff warmest temperatures are 

(8) The least - 

(9) Rain-bearing ^ west, the greatest in east. 

^ We go eastwards. ^ prevaihng westerlies, hence decrease 

^^DrVlDUAI, W 

sta?^t^ ^^^^^nd^blackbn'r^^^ children to consider the list 
the rig^ n?r.!^+ Wackboard*^*^'#? compare them with the 
numbf^ f the set exercise consists in fitting 

hard 7 '"l^'^^^ « iikelv / is necessaiy. 
iffloSlyg-.,^^«w atteSiSTr-r^^^ The class rrill find it 
tor No. via Davos is the 

u'gnest place given-ride statistics 
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(2) Draw attention to the range of temperature by subtracting 
the mean January figure from the mean July figure. 

(3) Draw attention to the rainfall and to the season when winds 
blow. Recall the track of westerlies (actually work out some 
points with the weaker members). 

(4) As the work gets on, the pupils wll probably find that they 
get the names in pairs and are unable to decide between two places. 
Where real diffic^ty is experienced, the teacher may allow a final 
appeal to isotherm charts. 

Conclusion (io mins.). — brief review of how the work was 
done. Comparison of results. Deduction of general principles. 


Place. 

Height 
tn feet 
above 
sea- 
level. 

Mean 

Jan. 

tempera- 

ture, 

Fahren- 

heit. 

Mean 

J«fy 

tempera- 

ture, 

Fahren- 

heit. 

Mean 

annual 

rainfall 

in 

inches. 

When rain falls. 

Bergen 

i 

50 

34 

58 

68 

All seasons. 

Cambridge . 

li 

80 

38 

62 

23 

All seasons. 

Berlin 

in 

160 

31 

64 

23 

Mostly in summer. 

Gibraltar . 

iv 

50 

54 

75 

32 

Chiefly in winter. 

Athens 

V 

350 

49 

81 

14 

Chiefly in winter. 

Milan 

vi 

480 

32 

75 

40 

Chiefly in summer. 

Moscow 

vii 

500 

12 

66 

20 

Chiefly in summer. 

Davos 

VIU 

5.100 

19 

55 

37 

All seasons. 

Odessa 

ix 

200 

25 

73 

16 

Chiefly in summer. 

Vienna 

X 

650 

29 

67 

23 

Chiefly in summer. 

Archangel . 

xi 

50 

7 

60 

J 4 

Chiefly in summer. 

Petrograd . 

xii 

20 


63 

17 

Chiefly in summer. 

Stockholm , 

xxii 

150 


62 

X6 

Chiefly m summer. 

Valencia 

xiv 

16 


58 

60 

All seasons. 

Belgrade . 

XV 

450 


72 

24 

Chiefly in summer. 

Palermo 

xvi 

220 


76 

30 

Chiefly in winter. 


Statistics taken from the New Regional Geographies, Book III, by kind 
permission of Mr. L. Brooks and the University of London Press. 
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PREPARATION FOR TEACHING 


ENGLAND AND WALES—RELIEF 
Time, 40 mins. Agt K 

Apparatus. — (i) Orograpliical map. 

chalk granite, marble, slate, limestone, sandstone, 

Wales postcards of various parts of England and 

From the orograpliical map the children pick out for them- 
1^10 highlands and lowlands and name the chief of these, 
wwflF foremost among the latter are the great river-valleys, 
on the board (or children put in notebooks) : 

Chief Highland: 

Cornwal^”"*^^"® of Cumberland and Wales, Devon and 
{b) Pennines. 

Northampton Heights. 

i \ ^*^<3 East Anglian Heights. 

, (ej Downs. 

lams: (a) aieshire—Rivers Mersey and Dee. 

(0) Severn Valley. 

watere(Fby^a^et^°”^^^^*^*^ between Quantocks and Mendips 

GreSouS^ThamS" 

about 12 been quickly taken do\vn, as the result of 

of these featnr^c ^ simple explanation of the carving 

examine the snerimZ weathering agents, letting the children 

the nature of tUp-- ^^.2f™^^'5*i*foiaking them note for themselves 

Feing told the pfFpr^i probably be able to give without 

h) Tell r weathering agents on each kind. 

(«) used for building purposes, e.g. ■ 

bridge, Embanl^ent Bridge, Waterloo 

(b) Purbeet™^”^' pictures.) 

Derbyshire in marble from Devonshire and 

(c) Sand f ''^®®^'«inster Abbey. 

Office. (Halifax and Bradford), part of 

(Show picture )' Scotch sandstone — ^Bank. 

„ ,W UmestoneS t 

gafh 'Whitehall Somerset House, Banqueting 

Palace-Bath oolite"^^ pictures.) Buckingham 

Derbyshire. ' ftuuses of Parliament — ^limestone from 
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NOTES FOR STUDENTS 


The above was only the first of a series of lessons on England and 
Wales. 

Such a lesson ought to be followed by visits to the places men- 
tioned in 3, above. (The lesson was given to London children.) 

The next lesson was a descriptive one. Beginning again from 
the carving of the features, t3TJes of scenery, e.g. Lake District, 
Peak District, etc. etc., were showm in pictures, and descriptions 
were read from Herbertson’s Descriptive Geography. 

In giving this lesson for students, one end in view was to impress 
that definite names are to be \vritten down and learnt (as under 
I. above), in every geography lesson. 

The early part of this lesson shows how the class may be guided 
and helped to save time in the accumulation of facts. In the second 
point, the teacher develops ideas already acquired. By handling 
the specimens of rock, by thinking over and discussing the relief 
map, the children are led to form their own conclusions about 
weathering. 

Compare the third point of this lesson with the second. In 
3 the teacher is giving information which could not possibly be 
discovered by the children. The facts, coming as they do after 
the discussion, wll be likely to appeal and to remain fixed in the 
memory, especially if a visit is paid to some of the places mentioned. 


Consider this lesson in the light of the following quotation 
from V. Davis : The Matter and Method of Modern Teaching (p. 252) ; 


The Learning Process implies : 

— a stimulus creating desire 
for knowledge. 

— apperception and assimila- 
tion. 

— reaction and association. 

— ^recognition of the final ob- 
jective. 

— ^repetition and fixation. 


The Teaching Process de- 
mands : 

— selection of a unit to be 
learned. 

— ^the presentation of the sig- 
nificant aspects of the unit. 
— the '' showing how ” con- 
vincingly and effectively. ' 
— encouragement to mastery. 
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preparation for teaching 


rv „ . GARDENS 

i tvic, 50 mins. Age 12 

P^viousLY Done. — A study of world geography from the 
iiuman point of view. 

Lesson. — (x) To give an esthetic and human apprecia- 
tion of the beauty of a garden. 

( 2 ) To prepare for a visit to Hampton Court, 

or pictures of gardens shown on lantern 

w passed round the class. 

Eorm. a free discussion between the teacher and the children. 

Jap^e^^garfS?^^^’ 

(I) joints of beauty in a garden. 

awns.^ Trees. Green shrubs (trimmed or untrimmed). 
Howenng shrubs. Flowers. 

Vater— lakes, streams, wells, basins. 

^aths— arches, hedges. 

Views— illusion of distance. 

houses lanterns, statues, garden 

M r; ' , P"' ^^^^"'ays, walls. The hot-house. 

Cnm^ S^^^ogy, in connection mfh gardens. 

n r" South Africa, Japan, 

garden. ^ utness of Dutch garden and a terraced Scotch 

English gardens with brmvn spaces of 

( 3 ) 

S^trdens, L People and their mode of life as shown m 

OrderlLws of walied garden. 

The moSl 1, fal? “= "f 

Idea of colour ^ South African garden, 

garden. seemliness — clear outline — of Japanese 

idea of influence^nf i'daa of cause and effect— 

theV ^1}'^ children linger und of indication of charac- 

to plav iif P^'l^ures by asking which garden 

that have u^ar. Compare 

r- ^‘scuss what ^to 7^ resemblance in colour and 
"ampton Court, for and what to expect at 
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Correlation with English Lesson. — Read, discuss, and 
compare with the given pictures. Bacon’s Essay on Gardens, 
T. Brow’s “ Garden," KipUng’s " Our England is a Garden," etc. 


NOTES for students 

The interest of this lesson will much depend upon the ideas that 
occupy the children’s minds at the moment. The teacher has 
seized the opportunity of the expedition to Hampton Court — and 
perhaps to Kew Gardens and others. 

If this lesson is well conducted, it can be made memorable by 
its vivid interest and cultural influence. The pictures should be 
carefully chosen ; the teacher must speak well and must draw out 
the children’s ideas with tact and sympathy. 

Something of the beauty and orderliness of the subject should 
pass into the manners and conversation of the class. The value of 
the expedition would be greatly enhanced by such a discussion, and 
the interest in gardens would be likely to remain to the children as 
a most precious possession. 

Consider in this connection the following quotation from Bagley_ *. 
" It seems^ dear that objective teaching rvill miss its purpose if 
it permits itself to be deceived by the visible signs of attention and 
interest. Here, as elsewhere, effective organisation is directly 
proportional to the degree of effort involved. It is clear, too, that 
objective teaching should always be preceded by a preliminary 
exercise which aims at making explicit the apperceptive systems 
that are to be utilised in interpreting the new impression ." — The 
Educational Process, p. 249, Macmillan. 

Notice the paragraph about correlation with reading. This 
needs tact and should not be overdone. A composition lesson, 
such as that on p, 76, might be given in connection with the 
subject, but further reading and study should, perhaps, be rather 
suggested than imposed. 
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PREPARATION FOR TEACHING 


AUSTRALIA: AN INTRODUCTORY LESSON 
T tmc, 40 mins. 10 

Apparatus.— P ictures of Australia. from various handbooks, to 
be shown on the postcard lantern. 


+1, awaken interest in the new country and to stimulate 

the desire to learn more about it. 

(i) The children will be told the name of the new country it 
proposed to \asit. They %vill be asked what they would like to know 
hp tiuw country. Answers of the folloiving type ivill probably 
weather ; what the people do ; what grons 
nci-nJ + children will discover from the pictures what they 

occupatLns^^'tc' ^ about climate, people, products, 

lia Australia House, and steamer line to get to Austm- 

and Ipf +h *^®.,P°®^tion of the country on the map of the w’orld 
Isles children note the position with regard to the British 

Islesi ^ (about twenty-five times the size of the Bntish 

isles;. Show Austraha House and a map. 

^ 77 ^- 

picture of the first settlement, Sydney Cove. 

Show nnp® Harbour to-day^. (Note contrast ^tli last picture.) 
to-day giving buildings and life in Sydney 

PlaiS, ‘ 

Pictures of sheep-farm and wool. 

(e) Pictures of wheat-area. 

if) Pictures of dairy and meat, i.e. cattle, areas. 

! P^'^^'ires of timber felling. 

Pictures of fruit growing (various kinds). 

climate^from ™ Reduced.— (i) Varieties of 

position of the Eo^atnr ° ^®^P®rate. Note map again. SeC the 
Tropics. r und how much of Australia lies within the 

our own race. Note Maori 


bS5'£.;v /t) 


(3) P ^ 

‘=bie?occupltSns' tbe class name the 

' deducing these from the products. 
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NOTES FOR STUDENTS 


This lesson, which was given to children of ten or eleven years, in 
the presence of the students of the Training College, has a twofold 
aim. It gives, in the first place, a suggestion for beginning the 
study of a " new ” country, that is, a country which is new to the 
children. It shows, in the second place, how to let the picture 
speak. The children did ask the questions foreseen in i, above, and 
they found the answers to their own inquiries, the teacher directing 
their thoughts and helping them to summarise at the end. 

It is not necessary to have a picture-lantern in order to give this 
type of lesson. The work suggested in these notes could well have 
been done in groups, and could have been continued during several 
periods. The pictures used were insets in the handbooks given, 
free of charge, at Australia House. Such booklets can be pro- 
cured at any time. 

The children might ivrite little essays, \vith the help of these 
booklets, on the various subjects suggested by the pictures shown 
in 3. 

The question of the concentration and diffusion of attention 
might be studied here, for the teacher who centres a lesson round 
pictures does well to consider the rhythmic Aaracter of attention, 
so as to make sure of the right moment for introducing important 
facts. 

Young children need to be taught how to look at pictures, so as 
not to pass over essentials, nor allow themselves to be distracted 
by trivialities. 

The matter is one that demands serious study from any teacher, 
and is well treated in Introduction to Experimental Psycholop tn 
Relation to Education, Valentine ; Teaching : its N ature and V artettes, 
DumviUe ; Child Mind, DumviUe ; all published by the University 
Tutorial Press. 


9 
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PREPARATION FOR TEACHING 


CHINA STUDIED IN A STORY 
First Lesson : Village Life 

Time, 45 mins. tl 


teach the gec^raph}’^ of China as a rcaiiiy, by making the 
children pick out the facts from the stor}^ 

• Siory read : " The Middle Country,” by Olivia Price. 

Apparatus. — ( i) A map of China. 

• enlarged section of the map shoving the places mentioned 

in the storJ^ or 

(3) Pictures of Chinese life. 

(4) A paper of questions for each child. 


1 (i) The children stud}' the setting of the stoO 

maps and pictures, reading the questions^^ 
arp teacher the work they ivill have to do. The} 

various characters, whose Chinese names are 

ivntten on the board. 

onliUif teacher reads the first chapter of the story, stopping 
taneoiis to a place or picture, or to answer a spon- 

them children listen vith their questions befor 

^nem, making a bnef note if necessary. 

to answer the questions in ivriting, being free 

teacher abont^ quietly to study the pictures or to consult th 
eacner about some detail they cannot recall. 


Q oils, (i) What do you know about village life in China ? 

S 

tal Wangs have for breakfast, dinner and supper ? 

FT ^ grew in the fields near the Wangs’ home ? 

f6 } Dp" -t? Chinese water their fields where rain fails ? 

(6) I>«c„be a year’s ,™rt „„ , Chinese fa™. Etc. 

^ the qa^tions during the week for anssvering 

Story ivill be continued discussed in class, and then the 



NOTES FOR STUDENTS 


The aim of this lesson should be noticed, as the rest of the 
shows how it will be carried out. _ The teacher has prepared to 
give a real idea of geography, showing the place of scientmc tacts 
in the lives of the people, and the influence of thwe facts on neir 
character, habits, and work. The human side is brought fonyar 
by the interest of the story, but there is nothing vague or trma 
about the knowledge assimilated. This knowledge is minut y 
tested by the questions. 

It is easy enough to get interesting Chinese pictures, giving an 
idea of the dress of the Chinese peasants, the method of work on a 
farm, the chUdren’s toys, scenery, buildings, etc. It is importam 
to let the children linger over these pictures and talk about them 
freely. The teacher often finds an opportunity of ge i g 
intimate glimpse into a chUd's mind in these moments of free dis- 
cussions, when children half think aloud. ,Lf,rri= ran 

then be corrected, incomplete ideas can be expanded, w 
be cxplBiincdl* 

This lesson is the first of a series which ought to ^ord gmat 
interest to the children by giving them much to talk about. Ihe 
teacher \vill do well to proceed bnskly with the reading of the 
story, so as not to allow interest to flag. 


Note. — On the Teaching of Geography, read . 

Lyde. The Teaching of Geography. Blackie & Son. 

Fairgrieve. Geography in the School. University of Lon on 
Press. 

Brooks. The New Regional Geographies. University of London 
Press. 

Peattie. College Geography. Ginn & Co. 

Finch. Kingsway Geography Series. Evans. 
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preparation for teaching 
leaf and bud ARRANGEJfENT 

J-WI&, mivs. 




leaves '^Mdren observe the different ways in which 

^s and buds are arranged. 

bud^^^WherZTrf,? — ^Wherever there is a leaf, there is a 
there is a bud, there is, or has been, a leaf. 

Leaves are arranged in two ways : 
case. ^ spirals, of which " alternate ” arrangement is a special 

case. ^ '''liorls, of which “ opposite '' arrangement is a special 

Leaves c^ upright position, 

twigs of trepc ^ pl^ as petiole. Specimens of 

Each specimen is l4)Sled sprays of herbaceous plants, 

sufficient^ practicil because the children have had 

3-bove. ^ ^ble to grasp the general law give^i 

tenJf.^ "spiral » on the blackboard. Explain the 

Eegin by Paper leaves spirally on the upright stem, 

fixed On say : “ a Jiffi leaf, and as each subsequent leaf is 

Show how if cotton^vf round, and a little higher up.” 

^ would result "'^ruid round each petiole a spiral like 

^ board under " whorls^” ^ similar way and rvrite the word on 
(3) ^^i * 

to fix leav^^ a'sf^ sycamore. Let a child 

goment of leaves on elm h ^ ^^anner corresponding to the 

, the same forVsyfamore. 

tw^olum^^^'tla of a pa^^Ttii the children rule a line 
columns : of their exercise books, and head the 

Bud Arrangement" 
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NATURE STUDY 


Give out all the labelled specimens. Let the children examine 
and pass them round. The name of each specimen ^^d i s ea 
arrangement will be entered in the columns prepared. No neip 
should be given Ly the teacher. 

The results should be stated fully, e.g. : 


lime spiral— alternate 
elm spiral— very close 
sycamore in whorls — opposite 

(2) Homework.— Invite the children to draw o"® 
each type, either taking specimens from the class or finding others 

ISgfesfthat all look, before next lesson, at the arrangement of 
leaves in six other plants in the garden. 


NOTES FOR STUDENTS 

Notice carefully the steps of this lesson. _ "i^e g^yg^^g^the 

very clearly the working of the child s L .„pre absorbed 

lesson when given was a great success ; the child audience 

in their work, although they were m presence of g 

with ey. and hand and gn^^ 

points in the preparation which ensured these gioscwork ? In 

What use would a good teacher make ° , . j should 

the notes it is indicated that it ivill be done the 

the teacher, therefore, let the matter ^''^P’ ^ lesson ’ There 
result of the children’s work the basis of ^be next lesson 

may be much to correct, revise, explain, or i . ^ during 

Why does the teacher purposely keep in b^thil 

the classwork ? Try to realise the 

Une of conduct and that of a words on the 

Note the appeal to memory made by tabmating ^ . 

board, by actually fixing the leaf on the > y ^ 

" A little farther round and a ^f^e best ways of ensuring 

msr'v^s'gccd to throw 

which may catch the interest of the child -which coun- 

ing outside class-hours Indeed, 

teracts the idea that, after a lesson, th 1 , harmonious 

dismissed from the mind. Wewantour ch Idrentolive naTO 

and balanced lives, and must be careful not to as ociaie 
different activities ^rith special times or persons. Interest 
world around should be ever present, 



136 


preparation for teaching 


water, 
the 


... . bivalve shells 

■i tme, 45 vitns. A%t \i 

^ simple study of some common bivalves to show the 
varjfif,” efforts, they may ^scover the gra^ 

vanety and interest of these lowly animals. 

children^^®^^‘“~^^®‘^^^°”® teacher and the 

cockle in spirits and a clay model of the animal. 
Common pond-snails in an aquarium. 

found? In the sea, in fresh 

• on land. A few points which indicate their habitat. 

wflwy groups of shells are there 
divide their shells into two groups and suggest names . 

(i) Bivalves or double shells. 

. Univalves, spiral or coiled shells. 

cockle in the s/ie«.— Show the large 

the mantle model. Point out the foot, the siphons, and 

Z nl r the animal’s mode of life. 

■with the skeTe^ton^^/ ^o the animal /’-—Compare the shell 

both give \ bird and get the children to realise that 

chief enemies 4 a^ockle protection to the animals. (Br® 

Let the chUdre^/f ^ different kinds of bivalves be distinguished 
ren examine their cockle-shells and note : 

(ij General shape and colour. 

(II Character of surface. 

(m) Mantle line, 

(iv) ‘‘ Bay," if present. 

(vj Lmes of growth. 

('^) Muscle marks. 

(vn) Teeth or hinge. 

(viii) Beak. 

H The three layers in the shell : 

/M conchin layer. 

(J iliddle--dull, limey layer. 

, (5) ffow does \he ”’‘’‘^®^-°Tpearl " layer, 

mving facts on the blackbo^d^^*^^ shell? — Write the three fol- 

(ii) The beak ^be animal. 

(iii) Tile hi^„ *be front end. 

^ ^Tlie lunge hes along the animal's back. 
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Require the children to hold their shells up so that they occupy 
the same relative position to the shell as the animal i 
living in it. 

Application.-{i) C/assa;orft.— Headings vdll have ™tten 

on the blackboard as the lesson proceeds, and the children may 
use these to help them in tlie foUoiving exercise. _ 

Let each child choose a shell and write a descnption of it. 

The descriptions Avill then be read to the class 
children mil try to find in their collections the shell referred to. 

(2) Homeworh—As preparation for the next lesson, sugge J 
that the children should identify the ® 

referring to some simply worded descriptions and y P 

their specimens ivith those in the school museum. 


NOTES FOR STUDENTS 


What steps has 


Read the “ aim ” of the lesson very carefully, 
the teacher taken in order to achieve it ? hoc 

Notice the logical sequence oi the ^ rational 

been put into the plan so as to lead the chdd s , , f ^ Study 

line of thought. Note how much has actual^ first given a 

the connection of matter and method. Th , • ^ embraces 
general view of the shells, then one more iQggj. study the 

the principles of structure. By companson and closer study tne 

^'^th^rchShtprepared to make use of the^ 

In point 5 ivill the fects be given to the children, or elicited irom 

The class exercise consists of a ° epres^tation. 

more difficult than a drawing or a diagr hai&capped for 

The teacher must be prepared 

want of power of expression. By therefore, to 

the same time develop scientific ability. . , ’/ teaching the 

think out ways of building up a suitable vocabiUary^of teaching^ 

use vii Mlmg of fechnical “™'j/„'„,?s„,|etimcatthebe6in- 
in the long run, probably prove a time-saving p y 
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PREPARATION FOR TEACHING 


SOME AUTUMN FRUITS 

Time, 45 mitis. 

Aim. — ^T o make the children realise that it is the pistil of a 
that forms the fmit, and that hence the form and structure of the 
fruit depend on those of the flower. 

Specimens. — ^Each child will have a single flower and fruh 
nastmdium, geranium, snapdragon, violet, and stock or \viIlo'W’ner 
or clarkia. 


Method. — (i) Give out nasturtium flowers to each child. 

Let the children name and briefly describe the floral parts. 
Write headings on the blackboard. 

(2) Give out the fruits and some flowers developing into fruits. 

_ Require the children to identify certain characteristics of frui 
in the flower. 


(3) “ \Vhat has happened to the calyx, corolla, 
style ? ” 


How could j'ou tell that the fruit was an enlarged pistil ? 
Hold your flower and fruit as they would be when growing. 
Account for the difference in position.” 

(4) Take the specimen of stock or clarkia and foretell what 
Shape the fruit will probably have.” 


Problem for the Children. — " Take each flower and put it 
beside its fruit.” 


ti. who has made a mistake iviU be invited to e.xamine 

heads of flowers on the teacher’s table, 
lorms of the fruits and flowers will be discussed as for 
nasturtium in (3) above. 

andits time permits, the chUdren ivill draw one flower 


of a^^wer^^ Knoivledge required for this Lesson. — ^The par 
Meamng of pollination. 

study'^^ruits^'^” should follow this Lesson. — A . systemat 

than"the nhtil^ T ®^^Pie of a " fruit ” formed from mo 
complex f^ts.'as fruits, as straw’berr}% ai 

are ab^lutely nece^^a^^ botanical terms th 
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NOTES FOR STUDENTS 


When the lesson was actually given, it was found that the children 
did not clearly know the parts of a flower or the meaning of pollina- 
tion. Yet the teacher made the lesson a success. She^ kept ds 
balance and shape, adapting herself to the children and giving the 
needful elementary explanations. 

Can you see from the notes how best this could be done ? 
parts of the lesson would you omit or shorten ? What would you 
add ? 

A teacher should be prepared for disajipointments of this kind, 
particularly when dealing mth a class with which she is not yet 
familiar. 


Nature Study lessons should teach children how to 
things gently, reverently, and with love. There ought to e n 
unnecessary destruction. 

At this particular class the children were seen ^^dda- 

tively over their specimens ; so that it was 
flowers and were familiar with them. Perhaps the fact ^ha y 
did not know the parts of a flower (though these had been previou^Y 
taught) can be accounted for rather by a lack of the power to grasp 
ideas than by want of interest in the subject. 

To what extent can chUdren of twelve really 
The teacher of younger children has to keep very s ea Y , 
her the difference between perceptual and conceptual activity and 
to remember how feeble a grasp children have ° ^ 

abstract notion. The teacher’s art lies not only in prese g 

notions at the right time and in a suitab^ hp dn-ne ? 

strengthening the child’s hold over them. How may this be done i 


140 


preparation for teachi 


NG 


habit of growth of plant 

Outdoor Observation Lesson 

1 tme not fixed 


Age 10 


three^ Lesson. The children will be divided into groups of 
Each group wll be given a paper with the foUowing facts. 


Matter. An erect stem grows straight up from the ground, 
becomes erect”*^ grows horizontally first, then turns up and 

A firocnmhent or prostrate stem straggles along near the ground, 
from -nds out roots 

A climbing stem twines or curls round plants or other objects. 

( aken from Bentham and Hooker and simplified.) 


plants with these t^L^ofstems""^^^ garden to find 

tally.” The'^hildren^togrtt^ Le ^ven of such words as " horizon- 

the meaning and a fuller^xnla succeed in finding out 

explanation may be given later, 
this lesson will be foUow^^ • , 

specimens will be dra^tm indoors, during which the 

rawn, or pressed and labelled. 



NOTES FOR STUDENTS 


Form of the Lesson, — ^T he activities of the_ children will be 
guided, without any undue interference with their liberty. 

Matter.— T he teacher will have studied the garden and made 
herself familiar with the most representative speamens it aaoros. 


Method. — ^If she knows all the plants in the garden, s 
leave the children quite free in their choice ; if not, ^e ^ 
their attention to certain specimens by putting small flags 
ground near the plants she wishes them to study. ac P 
will be sent to a different flag and will move round as it finishes 

its observations. , 

Notice the training afforded by the exercise of venfymg by 
experience the facts given on the printed page. P^®® , --Q-g 

the above, containing as it does many hard 
difficult to understand apart from the specimens of which it treats. 

The child will feel joy at discovering what 
finding a contact between the world of books and the g 

To establish this contact is an essential point of good teaching. 

A good exercise for the student consists in 
lesson by writing out an imaginary class &at , , ^factors 

from these notes. This brings out the P^yf 
involved in teaching and shows the meanmg P P , , 

to be made. For an imaginative exercise of tins 

The New Teaching, by Sir John Adams (Hodder & Stoughton), 
Section IV. “ The Classics.” 
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PREPARATION FOR TEACHING 


THE CATERPILLAR OF THE MAGPIE MOTH 
Indoor Observation Lesson 

Time, 45 mins, 9 

interest the children in insect life and to teach them 
now to observe accurately. 

Apparatus. — ^P aper of questions and caterpillar, with goose- 
beny leaves, for everj^ two children. 


Method.— G ive out the papers and the caterpillars in little 
bottles or dishes. 

Tell the children to trj^ to answer the questions : — 
its h^ad^°"' diidsions are there on the caterpillar, counting 


(2) Describe its colours and their arrangement. 

P/ The back set are false 

are there^?'^^^^' claspers.” How many pairs of each kind 

(4) \Vhat is the difference between a leg and a pro-leg ? 

caterpillar called a “looper"? Describe 
xactly how it moves. Draw it in three positions! 

evei^Ll?LH f §Jass. Can you see the caterpillar’s 

eyes, jaws, and feelers ? mat are they like ? 

whit? caterpillar’s body. How many 

lajf’id '4‘’S et^aS “hS";' “ ““ °° 

attmp^d^ should be given until the whole paper has been 

the'SterSu3^''^?tli!^i!^^ followed : (i) by further observations of 
by an lie would be kept in the classroom ; and (z) 

SoSion "protective” and ‘’warning’' 

discussed.^ Sning death, and other phenomena would be 
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NOTES FOR STUDENTS 


The teacher intends to keep as much as possible in the background 
during this lesson. She will not hurry the children or interrupt 
their work. 

The questions have been planned so as to give enough guidance 
to the work of observation. 

The teacher has had to consider whether the written question 
will be intelligible to her particular set of children. She knows 
their powers of reading and interpreting ideas. She must foresee 
difficulties likely to arise, i.e. which of the questions will prove 
hardest to answer, how she will explain, if questioned. 

Would some simple diagrams make the points clearer ? Why 
does the teacher not draw these from the beginning ? 

Are the children more likely to be interested in what they find 
out for themselves or in what they are told ? 

Will the teacher insist on rigid silence or \viU she allow the 
children to talk to one another about their caterpillars r Winch 
method would be most likely to arouse interest ? 

Much can be done in a lesson such as this to develop a right love 
and gentle care for smaller animals.^ The factor of suggestion in 
fostering appreciation might be considered by the student. 


Note.— On the Teaching of Nature Study, read : 

Von Wyss. The Teaching of Nature Study. A. & C. Black. 

„ „ Living Creatures. A. & C. Black. 

Thomson. The Biology of the Seasons. Andrew Melrose. 
Hoare. How to Teach Nature Study. Sidgwick & Jackson. 
Patton. Nature Study for Beginners. Oxford Clarendon Press. 
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I'KEPARATIOK EOR TEACHIXG 


ARITHMETIC 
by Complementary Addition 

Tw,c. 4s mius. 

tlje fundamental principles underlying the process 
of subtraction and to prepare the children to workExerdse 13. 
P- 5. ot Hook I of Fundamental Arithmetic (P. Ballard). 

JIethod.— C omplementary' addition. 

to must be added to 4 

10 make 13 ? to 9 to make ii ? " etc. 

the^hnl^nn'k^t following equations on the blackboard. Let 
in silence ^ down the missing figiu-es as quickly' as possible, 


6 + ? = II 

2 + ? = II 

8 + ? = 16 

7 + ? = 15 

0 + ? = 13 

1 + ? = 10 
4 + ? = 12 


S + ? = 15 

9 + ? = iS 

4 + ? = 13 

5 + ? = II 
7 + ? = 15 
3 + ? = 12 
5 + ? = 14 


p , 5 -k s' = 14 

boardT^^^* ^ following sums on the black- 

ist Example. 02 


_ 20 

S,«to„„,,_What „„,t I add to 64 to toata ? 
«>W,.„._To gat a in ^ 

, 4 + « = 12. Record 8. 

7(^|6)toU.ag3^phaains„bt„ha„d. 

Check by adding answer to subtrak .1 

2«<f Example. 545 64 -f 25 = 92 

— 386 

Explanation .- — 6 -4- n — 

We have 9 now in tan 9. 

Wa ban. brongM auMt^S" 

^ ^ ~ ^4- Record 5. 
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We have 4 now in hundreds place. 

We have brought subtrahend to 445. 

44-2 = 6. Record 2. 

Check as above. 

Zrd Example, 943 

— 69S 

245 

Explanation . — 8 4- 5 = 13 ] Work this mentally. 

10 4- 4 = 14 j-Allow children to say only 
7 + 2 = 9 J niunbers 5, 4, 2. 

Check as above. 

Step 2. — Write 10 sums on the blackboard and allow children 
to jot do^vn the answers only. Get them to look at the subtrahend 
and to build it up to the minuend mentally. 


Sums. 88 

91 

83 

75 

68 

59 

34 

64 

59 

49 

— 

— 



— 


60 

72 

42 

94 

86 

38 

37 

26 

75 

58 


Step 3.— As each child finishes, let her start Exercise 13. Watch 
the children working, and encourage them not to mutter to them- 
selves, hut to look quietly at the figures. 

NOTES FOK STUDENTS 

Exercise 13 in Fundamental Arithmetic, Book I, begins \vith sums 
such as : 

71 and goes on to sums such as 934 

— ^9 . 7r^95 

While the children are doing the mental drill given in the intro- 
duction, the teacher allows no interruptions or questions, but aims 
at briskness arid concentration. 

Note that the lesson has been planned so as to follow step by 
step the reasoning process called forth by the problems, and to 
prepare definitely for the exercise which is to follow. The mental 
drill at the beginning facilitates the working of the sums which 
follow, by setting up right associations in the mind. 

As the aim is the teaching of a process, and not the maiu^lation 
of numbers, the examples should present no very great difficulty. 
Much of the failure to teach arithmetic may be attributed to the 
practice of giving children unwieldy examples of a ^e ^ too parly 
a stage. \^ere attention is dispersed over a double effort, there 
can be but small success in grasping the fundamental idea. 
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PREPARATION FOR TEACHING 


SUBTRACTION BY EQUAL ADDITION 
Time, 45 mins. ^ 

Aim. — ^A s for lesson p, 146, where the same matter is taught by a 
different method. 

Methoo. — ^Equal additions, 

(1) Introduction. Write 6 simple examples in a column on 
the blackboard, leaving more than half the board free (see b“OWj. 
Let children jot doivn answers in pencil. Fill in answers on DiacK- 
board. 

(2) In the second narrow column %vrite down the number that 
is to be added to the minuend and the subtraliend to form a new 
equation : 

Thus 18 — 9 Mill become 28 — 19 = 9. When 10 is added. 

(3) Let the children jot down the equations in pencil. Write 
them rapidly on the blackboard in column 3. 


Blackboard at end of Drill 


18 - 9 = 9 

Add 

10 

28 — 19 = 9 

14—6 — 8 

10 

24 — 16 = 8 

14 — 8 = 6 

6 

20 — 14 = 6 

12—5 = 7 

9 

21 — 14 = 7 

17 — 9 = 8 

4 

21 — 13 = 8 

14—7 = 7 

7 

21 — 14 = 7 


When a number is added to each of two numbers their difference 
remains unchanged. 

Presentation. Step i. — Work three sums on the blackboard, 
allowing no interruptions, and in each example use fewer words 
than in the preceding one. 

xst Example. g2 

28 

Explanation . — As 4 cannot be taken from 2, add 10 to both 
numbers. 

Give it as 10 units to top line, making the 2 into 12. 

Give it ^ I ten to the bottom line, making 6 into 7. 

then 4 from 12 leaves 8, 7 from g leaves 2. 

Qlicch ^' — 64 28 « ^2. 
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2ni Example. 695 

-386 

309 

Explanation . — ^Add 10 in units to upper line (or minuend). 

6 from 15 leaves 9. 

Add I ten to the lower line (or subtrahend). 

9 from 9 leaves 0. 

3 from 6 leaves 3. 

Check as above. 

3rd Example. 584 

— 495 

Tg 

Work mentally 13 — 4 = 9 \ N.B. — Say mentally only 9, 8, o, 
18 — 10 = 8 j etc. 

Check as above. 

Step 2. — ^As in lesson on complementary addition, examples 
are ^vritten on the blackboard and children jot down the answers 
only. 

Step 3. — ^As in lesson on complementary addition. 


NOTES FOR STUDENTS 

Compare this lesson very carefully with the former one on the 
same subject. Note that the aim, matter, and form of the two 
lessons are identical. The method adopted differs. Notice how 
the teacher, in order to make the matter clear, has had to choose 
slightly different examples for the explanations given in either 
lesson. A student who selects examples at random may confuse a 
class of beginners. 

Tire teacher has mentally traversed the_ ground which she expects 
her pupils to travel. She has foreseen difficulties and is prepared 
to avoid unnecessary complications. The arithmetic lesson \vill, 
in consequence, proceed Avithout pause or hesitation, a very im- 
portant point if attention is to be kept alert. 

Plenty of work must be at hand for the brighter children to do 
by themselves while the teacher proceeds more slowly with the 
backward pupils. Early examples should be very carefully graded 
and should work out exactly. 
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JIEASUREMENT OF AREAS 
Aritlunetic Class on Indiwdual Lines 
Measurement of Areas and Drawing to Scale 
Time, mins. „ 

of^ny^rMtMrie^^Thnx”^^^ diildren know how’ to find the area 
different ways^ ' it practically several times in 

of rectanaks ?nd 10 solving problems involving the areas 

scale. “ calculating area from a diagram drawn to 

of Leeds.^^'^^' ^ cardboard templates as sold by Arnold, 

have one for him^el/^”'^^^*'^^ distributed — each child must 

At the back of each is a set of questions to be answered. 



(1) Find the area of • 

S template. 

(0) of the inset, 

(c) of the frame, 
lixpress your answers in e 

^ n square inches and square feet. 


MATHEMATICS 

(2) If the length of the inset be represented by 

I _ 2y and the breadth by 6 — 2*, 
what do 1 . b. x, and y represent ? 

(3) Draw the frame exactly to size. Divide it into four rect- 
angles and do this in two different ways. 

TOich n.e.h.d .ould be most convenient if yon were findtng 
the area of the frame ? 

Show two tvnys by which thU calcnlnUon may be worked. 

The templates are nnmbcr.d and are eachanged between the 
children. 


NOTES FOR STUDENTS 

j Sn tVii'ct lesson to give a grasp of 
Matter. — ^A n attempt is gtep in preparation is 

the idea of square measurement The jrs 

to get the child to measure area by uni American cloth exactly 
good to have in the classroom a piece^ ^ containing 

I sq. yard, a cardboard or wo ^ measured an area in 

cardboard square V leLli and breadth to be measured 

square inches, it is time for W , ^ 
and the formula f X 6 = area to be expi 

Method.— T his lesson, by makm|Useo^ 

introduction to algebra or e ^ taught to t" in 

cesses of arithmetic. _ The ^ welcome a form^a, n 

simple calculations in of expressing a fact which 

a rule of thumb, but as a sh y 

has been grasped. ^ individual. The 

Form.— The work is meant to b p She 

teacher should be clear as to 'vh b know 

should foresee what which^would work better alone 

which chUdren will need ^clp. ^ J and aUow herself to be guided 
She must, however, be adaptab 
largely by circumstances, 
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preparation for teaching 

multiplication of money 

Time , 50 inUts . 

Apparatus.— Writing materials, textbooks. ^ 

Aim. — ^To teach a form of setting out and working m 

oii s . d . Multiphca' 

Prewoos Work.— M ultiplication tables up to (niuch 

tion of money sums such that answers are less tuan ^ 

lfex4L^VoiK.-Children to u-rite answers only.to 
questions which will be given o^I}'. j. (|hck oral 

mediately after and hands raised for number correct, w 

corrections. , . , 

(i) How many shillings in 15 pence . 

(3^ ’’ ’’ pence in 9 farthings ? 

(4) » >• ” ”. 3 

(5) „ „ pounds in 25 shillings i 

(6) ,1 ,, », t, 3^ •* , , p 

(7) MTiat is cost of 10 articles at grt. eacn . 

(8) „ „ 30 »* ” 3 ^- ” 

(9) „ ,.60 „ 3 «- •> 

(10) How much is 4 times 2S. ? 

(ii) » 4 » ? 

(12) ,, tf 4 ** ' 

(13) !<?. X 7 = ? 

(14) qi. X 5 == ? 

(15) 7s. X S = ? 


Matter and Method. — X 5 3s. 6 ld. X 7. 

MMte the sum on the board as follows ; 

£ a. d. 

5 3 6 

/. 

2 

7 

35 21 

42 

4)X4 

X 3 

3 

3 and 2 over 

36 20)24 

12)43 


I and 4 over 

3 and 9 over 


£36 4s. 9W. Answer. 





Attention to ne paiu to spacmg, neatness, cmiaren 
at their own pace further sums with multiplicands less dian < 
and multipliers not greater than 12. Indhddual attention to oe 
given. Give answers in good time before the end of the class. 
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Other Sums to be done in Class. 

£4 7s. X 8 

13s. loji. X 5 etc. 

Or here give reference to textbook in which sums have been 
carefully chosen. 

Future Work. — If this lesson has proved satisfacto^, the next 
will entail multiplicands greater than £xo and multipliers greater 
than 12 ; a new blackboard demonstration will be necess^y. 

Later suggestions \vill be taken and given as to curtailing the 
actual working written in the books. 


NOTES FOR students 

This is meant to indicate the method of the first teaching of a 
full-sized ” multiplication of money. The aim is to get riie 
method clear, and, above all, to have the work well set out. tins 
is the stage at which each step must be understood ; very soon 
some of the work should become purely mental. The student 
should insist, not so much on speed, as on neatness, understandmg, 
and accuracy. Speed will come with further lessons. , , 

Mental Work should always be thought out bemrehand and 
should be definitely related to the actual lesson on hand It snouid 
be taken briskly, but not too fast— 10 minutes should be suflicient 
for it. 

Matter and Method. — ^Notes of lessons should show exactly 
the work to be done in the class, including the actual setting ou 
of the sum required. Watever method of setting out be ch°sm, 
the student should be sure of it herself, and should antiapate tne 
mistakes likely to be made. Here, for instance, the chil ren mus 
space carefully and keep their columns clear. These inte^ent 
anticipations need not always appear in notes, but they 
essential part of the preparation for the lesson, and it is often helptm 
to make a list of the warnings to be given. _ 

Some may prefer a different method from that pven ' 
in any case the aim in teaching should be to make 
familiar with rule and method, so that they can econo 
in their actual working and writing. , „ Hp 

Other Class Work. — Although a full hst of the s 
worked is not given here, such a list should appear in lesson notes 
or else reference should be made to the cMdren s written 

teacher should know beforehand the sums, both mental wntten 

which she wishes to give, and the reason of ^-1 j „„„ 

have ready a number of well-graded sums, so that ^Idren m y 
be able to work at their oivn pace, once the demonstration has been 

Future Work. — ^No lesson is isolated, above all “ 

The teacher should know what she is teaching from, g 

towards which she is leading. 
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PREPARATION FOR TEACHING 


A FIRST LESSON ON ANGLES 
Time, 50 mins. Age 12 

Apparatus. — Writing materials, ruler, pencil, 4-inch square of 
paper, and a 2-inch radius circle of paper for each child. A clock- 
face with movable hands. 


Aim. To teach the meaning of angle, right angle, acute angle, 
obtuse angle, angles at centre of circle, term " degree,” and mariner s 
compass. 

Previous Work. — ^This is a beginning of a series of new ideas • 
the use of the ruler and the drarving of straight lines is all that is 
necessary. 

Method. — Draw an angle on the board, using pencil and ruler 
(and getting the children to use theirs), to show that an angle is 
the amount of turning between two straight lines, that is, the in- 
clination of one straight line to another. Write the definitions on 
the board. 


• ^Pnt the pencil upright to the ruler, open a book at 

" * ^ upright (where is the right angle ?). 

get children in turn to point out right angles, open the door at right 
ng es, etc. Draw an angle on the board and name it. 

Two right angles— making a straight line. Examples. 

together. Show 

Children to fold : 

(a) their squares across, 

{&) their circles across, 

right-angle creases. 

*®,?^Wren that each right 
j divided into go small narts 

. 4 lS® 3 angle, 4 

crease. ® 45 degrees 

square mark 


\ 




/ 

, \ 
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Tell the children what we mean by an acute angle, an oUuse 
angle. Find examples in the room, etc. Draw and name some 
others on the hoard. Show clearly that the size of an angle is 
not affected by the length of its arms. 

Clock-face.— Vnt the hour hand at 12, turn the minute hand to 
3 o’clock figure (90°). to 4.30 mark (135°). etc. How many degrees 
does the hour hand pass through between 4 and 50 clock. 
The cliildren to learn to recognise the angles in any position. 

Brief oral recapitulation of the work done so far. 

Written Work.— The folloiving definitions or statements mil 
be put up on the board, omitting the parts in brackets w ic 
children are to supply. 

(1) An angle is (the amount of turning between two straight 
lines). 

(2) A right angle contains (90) degrees. 

(3) An acute angle is (less than a right angle). 

(4) An obtuse angle is (greater than a right angle but less than 
two right angles). 

(5) There are (360) degrees in one complete revolution. 

(6) There are (360) degrees at the centre of a circle. 

Further Work.— If time permits, the bS 

mariner’s compass chart from their circles. T1 
careful to point out the difference between comp . 

passes," and to see that the children use the names correctly. 

Future Work. — ^The mariner’s compass. 

Making a paper or cardboard protractor, a |,pxa'p-on etc. 
compasses. Drawing of regular figures sue S 

Scale drawing entaiUng use of angles, etc. 


NOTES FOR STUDENTS 

For a lesson entailing mainly practical work it 

all, to have apparatus ready for distribution Jbe studen^^ must 

know that she has as many (sharpened) penc , ' There 

as she will require. Notes must indicate aW , ' juental 

is no previous work directly related to tlus ’ , ,, iggson 

work is given. All the time of the penod is needed 
in hand, and unrelated mental work is not help 

Method. — It is not possible to show every detail 

a practical lesson such as this, but a teacher ' , beforehand 

thinking out her iUustrations quickly should make a list bef 
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and every teacher should think wliat help her . j £gj. most 

her; a classroom’s equipment “ instructions to 

practical mensuration lessons, ^^en • papers, etc., 

children as to " turning " their pencils or ^o^Jmg thar p p 
the teacher should be absolutely dear as to h 
should rehearse the wording of directions if nece^aiy, 
are immistakable and, as far as possible, fool-proo . is to 

in folding a paper she should show earac/jy where 
come and how the children, by putting edge to edg . |f,„iisii and 
they want. No child likes matog mistakes ; it e , . j -hg so 

gets discouraged. Notes and lesson chmild deter- 

framed as to avoid this possibility. The f ^y^at 
mine what she is going to make the children find acute, 

she ivill have to tell them, e.g. new names, such as Q gr > 
obtuse, etc. 

Written Work. — ^It is important to recapitulate 
the facts learnt, especially in practical work. times a 

something definite to show — a model or a draivmg, or ^ -ti-jis 
sum to do, rising out of data collected. Here a few , 
sum up the new work done. The notes should show dennit Y . j 
new matter the children have learnt and how th(^ can “ 
to remember it. Lesson notes should make clear what it is P P 
to mite (on the board) for the children, and what they w 
selves ivrite in their books. 


Note. — On the Teaching of Arithmetic and Elementary 
Mathematics, read : 

Monteith. The Teaching of Arithmetic in Infant and Junior 
School. Harrap. 

Potter. The Teaching of Arithmetic. Pitman. 

Thomson. The Aims and Methods of Teaching Arithmetic. 
Longmans. 

Nunn. The Teaching of Algebra and Algebraic Exercises. Long 
mans. 

On the Teaching of Geometry and Graphic Algebra. H.M.S.O. 
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PREPARATION FOR TEACHING 


CHANGES IN TIME AND RHYTHMIC RESPONSE 
Time, 30 mins. Age 8 


To draw the children’s attention to changes in speed to which 
they will respond by rhjdhmic movement. 

Method, (i) Iniroduciion. — (n) To get the idea of quick and 
play several examples of both. A few bars will 
suffice. The examples should contrast strongly. The children 
clap in response to what is played. 

T-t. ^ these extracts again, varying the speed. 

The children listen. " Do you recognise this tune ? " “What 
IS the difference ? ’’ 

. W Play some well-known tune in an unusual tenipp, 

, It gradually to the correct speed. The children ^\’ill 

eat time softlj^ (one finger on the palm of the hand). 

Tessoa. — [a) Play a few bars of a march. The 
enuaren^ step freely in time. Very gradually speed up and 
s acken in the same way until the original pace is reached. 

4-u child claps the rh3d;hm. The pianist follows with 

the children, who beat time 


^ rhythmic march. The chil- 
p freely, beating time with their arms. 


NOTES FOR STUDENTS 


theSr "stepping freely” the children should sit on 

up and Vipoin child hears the rh5dhm, she gets 

There miKtf ^ ^ rhythmic movements quite independently. 

be incidentallv ^^lythm and balance in nature wU 

children’s reference to familiar facts in the 

of accent in^usirthe the regular recurrence 

ticking of thp r-u ’1 t teacher can draw attention to the regular 
year, etc Thp rVia regular breathing, to the seasons of the 
W is inSfeS tvh thinis go wrong if this regu- 

allowed to run down instance, if a clock is 

When som^famPi^t!^^ connected with the idea of musical rhythm. 
(8) of the Introductio^p-^® played in unusual tempo (as in section 
and the gradual annm it sounds quite unlike itself, 

an obvious feeling^? relief normal speed is welcomed with 

This If^cCriTs l.-ji ideas of obedience to law. 


of eight are too youag for s«ch™5„5eTac': “““• 


Children 
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A FIRST LESSON ON MUSICAL INTERVALS 
Time, 30 mins. Age 9 

Aim. — ^Eye and ear training, concentrating on a major third. 

Apparatus. — A sol-fa modulator. A blank stave. 

Method. — Iniroduction. — Point on modulator, from dob , various 
intervals. The children see wide and close leaps. Show the same 
on the stave. Let the children point wde and close intervals on 
both modulator and stave. 

Formulaiion. — The distance from one note to another is called 
an Interval and is named bj' the number of letter-names included 
from the lower to the upper note, viz. doh, ray, me, three letter- 
names — a third. (Give practice in this.) 

Body of Work. 

The Teacher The Children 

(а) Sings doh, me. (a) Sing doh ; (teacher, ray) ; 

children, me. 

(б) Strikes the tonic chord of (6) Sing doh, give hand-sign 

a new key. for ray, sing me. 

(c) Coimts aloud 1:2:3. W ^ » on 2 : 

think ray ; on 3 : sing me. 

{d) Divides the class in two [d) On i : doh group thinks 
groups. Counts 1:2:3. ^oh; on 2 : me group me ; 
Sounds doh. on 3 : both groups sing together. 

(e) Plays two notes together : (c) Hum first the upper, then 

harmony. the lower, note. 

Much practice, making use of hand-signs. 

Conclusion, — Revision of facts learned : 

_ (i) How intervals are named, (ii) We can think notes as well as 
sing them, (iii) Two notes sounded together make harmony. 

NOTES for students 

The aim of the lesson is the training of eye and ear. By observing 
long and short gaps between notes on the modulator and stave the 
eye is trained. The children are made to look at the interval and 
think, then to listen to the interval. 

After thus seeing and hearing an interval, the children can be 
asked, " Is this what you expected to hear ? ” " Is this a wide 
or narrow interval ? "etc. 

Let the children think up the scale until they reach the top note. 
Let them try to discover familiar songs that begin with doh : me : 
^•g. " Home, sweet home,” " Early one morning." 

At first only consonant intervals should be used. 

The interval dohTsoh, though taught first in singing, has the 

difiBculty of a wide leap with intervening notes. Doh, me, is simpler 
tor a beginner. 
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r»w o teaching of a song 

■i um, 30 nuns. 

Agt 10 

SORG.-" men tl, at I u-as but a little tiny boy.” 

song as quickly and accurately as possible. 

staff Sa song mitcen on the blackboard in 

■ the „ or* nnderneath. Be ready to sing and play, 

^NTRODUCTORV - di 

to Shakespeare, his ddieht through. Refer 

ep, S in wnhng a gay nonsense-song. 

^ecluldren^vili suggest the nrood of the music. 

Bodv of Work. 

TAc Teacher 

(a) p]a Children 

accompaniment. twice ^^•ith (aj Notice shape and many 
{^) Points repetitions, 

oiodulator in correct rhvth^ (*) Listen and prepare time- 

. ‘*ycnm. names mpn#oTj„ 


wickb^S 

“ and sings to "Jaa " 
W Sings the tune tl.,e„g^ ' 

W Corrects any fanff. j 


[ The Children 

(n) Notice shape and many 
repetitions. 

(b) Listen and prepare time- 
names mentally. 

(c) Some clap rhythm, the 
others monotone time-names. 

(d) Join in to “laa," 

(e) Sing the tune through 
again to '* la-. « 


(f) Points thp r, - tune throug 

blackboard. ^ the to "laa." 

(/) Sing Words to music. 

^ ^^NCLOSION jTf, ■L-i 

'^th accompaniment.^ sing the three verses through 
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NOTES FOR STUDENTS 


This lesson was ^ven to children of ten, and the song was lea 
in less than 30 minutes. . 

Evidently the chUdren were S^hm, i 

during the monotoning of time-names an S? ^ wu there 
the fik time they joined in the song (as indicated at W) 

was only one mistake. _ , , _ -itt.,.!, •• 

An interesting point was noted in the .° ^ time-names, 

section (c). The^chUdren, instead of monotoning^t^^^^^^ 

spontaneously sang them to the melody ivi ij vo mafip as 

The teaching of songs to .^p^g’^^J^nerarty, the quickest. 

delightful as possible, the best method he g> S regards words, 

The%ong must be within the to 

music, and technical difficulties, . pj self-expression, 

ta considered, as singing is a means of 

All stiffness and formality are ,P yjj,' cl^dren should 
being unnecessary in a well-condiKted te encouraged 

be allowed to suggest expression marks an 

to speak freely about the music. fhpnrv or a 

the teachi must avoid making fl* > l'«>" ■” 

practice in sight-singing. _ eood means of memory 

Teaching a song by pattemmg Sr^n are helped men- 
training and should not be despised. ^ jf they follow, 

l?‘iL?veSSS Ss,^4 ^“es'l^X^n.elody as it is song 

" nfgood to have the song mitten on the hladtboard, so that 
the eye verifies what the ear hears. 


II 



i62 


preparation for teaching 


Time, 30 mins. 


THE TEACHING OF 6/8 TIME 


Age 12 


Aim.— T o teach the matter to the children. 

children are supposed to be able to 

a/a mtro tested by pla5'ing : (i) a 

of fi?R \ 6-quaver bass ; (2) a march ; {3) a rambling kind 

/ • hey should bo able to recognise this last as 6/8. 
Presentation. 


What the class does 

{«) Singing a_ song, » Green 
Broom, m 6/8 time and beating 

Listening and beating to 
other 2-beat music (a re^lar 

(c) Finding the difference 

to two ” 2/4 and 6/8 by listening 
to two pieces with ° 

I? J<) and j3j 


Facts learnt 

(а) There are two beats in 6/8 
time. 

(б) There are 2 beats in 2/4 
time. 6/8 and 2/4 are both 
duple time. 

(c) There are two notes to a 
beat in 2/4 time and there are 
3 notes to a beat in 6/8 time. 

What is the unit ? 


lULATioN. The unit in 2/4 is J This is simple duple time. 

The unit in 6/8 is J 'ri,- • 

' IS w . This IS compound duple time. 

PLiCATioN.--Listemng for and notating t3q)ical 6/8 rhythm. 

L I j. 

croJjJij j, j_ ij 

Blackboard. ' * ' 


Simple. 

d h 


Duple time. 


Compound. 

/T fv 

(Tt fTr 
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NOTES FOR STUDENTS 


The chiel point to notice in this lesson is the endeavour to make 
the children put thought into the study of the music, for %vithout 
some technical knowledge and thought there can be no real love 
and appreciation. 

The children already have a vague feeling of 6/8 time as a swing- 
ing rhythm. The series of lessons, of which this is the first, aims 
at giving an intellectual grasp of compound time. 

By this method eye and ear training %vill proceed simultaneously 
— an essential point. 

When once the children can feel, and vwve to, a rhythm such as 
« J • I , they will also know how to sight-read it 
and how to write it. They will also dislinguish how it differs from 
other rhythms, , for instance. 

, Notice the psychological connection of the four words in 
italics, and study in the lesson-notes the practical application 
of the theory. 

Note. — On the Teaching of Music, read ; 

MacBain. Plajnivays in Music. Evans Bros. 

White. The Teaching of Music. Constable & Co. 

Chamberlain. Ear Training. Novello & Co. 

Borland. Musical Foundations. Oxford University Press. 
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PREPARATION FOR TEACHING 


PASTEL DRAWING: CLASS WORK 
Time, i hoi<r Age 8 

Aim.' ^To teach the children to see correctly both form and coIout 
chiefly form, as teaching can be given in colour exclusively in paint- 
ing lessons. 

Apparatus. — -Each child should have a box of Reeves’s “ Grey- 
ound pastels containing at least 12 colours and a piece of pastel 
paper of a clean clear colour, not too large. The object to be drawn 
^^sson is a toy kite, and is chosen for its simple shape and 
Its flatness, having no foreshortening difficulties. It is also of 
in erest to the children and suitable to their age. 


excellent if the class could have 
Tin ^ handwork lesson previously ; but if this is not 

^ discussion of the kite and its uses should precede 
rnlnii place the kite flat on the blackboard on the 

will Ti^niA to that used by the class. A drawing-pin 

1 in its place, a front view being chosen. 

done Application.— Pastel should be used lightly and 

shape in outline. The children can build up the 

uaftS preri Ask the class which 

^d at th^ ifoH colour which matches the kite colour) at the top 
good position on the drawing, in order to ensure a 

ask them method or proportion, 

getting the children^ Pastels, and discuss these points brieflyi 
g ine children to suggest what they remember. 
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NOTES FOR STUDENTS 


The teacher should never make the introductory remarks too long 

and wearisome, but be brief, and get the class to do the talRi g 
whenever possible. If she feels that the children are losing m , 
she can start the drawing of the object at once, ann P . 
later for any necessary reminders. It is ^niportant 
interest and attention whenever it is necessary to p , 
wi l soon learn that they are never stopped unless it r 
point. To tell a class to " draw lightly is l^otter th^ to 
not to draw heavily.” It is a matter of suggestion. _ 
Interesting details can be added when the big s ape is 
The children should be taught to see the j-gason 

of an object to the other, the object is made. 

this construction in the purpose ^or 'vh g-j^ry to picture 
This may be called the ABC of art and ^ ns "e^sa^ 
making as the meaning of words is to the g 
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OR teaching 


FIRST LESSON IN PAINTING 

Thne^xhour 

Aim. — ^T his lesson is one in technique rather ^^^^^troduce an 
form, and is to be disguised as a picture in order 
added interest and education in colour. 

Apparatus. — P aint-boxes, brushes, on 

white paper about 8 in. X 6 in. A sheet of larger p p 
blackboard for demonstration purposes. 


Introductory. — T he scene will represent 


vitb 


a strip of sea 

ilSiitUUUVjlUKY. iUC auciic win. o- , AgJj tne 

coast-line in the distance, and beach in the makea 

children what colour the sky will be. Having agreed on , ' ^njily, 
pool of water in a palette, and add blue to it until mixed ^ toard a 
Then from left to right paint across the paper on 
clean flat wash, showing how each brushful must join nno 
the last. Cover about half the paper, making the ^nd 

straight as possible rvith the brush. Make a pool of dv gji 
paint the sand of the foreground in like manner, beginning 
undulating line to mark the edge of the incoming ivave. 


Practical Application. — ^The class can now mix their bln • 
and after applying it as shown, they udll mix the yellow and pai 
the beach. While these are drying, ask the children whether tn 
sea will be the same colour as the sky ; and when they have sug' 
gested a deeper, greener tint, add what is left of the yellow to tne 
blue pool, and paint the portion meant to represent the v^er, 
leaving a narrow strip of white paper at the lower edge to repres^^ 
the foam. Then discuss the colour of the distant shore across the 
bay. Add more blue from the paint-box, and put in the darker 
patch of mountainous coast, on the line which separates the sea 
from the sky, explaining as the drawing proceeds Take down the 
picture from the board and tell the children to mix a darker blue 
and to paint their own coast-line, making it whatever shape they 
>YOuld like best, 
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NOTES FOR STUDENTS 


this lesson to watch the children s 
Jks skilful ^ going round the class and advising the 

often use their brushes when too dry : they 
and bad joins constantly to replenish them, to avoid dragging 

PorhmiL^ inclined to make the distant coast-line dispro- 

round th^r "^^s can be corrected as the teacher goes 

children ^ 11 tt can be dealt with by speaking to the 

obiectc on the subject, and reminding them how distant 

aeem to grow smaller as they get farther from us. 

havp n can be repeated in other disguises if the children 

insfa succeeded in making washes of clean flat colour. For 
a ^ painted against a green field and hedge, 

gj, against a darker green meadow and trees, or a grey 

y against snow-covered meadow and ivinter trees in a hedge of a 
purple colour. 

, view from the class-room presents any suitable buildings 
uiOT can be rendered at twilight in greys against a lighter sky, 
or If the silhouette of a local building can be used to make a pleasing 
composition, this makes an interesting sequel to the earlier 
cssons, and introduces colour-mixing of neutral shades. 
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FIRST LESSON IN PATTERN MAKING: CLASS WORK 

Time, 1 hour ^ 

Aim. — This lesson is to be pattern making by stick or peg painting- 

Apparatus. — Paints, brushes, pastel paper of a light colour, 
and if possible a cork for each child. 


Introductory. — ^Tell the children that they 
how to make a border pattern to decorate a notebook wth a p v 
cover. Explain that the paint must be mixed fairl}' sti^ ^ 

one colour chosen — one that mtU blend pleasantly ivith R 

paper. Ask for a pencil, ruler, and paint brush from one chilQ» 
demonstrate how they can be painted at the end, and pressed 
the paper to make shapes, or get the children to paint their 
and ruler ends and find out for themselves which shapes they maK - 


Pr-ACTical Application. — ^WTien the children have, with their 
corks and even rubber ends, made a number of prints, tell them to 
try to use these shapes in a repeat pattern as a border on their 
larger paper, 

AVlien all the children have made a border pattern, collect some 
good and some less good examples and discuss them with the class. 
The children will realise at once where the pattern is monotonous, 
owing to lack of contrast in form or size, where one is overcroivded 
and another too scattered. 

Get the class to try a second design, and, if time permits, a 
comer can he arranged which will then enable the design to he 
carried out as a complete frame for the book cover. 





NOTES FOR STUDENTS 


Pattern making should be begun on very simple lines and with 
the materials and tools with which it is to be carried out. A 
I^se should be given and the use of the object to be decorate 
should he discussed, as all these points give the necessary instruc- 
tions. 

i A Pattern lesson should not involve outline draivings 
individual units of the repeat, as the children need to “nc^trat 
^ the earlier stages on spacing and arrangement, rbyt 
balance, contrast and variety. 

Paper-cut shapes are good, and any method solendid 

niean laborious drawng. The stick printing nd 

lesson in judging spaces, keeping a straight line witho < 

m control of tools. 


in control of tools. T,'i,ir«n 

Freed from the difficulty of drawing the forms, 

can concentrate on a pleasing arrangement are 

and they will manage the repeat vvithout and 

domg anything difficult. The finished the cork into a 

complete, men the children have learnt to cn^h^^ 
small design, and to add match-stick en , . and vary 

they can make all-over patterns on a 
the materials by printing on cotton in oi 
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A CO-OPERATIVE PICTURE; CLASS WORK 
(A Series of Lessons) 

-r- 7 

Time, I hour 

Aim. — ^T o make a decoration in which each child has helped, an 
which can he used to beautify the room. 

Apparatus. — ^This lesson or lessons udll be devoted 
making of a frieze to be used on the walls of the classroom 
height suitable to the size of the children. 

Coloured paper is best for the backgroimd, as white P^.P^ ^ 
soon soiled. A bright blue pastel paper cut in strips and ] 
will be best for this particular frieze, as it is to represent a co 
road, and the colour of the sky should be blue. The strip 0 
and the hedges and meadows can be painted on ivith poster co 
or water colour ivith white added to make a body colour. 

The road is seen nmning straight along in the foreground, t o 
hedges parallel ivith it, and the meadows behind, in gentle, 
dulating curves. 


Introductory. — ^Discuss with the class what one would see 0 
a country road, and put down on the blackboard all suggestion 
which are suitalile. From the list, which ivill present many pw 
lems, choose one of the simplest subjects to start -with. The clas 
ivill work on white paper in pencil and paint, and several 
' ivill be needed to coUect enough material for the completion of tn 
frieze. 


A few suitable objects will have been gathered together before 
beginning this enterprise, and one of them can now be produced 
to make the first draiving lesson. A tree from a good model, toy or 
otherwise, a toy waggon or cart, a toy caravan, a pig or horse, 
cows and sheep, country folk, wheelbarrows, or haystacks to put 
in the meadows, these objects can all be found in toy-shops ^d 
may be supplied by the children, who have generally something 
suitable to bring. The models and toys must be well made and 
drawn from the simple side view, and coloured in bright clean 
colour. 


When several drawings have been gathered from each child, 
the ivork can be carefully cut out and arranged in the final lesson, 
by placing the frieze along the floor, and grouping the objects suit- 
ably by size and interest. Then the objects can be stuck on by 
the children, so that if possible each member of the class helps 
in the final work, and the frieze is a completed decoration. 
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notes for students 


is she Eointr work of the teacher in the above lesson. 
ork ? \Vhere vnti the children take part in the 

^^txviIlJeadfbp,.r.'>j ^ opportunity for actual teaching? 
out the rfefn-i f j? carefully to observe, measure, compare ? 
Carg discipline connected ivith this lesson. 

‘^iis mak^^a teacher that the arrangement of 

wercroivdina ^^ere are no dull spaces and no 

that real ' . objects can be put behind the larger ones, 

Aject jHusf is preserved. During the lessons, one 

reah'sp compared \yith another, in order that the children 
drawn to sra J -it ^ work is a complete whole. A horse must be 
relation carts and the sheep ; people must be drawn 


Note, On the Teaching of Drawing and Handwork, read ; 

^atterson Smith. Draiving from Memoiy. Pitman, 

HOivn & Rankin. Simple Pictorial Illustration. Pitman. 

^Egg, Draiving and Design, Pitman. 

ASS. Design and Composition in Line, Form and Mass. Univer- 
sity of London Press. 

»' Drawing, Design and Craftwork. Batsford. 

Saivyer. Everyday Art, Batsford. 

i-EMos. Draiving : Applied Art. Pacific Press Publishing Associa- 
tion, California. 

WlECKiNG. Education through Manual Activities. Ginn & Co. 

* An Educational Expert.” Manuscript-Writing and Lettering. 
Pitman. 
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preparation for teaching 


FREE STUDY PERIOD 

Time, 50 mins. 


Agei'i 


Aim. — ^T o develop interest in work and a sense of personal resp 
bility. 


Preparation. — The children know that the period 
and have brought the books and apparatus that they ' ^ 

The teacher has prepared a little exhibition of the best 
exercise books, records, handwork, etc. 

The syllabuses, if not already hung up, are put out on the tabl 

The teacher has revised her records of progress and has mad 
note of each individual's good and weak points. 


Method. — ^The children are free to get on with their 
any way they like, to compare exercise books, to see if faints 
been corrected, to study records, or simply to work at a weaK = 
ject. They may freely walk about or talk. 

The teacher only interferes when called upon, or if she sees ai^^ 
one really wasting time. She must be ready to show how to u»' 
prove handwriting, spelling, memory work, etc., and also to pmn 
out what special efforts are necessary. 

At the end of the period each child ivrites down what work JS 
unsatisfactory or in arrears, and gives the paper to the teacher. 


Conclusion. — ^At a subsequent lesson-period the teacher returns 
these papers rvith comments and encouragements. She looks over 
books, explains the syllabus of each subject, and discusses incRvidiial 
records of progress. 

The children’s remarks, their attitude towards their lessons, and 
the quality of the work produced, will guide the teacher in framing 
new plans. 
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NOTES FOR STUDENTS 


These free periods are very necessary for children if they are to 
grasp the idea of personal, individual responsibility. 

They need time and opportunity to make 1^ ^'rn^these 
work, to help one another, to see what othws can . 
periods they can say over to one another whatever y 
learn by rote. Unless this is done, memorising is otte ry 
imperfect. , 

A free period gives a feeling of leisure to do '^ey 

study. _ When the children can sometimes choose mapped 

appreciate their work more highly than when ea 
out for them. . , 

This type of lesson-period could, however, proper 

waste of time if the teacher did not train the children in prop 
Use. •_ 

T^e psychological value of allowing chil<^cn growth 

studies is not always grasped by adults, yet occupies 

of interest in any subject depends 7 XrefSe Wial to the 

m our thoughts and speech. Freedom is freedom, but sym- 
development of lasting interest, and not only freedom, o 

pathetic attention from the teacher. between them 

In schools in which different fo set apart definite 

the hours of each school day, it , • r,tbenvise the pressure of 

free periods such as the p^^Airected activity may really 

work and the want of freedom for jn schools that 

militate against the development oi 18 ■^ j.^yg jjj.gathing 

have aleisurely and not too minutely gnfs. There is, how- 

spaces can more easily be ® • knowing when these free 

ever, some advantage to the m create the impression 

periods wiU occur. It is easier ru , . nothing particular to 

that they are not “ times m which what you most want 

do,” but " golden opportunities of domg what 3 

to do.” 


12 
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HANDWORK CORRELATED WITH HISTORY 

„ . . Age II 

Time, 50 muis. 

Aim. — ^To give the children an idea of the costumes of the thirteen 
century by making cardboard and paper models. 

Remote Preparation. — ^The children are told some 
the lesson that they 'will be required to dress a figure in P ^ 
This gives them time to look out for pictures. The 
characters are suggested : 

nobleman scholar crusader 

lady merchant pilgrim 

child and nurse peasant kmght templar 

Apparatus. — Stands made of strips of wood, between 
figures may be fixed upright. Simple figures cut out of white 
board roimd which the children can trace. Squares of co 0 
gummed paper 6 in. X 6 in. and 4 in. X 4 in. 

Method. — ^Each child will choose what character to represent 
and the coloured paper for the garments. Each must trace a 
cut out the figure. 

Hair. — Place the head of the doll face doivnwards on the 
ivrong side of the paper. Draw round the head, then draw 
second line where the hair is to come. Cut out this wig and gnn* 
it on the head. 

U»dergarme 7 tt. — Draw., on the \vrong side of the pap>er, round 
that part of the figure that the garment is to cover. Draw a 
second line to show the contour of the gannent. Cut out and 
gmn the paper to the figure. 

Upper Garment . — ^The upper gannent is made in the same way 
as the other, only the outline draun is not that of the figure, but 
of the figure in the rmdergarment. 

Head-dress. Cut a slit in the paper and insert the head. Then 
cut to shape and paint. 

Legs and Feet. — ^These may be either covered with paper or 
painted. ^ ^ 

Trimmings should be added and also lines in Indian ink to 
show the folds. 

N.B. — The back as well « the front of the figure should be 
dressed. As each figure is finished, it is fixed upright in the stand. 
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NOTES FOR STUDENTS 


The aim of this lesson is not the production of models so perfect 
ui finish as to be worth keeping for any length of time. The 
genuine work of children has seldom this artistic value. Never- 
theless, this lesson is intended to give not only some idea of thir- 
teenth-century costumes, but also practice in accurate cutting and 
measuring and an opportunity for choosing and blending colours. 

Refe^nce Books. — Quennell's History of Everyday Things in 
England is taken as the chief reference book. The following are 
also provided : 

Nisbet’s History Pictures. 

Black’s History Pictures — the Medieval Series. 

Wheaton’s History Chart. 

The Children’s Encyclopcedia. 

Appropriate numbers of My Magazine. 

Historical Readers and textbooks. 

Note. — Even if the upper garment is a surcoat that almost 
completely covers the " cotte,” the latter should be cut out in full, 
otherwise the children get wrong ideas. 

The student should notice the practical preparation that it is 
necessary to make, in order to have all requirements at hand. 
What planning is required with regard to method ? Will the teacher 
explain the steps at the beginning and leave the children to work 
alone ? or will she explain step by step, guiding each stage of the 
children’s work ? What consideration would lead her to choose 
one or other of these methods ? 
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SCRIPT WRITING 

Time, 40 mins. 

Reference Book. — Modern Script, by T. Raw. 
London Press. 


Jgen 

University of 


— ^Practice in script writing mth special attention to 

spacing. 

Apparatus.— A blackboard model of a piece of prose in script 
writing. 

A second blackboard for the teacher’s use. 

Introductory. — ^Remind the class of the different types 0 
letters : 


(1) Letters formed on the circle. 

(2) Stemmed letters. 

(3) Letters formed by short strokes and part circles. 

As a practice give the following words to be written : 

(1) boat book doll dole bee 

(2) hook cat talk call catch 

( 3 ) beach health half bead dock 

^ ^ piece of script writing to look cl^ 

between the words should be greater than 
r>rnn letters. The margins should be somewhat in this 

proportion ; the bottom : the top : the sides = as ii : 7 : 5 - 

Why or How is it ?— Examine the model— 
f\ letters come together, they are close, e.g. oa. 

spaie ^ ^ 

a^ (3) When two strokes come together, the space is biggest, e.g. 
margins, eta^ ®Pacing between words ; the length of upright lines, 

blackhoard^^^^^faidte *cncher illustrate on the second 

lesso^-ers^SL-^^^ of the 

Study the spacing in the light of the above rules 

Practicai, Application Prai-Hc. . -ii. 

or short sentences until a few good weU^^ miscellaneous words 
produced. ® weU-spaced lines have been 

Subsequent lesson-periods will be nivpn * 
and ixietry. given to transcribing prose 

• See Introduction, p, 33 , 
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boat book doll 
book cat talk 
beach healtli halP 


i8i 

dole bee 
call catch 
bead dock 


®be Cats head he^an fadiricj 
away tlie moment hti was gone 
and, by the time the Duchess had 
come back it was entirely yur t^i 


NOTES FOR STUDENTS 

Once again it is necessary to recall how useless would be such a 
lesson as this one were it a mere isolated unit. Here it is given as 
part of a scheme, and indeed one might say of a general " policy," 
beuig ^vritten for a school in which script writing is used throughout, 
the older pupils forming a cursive hand by joining up the script 
letters.^ A series of lessons has already been given on the formation 
of the individual letters. Spacing is here studied. 

In order to obtain and maintain a high standard, it is established 
that all written work should be done in script and that the Form 
mistress should, from time to time, examine all the exercise books 
of her set of children, even those written for specialist teachers. 
Scribbling and rough notes are discouraged, while formal lessons 
in script writing are occasionally given, together with much practice. 

In preparation for this lesson the teacher must recall, and resolve 
to insist upon, the essentials for good ^vriting, viz. a slanting desk 
(about I in 4), light on the left, a good but comfortable carriage, 
a right handling of the pen, ink-bottles not too full, good pen and 
paper. It is far better to have a little store of really good paper 
which the children are taught to use carefully, than to provide cheap 
and inferior paper and allow it to be wasted and badly treated. 

Only one or two lessons such as the above would be given in 
one term, but their effect would be expected to last. Practice 
would be given again and again in the correct spacing, first of 
prose, then of poetry. 
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ELEMENTARY SCIENCE 

Evaporation^ Condensation, and the Formation of 
Time, 50 mins. 

Aim. — ^T o give the diildren a clear idea of the and , 

terms evaporation and condensation, and to snow 
rain are a result of these processes. 

Apparatus . — h vessel of water, e.g. a beaker ^ 

some means of heating it (Bunsen burner or p 
mirror ; good pictures of clouds ; dusters. 

Previous Knowledge. — ^No special lesson is of 

up to this one ; a lesson on convection currents ana 
hot air may be given, if desired. 

The 

Method. — (i) Set up the apparatus for boiling the 

children to be guided, by questions, to observe accurate ” • S jj jf 
bubbling of water as it gradually boils (remind of cony , 
already studied ; if not, refer to this when convection igjs 

later) ; (6) the giving off of steam ; [c) the apparently st m 
space near the spout if the vessel is a kettle ; (d\ the lowe & 
the level of water in the vessel as the boiling continues. 

Teach the words “ evaporation " and “ evaporate ” ^ ’ 

their meanings clear. Discuss other cases, such as clothes, p 
ments, ponds, puddles ” drying up,” petrol, etc., the " setting 
cement as the water evaporates, steam out of an engine funnel, 

(2) Hold a mirror (held with a duster) in the steam. The 
children to observe and comment on the cloud of vapour on me 
mirror, the formation of water-drops and their running together. 
Teach the words "condensation" and "condense" and their 
meanings. Other examples, steam on shop or railway-carriage 
windows, on the cold tap when a bath is full of steaming hot ivater, 
and so on. 

(3) Children to observ'e clouds through uindows if possible and 

to see the pictures of clouds. Lead them to see that these are 
condensed water-vapour. Discuss the natural cycle of water. 
Discuss shapes of clouds ; give names but do not spend much time 
on these names in this lesson. Level of condensation Massing of 
clouds to form storm clouds and the running together of drops to 
form rain. All these points are to be compared ivith the observa- 
tions made in the experimental work, ® ^ 
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Recapitulation. — Notes to be made in the children s Nature 
or Science or Geography notebooks ; or a brief set of questions given 
on the board to be answered briefly by the children. 

Further Work. — Outdoor study and drawings of clouds. 

Indoor draivings from good pictures. _ 

The chief simple names to be learnt : cumulus, stratus, nimbus. 
Slist and fog and dew. 

Convection (if not already done). 


NOTES FOR STUDENTS 

Aim.— T he student should be definite in the few 

to teach, and should steer clear of irrelevancies and side-lines uhicli 

immediately suggest themselves in this kind of worK. 

The Appar-atus must be absolutely r^^dy 
matches, dusters, etc. The children ' -h danaer. 

scalding powers of steam, so that they do not app g 

Method.— In experimental work, guidance ^Jtween 

to what to observe. The teacher to str deduce 

giving the information which the Viservine too many 

with guidance, and leaving them groping an to^benefit by 

irrelevancies, as did tbe early scientists the 

the slow work done by others, and to ^ 
results we now know to be proved. If the stuaenc i 

getting examples from matter must be made 

she should jot some down beforehano. 

The teacher must make sure tA^ve^f iStff t cmwl: 

The pictures must be ^ pencFl. pastel, or chalk 

beautiful as possible. 

Later WoRK.--'l^ie children preferably 

Science lessons must be flowed by m permanent the 
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EXPEDITION TO THE TOWER OF LONDON 

(For Children who have been studying the Tudor Period in History) 

Age 12 

children see the scene of some of the tragedies 
Which they have studied in their Tudor History, and to re-create 
- j possible, something of the atmosphere of the Tower 
in Tudor da5^s. 


Form of the Lesson. — A conducted tour. 

Apparatus. ^A plan of the Tower for each child and a list of 
e personages connected with each of the spots to be visited. 
Matter. (1) WJtai to look at in passing : 

(i) The general view of the Tower from Tower Hill. 

„ The place where stood the scaffold on which Sir Thomas 
Fisher, and Philip Howard were executed. 

. .y * moat (now dry) as one crosses the bridge 

to the Byward Tower. 


rampart to the left of the Byward Tower, 

Tnd WE?-® sometimes allowed to " take the air, 

to the Towpr up and down when confined 

to the Tower by her sister Mary. 

"honoumblfj'g’tlvfy!”"' Elizabeth lived during her 

(2) What to examine at leisure : 

fortress ^and'thp^ct the ancient river-entrance to the 

Salisbury and Sir 'tp which the venerable Countess of 

Boleyn, passed to as the ill-fated Anne 

fviii rf ‘mpnsomnent and death. 

Sir Walter Rale^ghlp^e'n/thp^fi^^T*^^^ Bloody Tower, where 
(viii) To Jr clr of his imprisonment. 

ground at the north 'end'^ stone let into the 

Anne Boleyn, Katherine the Countess of Salisbury^ 

their deaths on the block. ^^^3' >ne Grey met 

the Tudor wctims ar/burkd!^ '^^noula, where so many of 

Phihp Howard and many other^artvrs ^^soned, as well as 
y, ^m) Bungeons under the Keeh •> 

where the instruments of torture weSnt Tower.” 

■p 1 ^‘Pper prison rooms of the Kceh 

Raleigh languished for thirteen years Sir Walter 

More and many other martyrs spent the?r itst Sir Tliomas 

iusc aays on earth. 
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METHOD.-Let the children J c^nneTteKh 

and kt them talk freely about the charger descriptive com- 

place Help them, by suggestive ques enter into the 

£a,totLnstn.ctlte.c««oftt'P“^i„t out af»>- 
feeling, of »ch hijtoneai 

inscriptions cut into the waus 01 

ocTiPrinnv those of Philip , x-vourite, 


ieelings of each historical Tower, 

inscriptions cut iutq^h® g^j-d other martyrs, a show, 

especially those -^hilip -pK^abeth’s favourite, Leic ‘ ^ 

Lord Guilford Dudley side of the door leading to tn^ 

too, the pitiful marks ogh^^ ,^yhich show the J™B®ioody Tower 

anngeons m the Keepj^ wllSt llleigi> '>!' *« 

SriutuSSIh. Ute»j£JlS tt >.71 Th™”£".c. 

constant creakmg ; and ink were taken of the 

Srele^^n^TheW^^^^^ 

=gthf S ^he-gg«? rdays when the whim 

For Notes for Students see next pas . 
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PREPARATION FOR TEACHING 


NOTES FOR STUDENTS 


Scope of Lesson. — ^Note that the lesson deals exclusively with the 
Tudor period, which the children are supposed to have been study- 
ing. A mass of interesting material connected with other periods 
has been deliberately omitted. It is a temptation to young teachers 
on an expedition of this kind to overcrowd the minds of the children 
with details, the result being that nothing stands out clearly, and 
the impressions formed are confused and transient. The children 
should know quite definitely before they set out what they are to see 
and whom they are to hear about. 

_ Remote Preparation. — ^If the teacher foresees that the 
children will terminate their study of the Tudor period by a visit 
to the Tower, she can encourage them to note events and persons 
connected with it, and can stress scenes of which the children can 
later study the place-setting. As the time of the visit approaches, 
it might be well to divide the children into groups for special study. 

One group could devote themselves to the Royal prisoners ; 
Anne Bole3m, Katherine Howard, Lady Jane Grey ; another to the 
political prisoners : the Countess of Salisbury, Sir Walter Raleigh, 
J-ord Leicester, and Lord Guilford Dudley ; and two or more 
groups could undertake the prisoners for conscience’ sake : Sir 
Ihomas More, Philip Howard, Robert Southwell, S.J., and other 
mart3Ts. 


Tiio children are familiar with 

n prepared for what they are to see by 

nn pictures. It would be well for the teacher to procure, 

of Tower, as many copies as possible 

f oli book provides, for two pence, 

for former could be enlarged and coloured 

on a separate pane" 'for^ iic^csponding to each number 

--Set theWo^ » Beluchamp Tower ” 

correct position. Let them ''’isualise it in its 

nected ivith each place, and let thSf talk ilf*" f persons con- 
is named, recalling his story so th^t if m ^^out each person as he 
their memories when the tSre comes forThLxVe^'dfn""^ “ 

askedtoivriteansii^toquLtionsfm^ed W should be 

of observation, and (2) their sympatlTeTicVnfnm ’ 

These questions may be shoim to SeL before 

the teacher deems it advisable, before the expedition, if 
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These, then, are some examples of classroom procedure, 
of those many " extra-mural ” activities which 
onginate in school. Reduced to their first principles 
and set down on paper they may appear rigid and 
* foroial, but this would be the case with the technique 
of every art ; above all must it be so for the many-sided 
liuman art of teaching. 

‘Method is of the mind, and not of the subject 
treated,” says Sir John Adams ; nothing, therefore, can 
cah for more independent thinking or more vigorous 
originality than the individual adaptation of theory to 
existing conditions of life. Time, too, is needed. Better 
far that time should be expended, during the period of 
training, by the student than wasted, later, by children 
suffering from the effects of unskilful handling. 

The trained mind can be clear and yet not rigid, 
accurate and yet most human, efficient and none the 
less inspired. It is worth while then to devote atten- 
tion to preparation for Teaching. 
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A SHORT LIST OF REPRESENTATIVE BOOKS ON 
EDUCATIONAL THEORY AND METHOD 


For Teachers in Training 


Maher. Psychology. Longmans. Green & Co. 

Welton. Psychology of Education, Macmillan & Co. 

„ Principles and Methods of Teaching. Unive y 
Tutorial Press, . . 

Rusk. Introduction to Experimental Education. Longiu . 




Green & Co, 

The Philosophic Bases of Education, 


University of 


London Press. , . 

Nunn. Education ; its Data and First Principles. E. Arnoia. 
Valentine. An Introduction to Experimental Psychology 
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